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U210B COURSE KIT
[13 ITEMS]

The following listtotalling 12 items shows the learning/teaching materials required for
U210B. Make sure that you receive all items upaastering in the course:

() ONE COURSE GUIDE [this booklet]

(I TWO COURSE BOOKS [published by OU]:
Learning English(edited by Diana Honeybone with contributions frBarbara
Mayor)
- Redesigning English: New Texts, New ldentiehted by S. Goodman and D.
Graddol

(1) FOUR STUDY GUIDES (1-4)

(IV) ONE SET OF FOUR 60-MINUTE AUDIO CASSETTES [replaced by four CDs]

(V) ONE 30-MINUTE VIDEO & FOUR TELEVISION PROGRAMME S|replaced by
one DVD]



Preface
Dear Student,

This is an enlarged and updated course guide wixzhshould find useful as it provides an
overall view of the course: its aims; content; sture; learning outcomes; assessment; etc

The U210B Course Guide is the first book that ylooutd readbefore you go to your first
tutorial. Of primary importance is to know the course leaghand teaching materials listed
above. Please make sure that you receive all nasencluding the audio and video ones.

There will be weekly tutorials. We would like youtdke an active part in the tutorials and

we have devised tutorial notes to help you preparéhem as well as understand the course
themes. Go over them in the relevant Course Guidesnand the Tutorial Notes in Section
11 in this guide. Seek the help of your tutor wiam feel that you are not too sure about the
material or would like extra help or support in oaspect or the other. Tutors are there to
help you in class as well as in their out of clasisce hours. We would advise you to make
use of the office hours which your tutor will sside for meetings with you on individual

basis to help you with the course, answer your ges, and give you guidance in preparing

your TMAs.

We would like to remind you that your continuouseasment (TMAs and MTA) is an
important part of your pass/fail average. You naesture 40% in the continuous assessment
and 40% in your final exam and a total course ageraf 50% to pass the course.

You need to make use of every opportunity to mactour language in the written and
spoken aspects. Tutorials and office hours proexieellent opportunities for you to use the
language.

Wishing you luck in completing the course

Hayat Al-Khatib
Course Chair

March 2008
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1. COURSE DESCRIPTOR

Course No and title:U210B: the English Language: Past, Present andéutu

Course level U210B is a Level-2 course
Credit hours: 8 credit hours
Prerequisites:EL112 & EL120

U210B The English Language: Past, Present, and FuturPart Il is the second of two
connected courses, U210A and U210B. U210 B exaniheories behind language
acquisition, teaching and learning strategies, tedinfluence of English in the twentieth
century. The course is organized around four themearning English, Teaching English,
English and Technology, and Global English.

This course focuses on learning/acquiring English nnother tongue, bilingual, and

multilingual contexts drawing on examples from altitude of social and academic settings
in many parts of the world where English is acqliveder diverse conditions for different

purposes. It examines the influence of modern comcations technology on English and
the way people communicate across time and spacdealao addresses economic, cultural
and political issues arising from globalization dhd spread of English in the world.

Varied approaches are used in this course. The thames are discussed in tutorials and
students are invited to collect and analyze livéada examine the applicability of the
different theories. The applied aspect is combivél the theoretical to equip students with
a wider understanding of the English language.

Whenever and wherever we find ourselves across d@imtespace, we are struck by the very
rapid and on-going spread of English in the word &y its many varieties and functions
whether acquired and used as a mother tongueemoad language.

2.COURSE AIMS

U210B course provides a detailed discussion and prdasamtan block one of the major
theories on language learning in monolingual arithdual contexts; block two introduces
strategies on language teaching, block three dissushe emergence of new genres of
English resulting from the advances of technolagyl block four evaluates the spread of
global English.

The course aims to:

1. equip students with a wider understanding of thgliEh language as it is used by
people in monolingual and multilingual contexts

2. introduce major theoretical debate on languageiegr

3. provide a discussion on the main strategies ohieagdnglish

4. bring about an understanding of how technologysedun the creation of multimodal
texts in English

5. evaluate the factors that led to the developmerglabal English and positive and
negative views associated with this spread



3.COURSE LEARNING/TEACHING MATERIALS

In addition to this course guide, U210Bs made up of the following FIVE components:

() TWO COURSE BOOKS [published by OUJ:
- Learning Englishedited by Diana Honeybone with contributions frBarbara
Mayor)
- Redesigning English: New Texts, New ldentiehted by S. Goodman and D.
Graddol

(i) FOUR STUDY GUIDES: (Guide 1-4:one guide for each block)

(iif) FOUR 60-MINUTE AUDIO CASSETTES [replaced by four CDs]
CD1 to be used with Block One: Learning English
Band 1: Early acquisition
Band 2: Later development
Band 3: Telling Jokes and giving directions
Band 4: Children’s use of language varieties
Band 5: Influences on children’s English
Band 6: Children’s awareness of language varieties
Band 7: an interview with Shirley Brice Heath
Band 8: Classroom discourse
CD2 to be used with Block Two: Teaching English
Band 1: Introduction
Band 2: English in schools during the 1920s-1940s
Band 3: Interview with Beverley Bryan
Band 4: Teaching English in Singapore primary sthoo
Band 5: Indian English as a model for teachinglaading in India
Band 6: Second language learning in California
Band 7: English language teaching in China
Band 8: Essay writing skills
CD3 to be used with Block Three: English and Tedbgy
Band 1: Introduction
Band 2: Television commentary
Band 3: Multimodal English
Band 4: Satellite television in Europe
Band 5: Communication on the Internet
Band 6: Sales English
CD4 to be used with Block Four: Global English
Band 1: Introduction
Band 2: English 2000
Band 3: Big languages, little languages
Band 4: English in the media
Band 5: English and the global economy
Band 6: Losing languages

(iv) ONE 30-MINUTE VIDEO [replaced by one DVD]
Band 1: Learning English bilingually




Band 2: Teaching the “Ode to Autumn”
Band 3: A university tutorial
Band 4: Multimodal texts

(v) FOUR TELEVISION PROGRAMMES [included in the DVD]
TV1 The Golden Thread: English and other languages
TV2 An English education
TV3 News Stories
TV4 English, English everywhere

‘4. COURSE STRUCTURE/ORGANIZATION

U210B, is the second of the two courses, divided into foajor blocks corresponding to the
four general aims of the course:

Block One examines theories on language learning:
* First Language Development
e English in the Repertoire
e Learning to read and write in English
e English as a Classroom Language

Block Two looks at trends in language teaching
e History of English Teaching
e |ssues in English Teaching
e English for Speakers of Other Languages
e English in the Academic World

Block Three examines the role of technology in tnggnew texts in English
e Text, time and Technology in News English
e Visual English
e English in Cyberspace
» Market Forces Speaks English
Block Four looks at the spread of English and pasiand negative views on it
* Global English, Global Culture

In addition to course books the teaching materiaisU210B comprise audio and video
materials [described in Section 3 above].

Theaudio materials[on CDs] deal with various aspects of English:
- Learning English in monolingual and bilingual sags
- Teaching English in different contexts
- English and technology
- The global spread of English

The visual materials, on the other hand, focus on examples of languesgewhere it is
particularly helpful to see contextual informati@nnonverbal features. Topics include:
- how English is learnt in bilingual contexts



- how English is taught in different contexts
- aspects of multimodal texts
- English and other languages

Some guestions that are answered in the Course

QA WNE

~

How does children’s language develop in the eddges?

What are the influences of caregivers and familyntoers on these early stages?
Are patterns of language acquisition identicallilemguages?

How was English defined as a subject and what nastia@re used to teach it?

What factors affected the teaching and learningraflish in the twentieth century?
What new forms of communication are brought abouttdchnology and how do
these affect the spread of English?

How has the global use of English been encouragéddescouraged, and for what
reasons?

How has the global spread and use of English beerewed in different parts of the
world?

5. Course Learning Outcomes
[Extracted and slightly adapted from U210 Assignbigook, the Open University, 2002

The course is generally divided into four main tlesnthat are aimed at equipping students
with a wider understanding of the English languagés applied aspect: learning English,
teaching English, English and technology and Gl&uallish.

To be successful in his/her study of this courbe, student is expected to demonstrate
knowledge and understanding of:

the major theoretical debate on language learning

the main theories of teaching English

an understanding of multimodality in using English

an understanding of the factors that led to theeligment of global English and
arguments for and against the spread of globaligng|

More specifically the course provides the oppotiufor you to develop and demonstrate the
following learning outcomes:

(A) Knowledge and understanding of

1.

2.

3.
4.

The basic theories in language learning, innat&sspectives and environmentalist
perspectives

Major trends in teaching English and the theorétibate underpinning different
teaching practices

The effects of technology on the emergence of moitial English

The negative and positive views associated witrsgiread of English

(B) Cognitive skills
To be successful in his/her study of this coutse student is expected to:

1.

demonstrate ability to analyze and describe theartieories associated with learning

and teaching a language, using appropriate terogyol



2. interpret multimodal texts, showing an underdtag of how technology is influencing
the mergence of a new genre in English

3. critically evaluate the spread of glo&alglish in the light of alternative explanations,
arguments and theories

4. apply gained understanding to authdmguistic data beyond the course material

(C) Key Skills
To be successful in his/her study of this courke, dtudent is expected to demonstrate the
following competencies:

In relation to communication:

» identify and evaluate the relevance of informafimm a variety of sources

» synthesize and organize information and evaluate significance critically

e construct a coherent argument, clearly focusedhendpic under discussion

» develop a good academic practice in the acknowtledge of source material and
presentation of bibliographies

* present written work to a high standard

e respond to tutor feedback about improving the ¢&ffeness of written
communication

e develop the skills of independent research

In relation to practical and professional skills:
e work independently, scheduling tasks and managng éffectively
e handle substantial amounts of complex information
e assess the value of evidence critically
e make independent judgments
e construct coherent written arguments, supportedelgvant evidence, appropriately
referenced

These learning outcomes are reflected in the assedscriteria that your tutor will take into
account when marking your TMA (See Section 6 below)

In addition to these outcomes, you can expect tuiae other 'generic’ skills that would
apply to many second level courses. These wouldide practical skills such as managing
substantial amounts of information and organizingeteffectively.

6. COURSE ASSESSMENT

U210Bhas TWO tutor marked assignments (knowil l#\s) .
= TMA 01 (related to Block 1) represents 15% of the oVecantinuous
assessment score (OCAS))
= TMA 02 (related to Block 2 or Block 3) represents 15%hef overall continuous
assessment score OCAS

In addition to the two TMASs, there will be:
=  One Mid-Term Assessmen(MTA), related to Book 1, and representing
20% of the overall continuous assessment score



= One 3-hour FINAL EXAM, at the end of the course, related to Books 1 and
2 and representing 50% of overall assessment score.

The balance between components of assessments sfdhe following table:

Components Form of Assessment & Marks %
CONTINUOUS ASSESSMENT | TMAs TMAO1 15 50%
15
(total: 2) TMAO2
MTA 20
FINAL ASSESSMENT FINAL EXAM 50 50%
GRAND TOTAL 100 100%

7. COURSE TUTORIALS, TMAs, MTAs & FINAL EXAMS

7.1. Tutorials

For U210B there will be a 15 2-hour tutorial sessi@as illustrated in the Study Calendar in
Section 8 below.

Tutorials are interactive sessions that shouldoeotiewed as traditional lectures. The main
objective of tutorials may be summed as follows:

1. to provide you with opportunities to practice yoknglish and hence upgrade your
fluency and improve your pronunciation and listgnoapabilities,

2. to enable course tutors to review teaching mate@ald activities with you and
your classmates [as specified in course Studyrdalg as well as to answer your
gueries, and hence have an idea about what youamale/hat you haven't learnt,

3. to provide a forum of discussion where you and yalleagues take a central role,
particularly with regard to controversial lingucstssues,

4. to enable you to voice your opinions with regardvémious aspects of the course
materials and associated activities.

In addition to weekly tutorials, all tutors haverteen weekly office hours (posted on their
office doors) where they can meet you to answer yuestions or explicate the comments
they have made on your TMAs.

7.2. Tutor-Marked Assignments (TMAS)

These assignments are spread out over the duddtmourse delivery. In addition to gauging
student progress of study, they serve to invokedawelop investigative and research skills.
TMAs carry 30% of the overall grade of the course.

The actual assignments are not included in thiklebdecause they are prepared annually.

The Assignment Booklet will be available at the start of each relevanhaster from the
university’s website.
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7.3. Mid-Term Assessment (MTA)

MTAs are viewed to be another contributor to mamig the progression of your
achievement. They carry 20% of the overall graflehe course. Questions in MTAs
typically require short notes / answers / commeaig: definitions; exemplification; writing
one or two paragraphs, etc. In other words, tiheyat of the open-ended essay type.

7.4. Final Exams (FES)

Final exams are typically of the essay type anddasieed into three Parts each covering one
or two blocks /themes of the course as in the thblew: You will be required to answer 3
guestions in 3 hours.

Part | Questions Notes

A 1 - ONE compulsory question, but there might be sopt®mo within this
guestion (e.g. defining seven key terms out of 10)
- The question typically deals with a very impotfaentral topic

B 2&3 - This part consists of 2 questions
- Students answer ONE question only.
- Each question is meant to test a certain bloekith

C 485 - This part consists of 2 questions
- Students answer ONE question only.
- Each question is meant to test a certain bloekdt

7.5. Communication & Language Accuracy

Students majoring in English Language and Litemt@ne expected to possess a reasonably
high level of proficiency in English. In writinghey are expected to produce well-written
and well-developed essays that are error-freermgdef language accuracy. Students' grades
will be lowered if they make grammatical and vodabperrors as well as errors in writing
mechanics (e.g. punctuation, capitalization, spg)liand errors in presentation and
paragraphing, etc.

The table below shows that in marking students' BMahd other types of written work
including final exams, a certain percentage ofrtfaek is determined by the student's ability
to write well and observe rules of grammar andingitmechanics

Course Courses Marks Deducted for Improper /
Level Unacceptable Language Use
Level-1 A123 (A & B) Up to 20%
Level-2 A210 (A & B); U210A; U210B Up to 20%
Level-3 A319 (A & B); E300 (A & B); Up to 30%

E303(A&B)

11



8. COURSE STUDY CALENDAR

STUDY | Course books, study guides, and other TV ACs & TMAs&
WEEK texts programmes VCs MTA
1 Blockl: Learning English TV5: The AC5:
m Learning English: development and | Golden Thread: | Bands 1-3
diversity Ch. 1: 'English as a First English and
Language' other Languages
a Study Guide 1
2 o Learning EnglishCh. 2: 'Englishin | TV5: The ACS:
the repertoire’ Golden Thread: | Bands 4-6
English and VC2: Band 5
other Languages$
3 o Learning EnglishCh. 3: 'Learning to AC5: Band 7
read and write English'
4 o Learning EnglishCh. 4: 'English as a AC5: Band 8
classroom language' VC2: Band 6
5 Block 2: Teaching English TV6: An ACG6:
a Learning EnglishCh. 5: 'A history of | English Bands 1-2
English teaching' Education
Study Guide 2
6 o Learning EnglishCh. 6: 'Issues in ACEG: TMA1
English teaching' Bands 3-4 end of
VC2: Band 7 week
7 o Learning EnglishCh. 7: 'English for ACG6: Bands 5-7
speakers of other languages' VC2 Band 8
8 o Learning EnglishCh. 8: 'English in AC6:Band 8
the academic world' VC2: Band 9
9 Block 3: English and technology TV7: News ACT: MTA
o Redesigning English: New texts, new Stories Bands 1-2
identities Ch.1!Text, time and
technology in news English’
a Study Guide 3
10 o Redesigning EnglisiCh. 2: 'Visual TV7: News AC7: Band 3
English’ Stories VC2: Band 10
11 o Redesigning EnglisiCh. 3: 'English in ACT:
Cyberspace' Bands 4-5
12 o Redesigning EnglisiCh. 4: 'Market AC7:Band 6 TMA 2
forces speak English' end of week
13 Block 4: Global English TV8: English, | ACS8:
o Redesigning EnglisiCh. 5: 'Global English Bands 1,2,3,4
English, global culture?' Everywhere
a Study Guide 4
14 o Complementary Study ACS,
Readings: Readings from Bands 5-6
Complementary Study
15 REVISION WEEK & SP
16 FINAL EXAMINATION

12




9. COURSE CURRICULUM MAP: U210B

T: tutorial; TMA: tutor marked assignment; MTA: rtigkm assessment; OH: office hours; F: final

exam

(A) Knowledge and understanding : When you complet your studies for the
course, you will have introductory knowledge and uderstanding of:

- An understanding of the major theoretical delmstéanguage learning T, OH
TMA
MTA,
F
- Major trends in teaching English and the theogettilebate underpinning | T, OH, TMA,
different teaching practices E/ITA,
- The effects of technology on the emergence otimablal English T, OH
TMA,
MTA,
F
- An understanding of the factors that led to tleefiopment of global T, OH
English and arguments for and against the spregtbbél English TI\Z/ITA,X
F
(B) Cognitive skills : When you complete your studs for this course, you will
be able to:
-ability to analyse and describe the main theoresoa@ated with learningT,
and teaching a language, using appropriate terogyol TFI\/IA,
- interpret multimodal texts, showing an understagaf how technology is T, TMA,
influencing the mergence of a new genre in English FMTA’
- critically evaluate the spread of global Englishtie light of alternative T,
explanations, arguments and theories TFI\/IA,
- apply gained understanding to authentic linguidata beyond the coursd, OH
material TMA,
MTA,
F
(C) Practical and/or professional skills and attritutes : When you complete
your studies for the course, you will be able to:
- work independently, scheduling tasks and manaiyng effectively TMA, MTA, F
- handle substantial amounts of complex information T, OH
TMA,
MTA,
F
- assess the value of evidence critically T, OH
TMA,
MTA,
F
- make independent judgments T, OH
TMA,
MTA,
F
- construct coherent written arguments, supporectkevant evidence, T, OH

13




appropriately referenced TMA,
MTA,
F

(D) Key skills: When you have completed the coursgou will be able to:

Communication

- identify and evaluate the relevance of informafilmm a variety of sources TMA,

- synthesise and organise information and evaltsagggnificance critically T, OH
TMA,
MTA,F

- construct a coherent argument, clearly focusethertopic under discussion T,
TMA,
MTA, F

- develop good academic practice in the acknowledge of source material andrMA,

presentation of bibliographies

- present written work to a high standard TMA,
MTA,
F

- respond to tutor feedback about improving theediVeness of written T, OH

communication TMA,
MTA,
F

10. GENERAL GUIDANCE ON WRITING ASSIGNMENTS (TMASs)

[adapted from original OU document Brofessor Mohammad Awwad, AOU, 2004]]

10.1. Types of TMAs

Assignments include:

= general essays in which, for instance, you are caskierespond to a question, or
discuss and evaluate a statement — such essayallyor@ate to more than one study

week;

= assignments based more narrowly on particular eonraterials — for instance, you
may be asked to review a course reading, or contpar@osition taken in different

readings;

= assignments that take as their stimulus a pieckataf such as a transcript, newspaper
cutting, audiocassette extract or short piece aftew text, which you are asked to

analyse or discuss.
= Some assignments may also contain a mixture oétblesnents. .

In devising assignments we observe the followinggiples:

= the assignment should be unambiguous (i.e. theimgphould be clear, and the task

you are required to do should be clearly explained)

= the assignment should relate in a straightforwaagl @ the course materials (i.e. the
uidance for each

guestions should be consistent with the study guestand study g
block).

14




We provide notes to help you in tackling each aptad to help your tutor in marking it. At
the beginning of the course these notes give fdully advice on how to structure your
answer. We give slightly less help towards the ehthe course, because you will need
some practice in more independent writing for tharse examination. Please note that the
guidance is meant to assist you and not be a pigadcription that you must follow, so you
should not feel constrained by these suggestioysuifprefer an alternative structure for your
essay. You should consult your tutor if you aramy doubt.

The notes below give advice on planning and wrisgignments. Some of this may be
familiar to you if you have previously studied in related areas. If you have had
limited experience of essay writing, you should jpayticular attention to the advice given
here and, if necessary, ask your tutor for helputting it into practice. A useful additional

source of help isThe Arts Good Study Guidegy Ellie Chambers and Andrew Northedge
(1997, The Open University).

10.2. Planning Your Work for the TMAs

When you come to write your assignment, it is uiséfst of all to remind yourself of the
general criteria for marking assignments (see beldWwen you should assemble the material
you have been collecting for your topic, check tigto the question wording and notes, and
draw up a plan of what you intend to cover.

You could begin with a series of subheadings basethe TMA notes, gathering under each
subheading your own list of the points you wishmake and the information or evidence you
have collected in support of each point.

The total length of each assignment is usually @-5000 words. It is a good idea to
indicate on your plan the (approximate) number @frds you intend to devote to each
section. Normally you should allocate a small nembf words to your introduction (say,
150-200 words) and maybe a few more to your cormaswith the bulk of the word
allowance divided between your major sections.

When you have completed your plan, look carefuliyotigh it and check it against the
assignment question.

* Does it contain enough material to enable you swan the question?

» Does all the material seem relevant?

» Can you think of any additional evidence or infotioa?

* Within and between each heading, is the materiahiappropriate order?

* Does it allow you to build up an argument, moviogitally form one point to the

next?

10.3. Writing up Your TMA

() Length

Each TMA should be 1,500-2,000 words. Refer backour plan to remind yourself of how

you are apportioning your total allowance. Youmu need to supply an accurate word
count, but you must take care not to go signifigaahder or over length. In a very short
essay you will not be able to cover sufficient matein enough depth, while an overlong
essay usually means that you are not selectingedrichg your material properly. A long

15



answer will use up more of your study time, for ethiyou will gain no extra credit. You
may also be tempted to include irrelevant mateiial could detract from your answer and/or
make it more difficult for your tutor to follow yowargument.

References and quotations within your essay wilctesidered part of the total length, so
must be kept concise. Bibliographies are not ihetlin the word count.

(i) Structure and presentation

If you have drawn up your plan carefully, writingur assignment should flow more easily:
you are simply writing out, in continuous proseg tiotes you made under each heading of
your plan. The following suggestions may help:

=  Some people find it easier to write their introdoictlast of all, when they know what
it is they are introducing! Others prefer to wiiteir introduction first, outlining what
they are going to do in their essay, and then fedek to it when writing the rest of
their answer.

= |deally, type or word-process your answer; butthit is not possible, write it as
clearly as you can. It can be very difficulty fartutor to make a fair assessment of
work that is hard to read.

= Make sure you leave sufficient space on each page \Wide margins) for your tutor
to make comments.

= Do not be afraid to use subheadings in the finediga if you want to. This maybe a
departure from conventions you are used to — yoy i®al that essays should be a
seamless whole. However, headings can help ystricture your argument and to
see more clearly where you are in danger of inolgdirrelevant material.
Alternatively, and especially if you are word-presimg, you may prefer to include
subheadings in the earlier drafts of your answer thien remove them in the final
version.

= Try to include signposts to help your reader al@ag. draw points together at the end
of a section, then indicate how you are going ttofo on from these in the next
section.)

= For some TMAs there maybe a wide range of matesigraw on. You must try to
select the most relevant material for your purpogeu arenot required to use every
suggestion provided in the Assignment Booklgbur tutor will not expect you to
cram in every possible detail, and if you attengptld so you run the risk of failing to
cover anything in sufficient depth. Select the enat you want to use, set it out in
your introduction and then follow this plan in yoegsay. The guidance on structure
for each TMA in theAssignment Booklewill help you to plan and structure your
work, but you may use an alternative frameworloifi yvish.

= If you are unsure about your writing style, you Icbask a friend or colleague to read
through a draft and tell you of any points that arelear. (the course materials
themselves provide examples of appropriate writsges, such as the notes on
chapters in the course books, which are in theySBiddes

= When you have finished your assignment, read daufin carefully. Check that it is
clear and provides a full answer to the question.

= At this point you should also check aspects of gm&stion: paragraphing, sentence
structure, spelling, punctuation, capitalizatiote, e

16



If you feel that you need additional support wittademic writing, or if you have any
specific difficulties (e.g. with handwriting or dpeg), you should discuss this with your
tutor early on in the course and try to work outagy of minimizing any problems.

10.4. Referring to the Course Material and Other Sorces

Your assignment is meant to provide evidence tbathave read and understood the course
materials. You may refer briefly to other soura#sevidence if you wish, buyour
assignments will be assessed primarily on your rtstdeding and use of the course
materials. Whatever the source of your evidence, rememlagritis not sufficient simply to
reproduceit — you need not use it to advance your argument.

(i) Citing material from the course

When you are reporting a piece of research or ganaent, you should make it clear where
this comes form. The course chapters provide elesmg the usual academic conventions
for doing this (e.g. 'Quirk (1986) claimed that ..Sjince you and your tutor have access to
the same course material, you can, if you wish,au®m of reference such as: 'In Chapter 1
Reading A, Randolph Quirk claimed that ..."; or 'Ondfocassette 1 Band 3, Dick Leith
suggested .." The main thing is to make it clebickv piece of work you are drawing on.
Wherever possible, give precise page referencesntt only makes it easier for your tutor
to check the evidence you are drawing on; it alsipshyou trace your sources when you
come to revise.

You may wish to include brief quotations from tleaitse materials. In this case, they should
be clearlyset out as quotationsand the source should be given. Otherwise, if goe
discussing ideas from the course, try to read dsibréd these, then write what you think
about them iryour own words.It is particularly important, when setting outuyamwn ideas

or arguments, that you do not reproduce long etdriaom the course (or from other sources)
with little or no change, as this gives the impm@sgthat you are trying to pass off someone
else's ideas as your own. This could constplagiarism, which is treated as a very serious
offence by the University. Below is an extractnfioa chapter on plagiarism, which you may
find helpful.

(i) What is plagiarism?

Plagiarism is théheftof other people's words and ideas. Plagiarism ér@pphen you claim
(or appearto claim) that an idea, or the expression ofdtyour own when in fact it is
someone else's. Deliberate plagiarism usuallystétke form of either getting someone else
to write your essay for you and then saying itsrgpor copying chunks of text out of a book
with the deliberate intent of deceiving the reaitéo thinking they are in your own words.
Accidental plagiarism, which most institutions avBliged to penalize equally heavily, is
achieved by oversight and/or lack of skill in margiing information. Here are some
examples of how it can happen:

= You make notes from a book, copying out lots otvaht passages and then,
when you come to write the essay, you copy youeshatto it, forgetting that they
were copied in the first place.

*= You use a book which covers exactly the area yewdaaling with; you are aware
that you mustn't copy it out, so you deftly replrétile bits, by replacing 'small’
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with 'little’, 'major differences' by 'main diffarees' and by swapping over the
order of two halves of a sentenc€outhink that this is now legitimate, but your
assessors do not.

*= You use entirely your own words, but you don't ankledge the source of your
information.

= You draw from notes you made or were given for spmeious course of study,
without realizing that these were copied or adaptath some other source.

A reader will assume that any idea not referencedsiyour own, and that any passage not
in quote marks is in your own words. This is a cadmact of trust which you must
respect.

(iif) How to avoid accidental plagiarism: some stategies

Expect to acknowledge everything you've got frosoarce other than your own head. The
things that don't need referencing are your owrasdand common or uncontroversial
knowledge English is a Germanic Languagéor example). If in doubt, err on the side of
over—referencing, until you get the knack. Having toany references in a text breaks up
the flow of your writing, but that is the lessertafo evils. To avoid too much repetition, you
may be able to say at the beginning of a sectigracaigraph:The following is a summary of
information given in Smith (1994Note, however, that it isot sufficient to give one vague
reference to your source somewhere, and then drasatlgt from it for page after page.

Rather than just summarizing what you are readondhfe sake of it, make notes relevant to
the task in hand and identify the major points tieddite to your purpose. Make the notes
under headings; you can then write out your owrsiger based on those pointa/Vhen
making notes, use your own words wherever possiiNever copy anything out without
putting it in inverted commas and putting a paderence next to it. Always keep the full
reference details for any source you draw on, aswil need them later. These details
should be integral to your notes, so that you Gmilyesee where an idea or quote has come
from. Where your source text gives examples ohanpmenon under discussion, try to
think of some examples of your own (or look themimup dictionary or another book). This
is in any case a good way of ensuring that you rataled what you are writing about.
However, if you are in doubt about whether yourregke is valid (e.g. where the examples
have been drawn from a particular source that yownet access), quote the ones you have
been given and acknowledge them appropriately.thdfe is any terminology you don't
understand, look it up [or ask your tutor for adyjalon't just copy it out. (Wrast al, 1998)

(iv) Listing your sources in a bibliography

At the end of your assignment, you should list $barces to which you have referred. The
course books illustrate the conventional layoutdifierent types of reference (see examples
in the box below). When referring to course maisriyou do not need to give such full
sources (you could simply list materials d3escribing Language Chapter 1' or
'‘Audiocassette 2 Band 2 Indian English’, etc.). fhportant thing is that your tutor should
be clear about material you have drawn on.

(v) Reference list styles

Note: it is usual to italicize book titles; howeveryibu are not able to do this, you should
underline them instead.
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(A) Book
TRUDGILL, P. and HANNAH, J. (1994, 3rd edimternational English London, Edward
Arnold.

(B) Chapter / extract from an edited collection
HARRIS, J. (1993) 'The grammar of Irish English’'NHLROY, J. and MILROY, L. (eds)
Real English: the grammar of English dialects ia British Isles London, Longman.

(C) Paper in ajournal or magazine
WALES, L. (1994) 'Royalese: the rise and fall dfétQueen’'s English"English Todayvol.
10, no. 3, pp. 3-10.

10.5. Some Frequently Asked Questions

Here we offer some guidance on some of the dilentimatsoccur regularly when preparing
to answer a TMA.

What should | do if the question is not clear or sems ambiguous?

As mentioned above, we try to ensure this will heta problem. However, if you feel a
guestion is unclear, you should contact your tinothe first instance: he or she should be
able to help you sort out any confusion. Failihgtt you should state in your introduction
how you are interpreting the question (togethemwithatever justification you think is
necessary) and then proceed to answer it on teoses t

What should | do if | disagree with the arguments leing put in the course material?

You are not expected to agree with everything ihatid in the course book or audiovisual
material. Indeed, we hope that you will engage itriical dialogue with the analysis and
arguments you encounter.

However, any criticism you offer should be basedsouand knowledge and understanding of

the ideas and information presented in that patti@fcourse, and your reservations should be
supported by relevant argument and informationeeifrom the course material or another

source that is fully acknowledged and referenced.

Should I include personal experience and materiakbm other sources?

You are often asked, as part of your study, toteeldeas in the course to your own

experiences of English. It is also suggested yhatcollect your own examples of material

to put in a 'cuttings file'. Examples might be spaper articles dealing with any aspect of
English, advertisements, letters, business cards,sa on. You may also like to jot down

examples of English that you hear around you ockiour children use. Some TMAs may

refer directly to the cuttings file, with suggestsoon how this may be used. Where TMAs
do not do this, you may still feel that you havamples which are relevant. In this case,
ensure that any examples you include can be relatdtie question; try to use them to

illustrate or address points from the course; aldcs a small number of examples so that
you have enough space to deal with ideas and eseddiscussed in the course materials.
Please remember to acknowledge your source. Exéeasalyses should be accompanied
by a photocopy of the original wherever possible.
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10.6. Marking Criteria

Your tutor will primarily make use of the followingriteria in deciding what mark to give
your assignment.

= The relevance of your answer to the question as set
Your tutor will look for evidence that you have &ty understood the question and
directed your answer accordingly.

= Your knowledge and understanding of the coursenmhte
Your tutor will look for evidence that you have w@mstood and can draw effectively
on research evidence, ideas, concepts and arguthahtse central to the course.

= Your ability to discuss and evaluate alternativplarations and arguments
Researchers and other commentators may provideerehff (and sometimes
competing) explanations for linguistic events amdcpsses. You tutor will look to
see whether you are able to discuss these, andadgany arguments put forward in
support of a particular viewpoint.

= The ability to present and pursue an argument
Your tutor will examine the structure of your answe assess how well you can put
together the material you use to sustain and stigpargument.

= The ability to express yourself clearly using acageconventions as appropriate
Your tutor will look for clarity in your work, intte way you make points, present
research findings and make critical comments. Y@ not expected to make
extensive use of technical vocabulary, but you khbe able to refer to key terms
and concepts from the course materials. You shaldd acknowledge clearly any
sources you have drawn on.

Please also take note of the guidance above whifdrsosuggestions on structure and
presentation, and on referring to source matenmyour essay.

For assignments that include practical work withglaage data, your tutor will take into
accountyour ability to make a clear analysis and interitéin of language data as specified
in the assignmentvour tutor will look to see whether your analysisappropriate, whether it
draws on relevant ideas and concepts from the eparsd whether any interpretation you
give is justified by reference to relevant aspetthe data.

The comments from your tutor should explain why yeceived the marks given. They will
cover the content of your assignment (e.g. youretstdnding of key issues, the argument
you have constructed). Comments may also incledehing points about aspects of your
work which could have been strengthened or extendedddition, they may suggest ways
of improving your performance in future assignments

The detailed marking criteria your tutor will use marking both your TMAs and final
examination paper are as indicated on the followiage.

The marking scheme for this course will be as fodio

1 These marking criteria are informed by and mostlyagted from the UKOU U210Assignment Bookl&2004 (p. 30). They are to be
used as general guidelines for marking TMAs, tests, the final examination as long as they do raate criteria and marking standards
set by AOU including the marking and grading systedicated on page 18 of this Assignment Bookl&hey are also subject to any
changes AOU might deem necessary.
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10.7. Marking Grid

Criteria Relevance to | Knowledge and | Approachto | Construction | Clear expression | Approach to
Mark/ guestion understanding of | alternative of argument | and use of language
Band course material explanations academic data (where
and conventions appropriate)
arguments
F Fail Some relevant| Little appreciation| No evidence | Lack of Major deficiencies| Insufficient/
F material but of main idea or of critical organization not enough
failure to inadequate thinking detailed
address knowledge/ discussion of
guestion insufficient data
reading
D Satisfactory| Some ability to Very basic Lacking/ Lines of Bare bones of Analysis
identify main | understanding of | heavily arguments structure/coherent barely
issues course material/ | descriptive may be clear | expression/attemp appropriate
substantial for short ts at referencing | /related to
omissions and/or sections but course.
misunderstanding not sustained Interpretations
or developed barely
justified
C Good Clear evidence Effective drawing | Recognition | Clear, Good structure/ | Analysis
C+ of on evidence/ideas/ and limited sustained expression/ barely
understanding | concepts and discussion of | argument referencing appropriate/
qguestion and | arguments central| competing related to
overall to the course explanations course.
direction of for linguistic Interpretations
answer events/ justified
processes
B Very Good | Utilizes a wide] Comprehensive | Good Assertions are| Very good Very good
B+ range of and judicious use | discussion of | made with structure, analysis.
relevant and of relevant competing evaluated expression and Judicious
contemporary | literature explanations | evidence; all | ability to employ | interpretations.
material to and sections sources
produce a arguments contributing appropriately
cogent and
insightful
argument
A Excellent Creative/ Excellent Critical Cohesive/and | Excellent Excellent
original knowledge and approach original/creative structure, analysis/

relevant stance

understanding

expression and

use of evidence

Interpretations
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10.8. TMA Cover Form
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Arab Open University

FACULTY OF LANGUAGE STUDIES
TMA COVER FORM: U210B: The English Language, Rst, Present and

Future (1)

Course Part:..........c..cocieiiii. TMA No..........
Part (1): STUDENT INFORMATION (to be completed by student)
1. Name: 2. Registration No:
3. Section No: | 4.Tel.: 5. E-mail:

| confirm that the work presented here is my owd & not copied from any source.
Student's signhature:

Part (Il): TUTOR'S REMARKS (to be completed by tutor)

Tutor name: Signature:

Date TMA received: Date returned:

TUTOR'S REMARKS:

Mark STUDENT MARK
Allocated
to TMA
For content : a Marks deducted for lang. & communication | Earned Mark
15% maximum of 15 errors: a maximum of 3 marks
marks
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11. TUTORIAL NOTES ON U210B

U210B is organised around four block themes:

BLOCK 1: Course Book 1Learning EnglishChapters 1-4
BLOCK 2: Course Book 1.Teaching EnglishChapters 5-8
BLOCK 3: Course Book 2English and Technologghapters 1-4
BLOCK 4: Course Book 2Global English Chapter 5

The course combines varied methods of teaching:

the main themes are discussed in tutorials.
examples are given in audio and video support nadder

The tutorial notes in this section are designethake U210B manageable for both
students and tutors. The aim is to equip studeittsa@mprehensible input to be able
to work with the material and use it as a basisrfdependent learning.

11.1. Block 1: Learning English:Book 1. Chapters 1-4

\ . First Tutorial: Book 1: Chapter 1. FIRST LANGU AGE DEVELOPMENT

Main points:

The general principles of language acquisition
How children learn the linguistic rules of the lailage(s) they are acquiring

Learning to Speak a Language

1.

agbkwn

o

Learning the vowels and consonants of a languageé, l@arning how to
combine these sounds into sequences: /s+k+r/eascr

Learning the vocabulary of the language

Learning the grammatical constructions

Learning the prosodic features needed to produ@img

Learning conventions of speaking related to gendegion, class,
occupation...

Learning strategies of when and how all these roéasbe broken to achieve
special effects.

Learning how to speak = learning the linguistic rués of the language + the
cultural rules of when these are appropriate.

Young Children’s Early Utterances

1.
2.
3.

4.

Pronunciation immature: /kwab/ for crab

Use of run-on sentences: excessive use of the motign “and”
Hypothesis-building, hypothesis-testing of grammarstructures:
overgeneralization (holded, knowed)

Confusion with tenses: we seen, we did holding
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First Language Acquisition
* Universal pattern, or
* Culture-specific?

First year: children produce a range of sounds lleabme closer and closer to the
distinctive phonemes of their language communitygd d@he intonation patterns
associated with them.

Universalist. infants start life able to make all the possibfgeech sounds that a
human can make and then cease to make those soanétsund in their particular
linguistic environment (pattern universal).

Environmentalists: infants begin witmo ability to make sounds other than cries, and
rely on the environment to provide sounds for themlearn and copy (pattern:
culture-specific).

Some researchers claim that the production of $pesmnds depends on a
genetically determined programmewhich is the same for all human children.

Others upholdattunement theory which states that infants start with a basic et o
sounds common to all but build up a repertoirehefsounds found in their particular
environment

Phonemic differences between languages existEagjish and French, also prosodic
differences (rhythm and intonation).

Research Findings:
1. Evidence of similar developmental patterasd the influence of adult
language
2. Language-specific influences becoming identifiatdevards the end of the
first year
3. Thereis a relationship between the language environmeditaachild’s early
sound making.

Different Roles for Caregivers (Culture-Specific)

Western societiestyad patterns of interaction = caregiver and child

Language accompanies and complements caregiveishsadn western middle-class
communities: bathing/feeding activities offering poptunities for predictable
language exchanges.

Caregiver is not only providing verbal input butsal initiating patterns of
socialization through sequences of question-ansviwre the baby is initiated into
social patterns of turn taking.

Child-directed speech (Motherese)

Child-directed speech (CDS) involves modified speditected to children which is
different from the speech addressed to adults:g@ted intonation, slower delivery,
and higher pitch.
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Mothereseis a feature of some, not all cultur€uichepeople (in Central America)

and black working-class communities in the USA @b modify their speech when

talking to young children (Shirley Brice-Heath).r€givers in these communities lack
any concept of talking with their children to stilate their linguistic development.

Research Findings
1. Different cultures have different ways of socialigi children into the
different speech practices, yet all normal childggow up to be perfectly
fluent speakers of their mother tongue.
2. Child-directed speech can contribute to languageldpment without being
essential to it.

Early Development

1. Children learn to communicate before they devetomuliage skills: they use
limited vocabulary with varied intonation to convayange of meanings.

2. Establishing the idea of sound to meaning corred@oce is an important
breakthrough in developing language.

3. Children recognize different patterns of intonateord different structures and
identify it with different styles and functions aaregivers: fathers’ talk,
structures and style differs from mothers’. Eadhisassociated with different
functions: (getting things done: bring your shdess go)

(Encouraging: here’s a good boy, well done!)

Words in Use

Five semantic (meaning-related) categories of words
1. Specific nominals: daddy, mummy
2. General nominals: doggy, ball
3. Action words: eat, give
4. Modifiers (properties or qualities): hot, sticky
5. Personal/Social: no, bye-bye

Characteristics of Children’s Early Language Acqguistion
1. Systematic use of sounds to convey meaning
2. Ability to understand words precede ability to puod them
3. Children are active producers of language; theythse& own structures to
express meaning rather than those modeled for thesd; coned, holded.

Children and Early Grammar
1. Children use short 2-3 word utterances with no gnammarkers.
2. Children add these markers (plural suffixes, pasté¢ markers, possessives)
to the words they produce.

Grammatical Development

1. Utterances which are one word long: naming funcfiooun) and an action
(verb)

2. Primitive sentence structures (two words) verb jedb(shut door) or subject
and verb (cat jumpXhildren learning basic word order.

3. Filling out: adding extra elements of clause suitet 3 elements (daddy got
car); 4 elements (you go bed now).

4. Linking words: and, so then, before
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5.

6.
7. Developing adult personal style and intonationgratt

Learn and apply irregular formadquns feet — foot not feetsjerbs. go — went
not goed).
Use complex patterns: subordination

Research Findinggimitation or hypothesis-forming, hypothesis teg@h

Imitation as part of the process

A child has active role in language learning: intdize rules, formulating and
testing hypothesis (try to discover or generatertives of the language). First
they do not realize exceptions to rules and udedtibns for all regular and
irregular forms).

Later Language Development

1.
2.
3.
4.

5.

Schooling and its role in increasing children’s abalary

Develop grammar skills and produce complex constms (teachers, books)
Develop communication skills, conduct conversationsspond, imitate,
narrate; use question forms, statements; organfpemation in sequence and
to keep listener interested, also explain motivesrasults.

Conduct effective communication in relation to specaudience (jokes —
punch line).

Development of linguistic skills and social awarenéentwined).

Research Finding

1.

2.

There is more to learning a language than abilityptoduce sounds and
grammar structures.

Effective communication = manipulation of languamed awareness of the
communicative needs of audience.

II. Second Tutorial: Book 1: Chapter 2. ENGLISHIN THE REPERTOIRE

Content-dependent varied language use
Learn the rules of what is socially appropriate

Converging or diverging to language of interlocu®rto impart social message.

Language choice: stylistic variation in monolingsétiations, or choice of code in
bilingual situations, is context-dependent whetb@nverging or diverging. Marked
language choice or unmarked language choices twlsmur shifting attitudes and
identities: Who am |I? How am | perceived by theeosf? How would | want to be
perceived?

Co-operative Conversationalists

All babies begin by learning what it is to commuaie; they gradually learmow to
use human language to accomplish this. So, langaagaisition is a matter of
learning the rules of social behaviour and onlyerdad matter of learning the
grammatical rules by which these are realized. &oituals are among the first items
learnt:hello, thank you, please, bye-bye
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Children are cooperative conversationalists. Laggudearning evolves out of
learning how to carry on conversations; when t@k@and when not to speak..

Communicative Competence
Noam Chomsky focused on linguistic competence = knowledge efgrammar rules
of a language, as opposed to performance — theriegb@pplication.

Dell Hymes challenged the concept of linguistic correctnessl argued for
competence to include not only what is grammatyoadirrect but also what is socially
appropriate. He termed thisommunicative competence knowledge of when to
speak, which variety to choose, what is sociallprapriate to achieve the desired
effect.

Language acquisition, therefore, includes knowleafggentences as grammatieald
appropriate.

Bilingual competence = competence to use the twaguages appropriately.
Therefore, knowledge of a language = knowledgeuttfually appropriate ways of
using the language correctly.

Bilingual competence children need to recognize that their two langsagre
separate (sounds, grammar, meaning). They needdw kow to use their two
languages appropriately; to achieve particularot$te

Bilinguals differ from monolinguals in that they Jea greater resources, more
languages and varieties within each language wmdnolinguals have varieties
within the same language.

Separation of vocabulary occurs earlier than thgamsgion of the two grammatical
systems. Bilinguals develop knowledge of semangiferences in both languages
(word — meaning relations).

Bilinguals recognize first phonetic, tonal, gramivatand semantic contrasts that are
significant in their languages. Having recognizeths areas of contrasts between the
two languages, the bilingual child tries to predictregular pattern of difference.
Errors at this stage can show that the learneoiking out rules.

Usual pattern of language acquisition Rapid development of the sound system at
an early age overlapping with and followed by depetient of grammatical
sensitivity and development of meaning and diseostsategies.

Acquiring ESL (English as a Second Language)Bilinguals learning English as
their second language are able to articulate atdyrahole clusters of words and to
deduce their social meaning from the communicativetext, e.gplease, come on,
get out of hereThese examples of prefabricated or formulaic cpese socially
embedded and highly memorable. Formulaic speefutsigput to use, then its internal
components (meaning, structures) are organized.

The phenomenon of transferring features from thst fanguage into the second
language is known aaterference. This can include: transfer of grammar rules, e.g.
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the production of the category of dual in Englistodain) analogous to its Arabic
equivalent (Kalbain); accent, pragmatic aspects,vehen to speak, how loud...

Interference is not a reliable category. In thevabexample ofdogain the second
language learner may simply be passing throughs#ime developmental stages in
their second language that resemble first languageners, especially if second
language learning is encountered at a very yoursy @gese developmental stages
include: simplification of syntax and overgeneratian of rules.

“Error” in second language learnindagain = kalbair), as in first language learning
(mousse = housgscan be a sign of active learning: that learraeesfollowing rules
and testing them rather than imitating (passivenieg).

Bilingual learners develop sensitivity to what thw® languages have in common, and
where they differ. On the basis of their experieattheir first language they begin to

expect certain linguistic cues, which are thenizedl or absent in his second

language.

Bilinguals learn how to use language appropriad@lg use code switching in relation
to their speech situations. Bilinguals may somesicigoose to code switch against the
norms for special effect. The choice of languagepen to negotiation according to
the topic and the effect a speaker wants to creaeguage choice for bilinguals
becomes carefully calculated to achieve pragmasalts.

Romaine has argued that linguistic choices in code swidcldéscourse can be
interpreted as an index of the “social relatiorghts and obligations” which exist and
are created between participants in a conversdofiman defined shifts in personal
alignment as changes in footing.

Monolinguals utilize a range of stylistic variat®to signal their shifting attitudes and
identities, and to achieve particular goals. Thé&ldbegins to learn how to modify his
speech in the direction of the prestige standardformal situations, according to
addressee.

Stylistic variation is also found in young childiertalk when addressing younger
siblings or babies. Young children were observedying their speech to
accommodate the communicative needs of their yaurgjations; e.g. the use of
baby talk. Babies were also recorded using stgligiriation in the presence of their
parents and falling silent in the presence of gas e.g. the selective use of
whining.

Choosing the socially appropriate expression entadt only an awareness of the
range of linguistic formulations available but alaa accurate prediction of the
likelihood of compliance on the part of the addeesgcommunicative competence).
Adopting the appropriate style (gender-relatedssl@lated) comes at a later stage of
language development. There is a tendency in tpriglk “posher”, i.e. using the
prestigious variety; while vernacular English (r&tandard varieties) is more adopted
by boys and men from the perspective that it is renmasculine”. Features of
interruptions and direct requests are usually agtsst with boys and men; while
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conversational support features like hedgesrarg, yeah, rightire associated more
with girls and women styles.

Language variation can also correlate with socadtdrs of identity and social
allegiances:
1. Speakers adopt the speech of others because #@ifydvith them
2. Speakers emulate the speech of other social grtoupspress or get closer to
members of that group
3. Speakers mimic or ridicule the speech of otheth@istereotypes of a specific
social group (the way they talk) to distance thduesefrom it.

Variations in code or style are methods of soamsifoning that can be accomplished
at a variety of linguistic levelssounds (accents and pitchyocabulary (choice of
words),grammar (when to switch/what to switch), and the choicéanfyuage itself.

[ll. Third Tutorial: Book 1: Chapter 3: LEARNING TEBEAD AND WRITE IN
ENGLISH

Becoming literate = not only learning how languageepresented in writing but also
learning how written language is represented indg®and community.

First encounters with printed language come from the environment around
learners. Young learners are faced with the taskvarking out the many forms,

functions and meanings of literacy. Young learrsso become aware of what is
expected of them when they will be accepted asersadnd writers. They start to
develop reader-like and writer-like behaviours (egeet literacy), thus displaying an
understanding of how reading and writing are define their community. By

internalizing the ways of their community, childrare involved in the communal
activity of sharing the cultureAcquiring literacy becomes a collaborative venture
between the child and the community: each child agljuire a personal history of
interactions with different language varietiesfetént speakers, readers and writers.

Different communities develop different literacy practices. The concebptiteracy
has different meanings and many implications. Caildand adults learn different
kinds of literacy in different ways, for differepurposes. Being literate can mean
different things in different communities: 1. essa&rliteracy, 2. traditional literacy, 3.
complementary literacy, and 4. functional literacy.

Literacy events (social events in which reading and writing takecp) play a
significant part in socializing children into lismy practices. Literacy events vary in
different communities and therefore the ways inalthchildren are introduced to
literacy also vary. There is a flow of literacyatdd activities in the home, some
literacy events are even ritualized, e.g. the rgpdof a newspaper, solving
crosswords, writing letters, cereal packet. Sardity and the social context are
entwined. Learners internalize the functions ofdneg and writing as well as the
purposes of reading and writing.

Children are very highly motivated to work out hawanguage system works. They
want to learn how to use language: shopping listrs...
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Domains of literacy. daily living (newspaper reading, shopping lisex)fertainment
(number games: snakes and ladders), school-retatidpdties (homework), religion
(prayer), general information, interpersonal comitation (social rituals: formulaic
expressions).

Shirley Brice-Heath (p.82) studied literacy events in three US sulocelf, focusing
on differences of literacy practices.

Findings: Communities introduce children talifferent ways of taking meaning
from literacy events'.

Maintown: patterns of socializing children into theeracy eventmatched school
traditions éxploring reading. The result was success in school.

Roadville: patterns of socializing children intoetliteracy evenincorporated to
achieve succes@étructing reading,.

Trackton: alternative literacy practices: rich laage opportunities came not from
books but from adult talk and oral narrative® (reading involved — just observe
adults talR.

Different practices classified different social gps.

When children, with their different experiencedrgeracting with print, enter school,
they will find thatsome of their literacy practices are valued. Othersl fihat school
literacy seems very different from the literacyytlemcountered in their homes.

Becoming a writer. writing in the formative years provides evidetticat children are
searching for the principles underlying the adutiteam(s). Children may combine all
the signs they encounter in their environment: afgtic script, syllabic symbols
(Tel., St.), logographic (M for Mac Donalds), pigtams (road signs, traffic
symbols). Numbers, letters, music notations, noglEhn symbols, as well as their
own invented signs, all occur in collections of egeat writing. This combination of
pictures and symbols occur frequently in childrerarly writing and seems to
indicate that children are not simply learning toguce a written script but are trying
to reproduce a message (meaning), and this incimdey iconographic elements of a
cultural event.

Two principles are usually identified as the badithe writing systems (p.87):
1. Symbols should represent meaning, or
2. Symbols should represent sounds.
A. Logographic writing systems, such as Chinese, whesenbols
(logographs) represent meaning
B. Syllabic writing systems, use symbols to represghébic units of sound
C. Alphabetic writing systems, such as European laggsiawhere there is
letter-to-sound representation. Alphabetic systethsugh are not
exclusively sound-based. Alphabetic means thattewisymbols largely
represent the phonemes of a language. Phoneméseasenallest units of
sounds in a language which can distinguish two sjoedy. pan andban
/p/ and /b/.
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The symbols in English often do not bear a diretatronship with the sounds. In
English there are combinations that have silet¢retor have to be memorized,
e.g.knight, throgh. Others are thought of as syllabic, ending wilon.

A child who begins to read English by recognizingoke words is interpreting
English as logographic.

English-speaking children draw on their knowleddeletter sounds and letter
names to produce their invented spellings, Mig= my, KAM = came

Children learning to read and write face the talskasting through the available
information, rules about writing in order to workitothe principles underlying
their community writing system.

Working out the principles of writing:

Marie Clay claims that the principles children explore initheriting are:

1. The message concept: children start writing dowmeasage

2. The copying principle: children start copying syrsbo

3. The directionality principle: children start wrignn a particular way: left to
right, up to down

4. The inventory principle: children list all the syoib they know

5. The space principle: children explore ways of safag words with spaces or
dots

Yetta Goodman lists the principles controlling writing developnte

1. The functional principle: Child’s learning of hovarlguage is used, e.g.
sending invitations, shopping lists (awarenessefftinctions of writing)

2. The relational principle: how written language esponds to the world, e.g.
size of an object and length of a word?

3. The linguistic principle: how different types ofniguage require different
types of language structures, edgar grannymarks the beginning of a letter;
once upon a timmarks the beginning of a story.

Goodman views children’s writing development as a proce$shypothesis
making, experimentation and then refinement of liypsis (active learners).

Both descriptions (Clay and Goodman) recognize ¢hid’s commitment to
working out the rules of the writing system.

Children reconstruct their language systems, bqgtbken and written by
discovering the rules by which they (the languaggesns) work.

In Reading

Children are actively involved in working out théefacy practices before
schooling begins. Children have pre-conceived id@magading and writing which
they form using the input from environment. These modified later through
schooling (cf. Shirley Brice-Heath and the literawent p.82-83).
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How well do children use all the available evidenc® reach their conclusion?
Do children have an active role or a passive rol@ithe learning process? Are
children receivers of knowledge or makers of meangf?

There is a marked shift away from reading as d skilbe acquired, towards
reading as a system of meaning to be discovereadiRg happens not because
childrenhave been fed informatian shapes, sounds and words, but becthgse
approach the text with the assumption that it is gmg to make senseand that
they can work out that sense by using everythingy tknow about spoken
language when attacking written language, i.e.gukimowledge of a language to
make sense of a text.

The use of real books that interest the learn¢hasfocus of the new approach,
rather than the meaningless exercises in lettendsuConditions for learning:
enjoyable, motivating content.

Children can face considerable conflict if whatytliead does not represent their
own culture.

- Eve Gregory. reading as a cultural practice modeling cultyralctices (people,
relationships...)
- Vygotsky: Language as a cultural tool

Language learning should be interactive: childrdmoutdd be engaged in
uncovering meaning in texts. They shoakplore the purposes and functions of
reading and writing and thus discover its organization. This propositjmea)
represents a shift in thinking about children aahing. It recognizes the child as
an active participant able to draw on complex nétwaf understanding about
literacy from a young age.

Main Points

1. Many young children have a continuous involvemeith wteracy from their
earliest years. Literacy is part of their socialrldpand many children will
experiments with its forms and functions long befdhey are formally
introduced to it in school.

2. The learner of a written language has to sort @t hteracy is used in a
particular culture. Children are encouraged to @eecthe written language as
a valuable means of representing and communicate®s.

3. Some literacy practices have been identified asifsignt for later educational
success.

IV. Fourth Tutorial: Book 1: Chapter 4. ENGLISH AS A CLASSROOM
LANGUAGE

e The use of English as a medium for education iroglshmeans that pupils
should learn to use spoken English in “educatedyswva

» Educated speakers of English are able to use tigpidge when they explain
ideas, describe events or processes, and conatguechents
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There is a structural pattern of classroom tallachers initiate question to
elicit information; pupils respond; teacher evadsatesponse or give feed
back (RF sequence)
There are two types of questions: closed quesfmms possible answer); and
open-ended questions (involving analysis, integii@h = more than one
possible answer)
The cultural language practices of children’s comities may affect their
participation in classroom dialogue
Talk is used to share knowledge and construct jonterstandings in ways
that reflect the fact that the participants all dasimilar status in the
discussion. Collaborative learning of this kind mskconsiderable demands
upon the students’ ability to use language as a ofditinking together. The
thinking and the talking in these circumstancesobex inseparable: language
is being used, in an educationally appropriate was/,asocial mode of
thinking. So, learning how to generate such appropriadecated” styles of
English discourse is more than just the appropuateof technical terms.
Teachers use the English language in the classtoalnect and constrain the
contributions that the pupils are expected to make
1. Pupils have to learn the special ways of using iEhdhat apply in school
2. Pupils have to use standard English if they hawvevgrup speaking a non-
standard variety of English
3. Pupils have to learn English if they come from hemsere English is not
the mother-tongue
In circumstances where English is used as therolasslanguage but where
pupils’ first language is not English, a teacheryncade switch to the first
language if problems of comprehension arise
Sometimes the first language is used for asidwscdntrol purposes or to
make personal comments
Some bilingual classroom practices: key statemdntopic in English;
expansion, clarification or explanation in mothendue, restatement in
English.
Switch can be used to amplify the point being maae]ain the main point in
the mother-tongue, avoiding direct translation.
Policy and practice in schools are often influended ideas about the
supposed cognitive and social effects on childremvang up bilingual
Pupils educated in English have to learn certaircational “ground rules” or
conventions for using spoken English in the classroThese “ground rules”
are rarely taught explicitly by the teacher. Studeare expected to infer them
from what the teacher says and does and givesddtrk
The genre approach to the study and teaching dingrfocuses on how
written texts are expected to vary according tarthature and function. The
genre approach underlines the importance of thelsoontext on the way
language is used (We will come back to these pomi#/eek Six: Issues in
English Teaching).

Main Points
1. Classrooms generate typical patterns which reftbet nature of
teaching and learning as a social communicativeqa®
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2. According to their out of school experiences, pupihay find the
genres or discourses of a classroom more or lesdligible or
acceptable.

3. Every pupil who is being educated in English isentpd to learn to
use English in special ways, which means followtimg “ground rules”
of spoken English use in the classroom, taking hgp gpecialized
vocabularies of the curriculum subjects and becgnaible to present
ideas within the constraints of the accepted geprediscourses of
spoken and written language.

4. Where teachers and pupils are using English ascandelanguage,
other distinctive patterns of language use in taestcoom also emerge.
Teachers and pupils may code switch between larguagclass.

11.2. Block Two: Teaching EnglisHBook 1, Chapters 5-8]

V. Fifth Tutorial: Book 1: Chapter Five: A HISTORY OF ENGLISH
TEACHING

» Changing definitions of English in different hist@l periods
* How English should be taught
* What should be taught

Anglo-Saxon The method of learning to read emphasized undetstg meaning
(Latin words translated to English).

Medieval Approach Learning to identify and pronounce individual éett letters,
then words, then sentences. Latin texts or scegttgad or chanted in churches.

After Norman Conquest (1066), Norman French andlifimgvere also necessary
(alongside Latin) in the Medieval Period. The Nons@n England started to integrate
with the people they conquered, and eventuallytlust French. English became the
language of learning in grammar schools. Factdes tihe rise of Protestantism, the
invention of printing and the growth in trade, heplimit the use of Latin and
increase the use of English.

There were two diverging traditions of educatiorErope:

1. Latin-based education: education in the classical language of Europe,
originally organized by the Roman Catholic Churar the education of
lawyers, clerics, administrators. This Latin-basetlication was available to
only a small proportion of population (the professils).

2. Non Latin-based education: education in the non-classical languages (e.g.
English) led to the establishment of English aslénguage of education, both
as a medium of instruction and as a school subject.

English was used as a language of instructionergtammar schools. Latin remained
predominant in the universities. By 1600, the t@aghof English as a subject
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appeared to be fairly well established in Englarektbooks on English (as a subject)
stressed beginning with reading then proceedingaim to write.

The Nineteenth Century

Literacy became associated with critical thinkimgl dhis, against the background of
the French Revolution, was considered dangerougerate population was seen as a
less manageable population.

Pamphlets circulating a range of opinions in Endlamere not looked upon
favourably by the government which took measuresetsor and curtail the press.

As for public schools, English studies were negeéctMost of the population could
only aspire to a form of basic education, which foost children meant Sunday
schools, evening classes or factory schools (wtiatdren worked).

There were several views on English:
One approachwas to discourage the teaching of reading andngrib the mass
of the population. Literacy in English was seendasgerous because literacy
means reading, writing and thinking about texts).
Another approach was to encourage reading but not writing
Hannah Moore, who founded Sunday schools in 1799, ndt agree with the
prevalent view that learning was dangerous. Moogued that teaching religion
(obedience and piety) in fact helps maintain soorder. Moore supported a limited
level of instruction to fit pupils to be efficiemtorkers and read their Bibles.

Demand for writing led to its being taught in sosahools Alphabetism — the mere
recognition and copying of letters in sequence s w@nmon. Children were taught
the letters of the alphabet first, next two-lett@rds, then three...

English and the Cdltic Languages

English in education meant the use of Standardigingfhe spread of Standard
English was at the expense of regional dialectsgdaernment-funded schools in
Wales and Ireland, Standard English was accompdnyi¢kde suppression of Irish and
Welsh.

English and Empire

In India and other parts of the British Empire thevas no attempt to eradicate the
local languages. In India and elsewhere in AsiagliEh was introduced as the
language of the elite and as the language of highacation. Literacy was used to
transmit cultural as well as linguistic values.

In Canada
Literacy was used to devalue cultures other thahdhthe literate elite.

An Alternative Approach to Literacy

Limited literacy available in formal education faorking class was contrasted with
what working class termed “proper literacy”, thst familiarity with political works
about rights and freedom.
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The growing literacy of the working classes prodde readership for the emerging
newspaper publishing and pamphleteering il &®ntury Britain. This was the cause
for considerable government concern and suppression

English asa Proper Academic Study
English was not first regarded as a proper acadstuity until the 28 century. There
was reluctance to introduce it beyond the elemgnésel.

Conclusion

Education in English was a matter not just of taaglcertain types of knowledge and
skills, but also of inculcating certain values amtouraging certain forms of social
relations. This is evident in the use of literaegdhing to maintain the current social
order in England and Canada; in the suppressiddetifc languages and cultures in
other parts of UK; and in the promotion of Europeaiitural values amongst an
English educated elite in India.

Two major government reports that both reviewed andattempted to influence
development in English teaching:

The Newbolt Report
The Newbolt Committee convened at the end of Wuvlar One to report on the
position of English in the educational system.

* A major emphasis in the report was on nationalyyrfian education based
upon the English language and literature would havea unifying
tendency”.

* The report discussed how this could be achievediterature, it involved
English taking the place of the Greek and Latirssiles aghe literature to be
studied.In language, it involvedreducing class-based distinctions in speech
and writing by:

1. Systematic training in the sounded speech of Stdriiaglish

2. Systematic training in the use of Standard Englistsecure clear and
correct expression in speech and writing

3. Training in reading

The Bullock Report

The Bullock Committee convened over 50 years Igit@7r9), “to consider, in relation
to schools, all aspects of teaching the use ofifimgincluding reading, writing and
speech”.

* The Bullock Report was satisfied with the teachpnactices

» The Bullock Report emphasized that, “competenclamguage comes above
all through its purposeful use, not through workamexercises divorced from
context”

* According to the Report, all subjects had a resibdiig for the development
of language across the curriculum.

« The Bullock report acknowledged diversity in pupifgst language but
highlighted the importance of teaching Standard liEhgto help learners
progress in society (job opportunities).
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Approaches to the Teaching of English
Three modes of English as a curriculum subject ehdobin British educational
policy and practice:

1. The Language Skill Model Language learning is learning the skills required
by the examining boards: reading, writing, oral et and handwriting.
Emphasis is on correctnesgvriting covers the language aspect, with
assessment on essay writing, précis, comprehemsiting, no assessment of
out-of-context grammar exerciseReading covers the literature aspect
(canon; shared culture embodied in a body of whrkSo there was an
attempt to integrate learning about language weéhrding how to use
language (language in use). Also a feature wasintteased attention to
listening and speaking (oracy).

2. The Cultural heritage Model: Literature and cultural heritage
The Newbolt Report aimed at the formation of a unified national cudtur
However, the Newbolt Committee was reluctant toeh&nglish substitute
Greek and Roman classics. English studies init@iypeted by emphasizing
discrimination.Leavis’ practical criticism focused on the text asntext-
free and on the analysis of language as autonomouslgdnguage out-of-
context). This trend took over emphasis on a shevddre; “the process of
language has overtaken the content of literatuxegm by those studying
English literature” (p.184).

3. Personal Growth: This approach to teaching English emphasizedopeats
development at the child’s pace. The focus is aldi@n’s personal writings,
a range of topics for children to choose from: ity children’s literacy to
emerge through experience. Equal emphasis on aiehstyle, i.e. writing for
specific audience, not on correctness.

» Later Development English language teaching is now officially seas
consisting of four aspects: reading, writing, spegkand listening. These
were assessed through programmes of study andhabéissessment.

* The controversies surrounding English amt simply pedagogical English
teaching has been seen as having to do with thmesrivigsion of cultural
values.

VI. Sixth Tutorial: Book 1: Chapter 6: ISSUES IN ENGLISH TEACHING

« The role of Standard English in relation to otterguages
e Teaching reading (Phonics or real books)
e Teaching writing (genre or process writing)

Emphasis in early stages should focus on free igeeatriting with technical
considerations of grammar accuracy and correctlisgebccupying as secondary
position in the early stages.

English deals with values, culture and society:hwabwerful groups competing to
control the values being transmitted.
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Connections are made between language and natideatity. In the Australian
context, emphasis in education is on teaching ¢thed and usages associated with
Australian Standard English whilst respecting stistehome languages. Equal status
of both standard and home language are emphasigier is superior to the other.

In other parts of the English-speaking world itarscepted that children should be
given access, through formal education, to a standariety of English, which in
turn, gives them greater geographical and socidlilityo

In Britain, Standard English is part of the curhiou. Issues are raised as to how
Standard English is identified and how it relateshildren’s home language
varieties. Standard English refers to a prestigthakect with regard grammar and
vocabulary; it may be spoken in any accent.

Characterization of Standard English:
1. Itis relatively uniform throughout the English-syé&ng world
2. ltis the variety used by educated native speakers
3. ltis the variety used in formal contexts

In the case of written SE it has achieved consklderaniformity, being codified in
dictionaries and grammar books.

Standard English in the British Curriculum

1. SE is distinguished from other forms of English its/ vocabulary, and by
rules and conventions of grammar, spelling and fuation.

2. The grammar features that distinguish SE include pmnouns, adverbs and
adjectives should be used, and how negatives, ignesand verb tenses
should be formed, such features are present in thahspoken and written
forms except where non-standard forms are usedefi@ct or technical
reasons.

3. Differences between the spoken and written forntetedo the context of the
situation: spoken is more spontaneous; writtenasencarefully crafted.

4. Spoken SE isot the same as Received Pronunciation; it can beesged in a
variety of accents.

Pupils should be taught to speak with clear dic{gtgle) and appropriate intonation.
They should be taught how formal contexts requasdiqular choices of vocabulary
and greater precision in language structures.

Newbolt Report (language and national unity)

Newbolt Report on the teaching of English in Endlatipulated that children should
be taught spoken and written SE in the interestadional unity; a unified language
help produce a unified nation.

Bullock Report argued that teachers should respect children’sehweamieties but
should only teach Standard English. The aim istoatndervalue the home varieties
of the children but to teach them how to use SE.

For children who come from homes where a non-stahdariety is spoken, school
instruction makes them replace their home varieyy features from SE. This
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replacement starts in the written mode first andersbowly later on in speech. The
adoption of a language variety (SE) that diffemsrirthe home variety entails aligning
oneself with the social group that speaks it, thlisnating the speaker from the home
culture.

Teaching Reading What should be prioritized?
1. Make children see books as interesting and enjeyékll books approach),
or
2. Enable children to decode marks on the page (prappooach)?

The Phonics Approach(sound-symbol relationship)

Morris argues that children should be taught sospelling correspondence. The
phonics approach to literacy is concerned withréationship of sound and symbol.
Pupils are taught by learning the sounds thatrketteake and joining these together in
reading.

The phonics approach does not work on its own, usec¢he links between the letters
and the sounds are not that straightforward. Tweixtyetters are used to produce
forty distinctive sounds, so some letters mustespond to more than one sound or in
some cases with no sound, &dn knot (silent letter). Moreover, if Phonics is taught
by someone with non-standard phonetics, then canfusn result.

The Real Books Approach(exploratory reading)

Smith maintains that because of the lack of a orenrte correspondence between
sounds and letters in English, a phonic approatdmat work.

In real books approach a child is encouraged tk foo meaning and try to find out,
through looking at pictures and turning the pagédst reading means.

The child approaches the written text with the agstion that it is going to make
meaning. He starts recognizing the word and leisnmaeaning, aided by pictures and
memorable symbols. Once the child makes the colmmebetween a word and its
meaning, he would recognize it on any other occaai relate it straight away to its
meaning.

Ideologically, the phonics approach has come tassociated with a transmission
model of education where information and rules temasmitted from the teacher to
the pupil, e.ga —apple

A real books approach claims to be more exploratrgiealing with education as a
collaborative (joint) venture between teacher aatrier.

Reading is not only “sounding the letter” but urelending the meanings associated
with them. Pupils should be taught to read witlefficy, accuracy, understanding and
enjoyment. They should develop:

Phonic knowledge: focusing on the relationship leetwletter and sound
Graphic knowledge: focusing on letter shapes.

Word recognition: development of a vocabulary efad.

Grammatical knowledge: knowledge of word order

Contextual knowledge: extracting meaning from et whole.

ogkrwpbR
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Learning Writing (process or genre writing?)

Process writing focus on the process of writing (teaching ondieaistructure):
Choosing a topic

Brainstorming/ldea map

Drafting

Discussing

Revising

Editing

oA WNE

Essential structures are presented as a form ahaation into which meaning must
fit.

Genre Writing Focus on meaning (purpose, audience and message).
1. Writing for specific purposes
2. Varied requirements
3. Varied styles

A writer tries to express meaning through writifghape and structure emerge
gradually.

In writing, pupils need to know both sentence grarsrand the organization of the
whole text:

1. Discourse structure: the structure of whole tep@ragraph structure, how
different types of paragraphs are formed, openags closings in different
kinds of writings

2. Phrases, clauses and sentence structure; the usenugdlex grammatical
structures; linking structures; use of main andbsdimate clauses and phrases

3. Words: components (stem, prefix, suffix, inflecedngrammatical functions
of nouns, verbs, adjectives, adverbs, pronounspogigons, conjunctions,
demonstratives..

4. Punctuation: the use of punctuation marks; full psto question and
exclamation marks, commas, colons...

Teaching of grammar in modern times is used to lenghpils to analyze their
writing.

VII. Seventh Tutorial: Book 1: Chapter 7: ENGLISH FOR SPEAKERS OF
OTHER LANGUAGES

» Different contexts in which English is taught

* Varying needs of different learners

* Debates surrounding the teaching of English

* The particular variety of English that should seagea model for learners

e« The methods that should be used to teach English:
content/styles/functions/topics available
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* Social and cultural values that are bound up witiglish teaching and the
sorts of identities learners are invited to cordtifor themselves as speakers
of English

Teaching English =
1. Teaching the words, sounds, grammar, and
2. Teaching the ways of using the English languageafied in grammar
books, dictionaries and textbooks.

Motives for learning English: material rewards
Fears: resistance of what is imposed

English for the needs of different learners
1. Bilingual students: bilingual programmes that skgrioffering extra lessons in
English and then introduce the teaching of an emirey number of subjects
through the medium of English as the child progessg the school.
English for adults (English for specific purposes)
Engllsh as a second language (and the increaseandieior English):
In France, pupils study 4 hours per week Englisa sscond language
- In Malaysia: post colonial history made competenoge English
essential for work
- In Morocco: English is becoming increasingly importt at university
level
- In Brazil: private schools teach English. Engliginduage teaching
also at university level. Students have a choi¢e/éen British English
and American English, but often choose British [&hglto signal
rejection of USA power in the region.

w N

4. English language teaching is becoming a globalstrgiu
5. English language teaching = access to wider oppibytu

Where the emphasis is on integration of minoritgugs into the dominant culture,
provision for languages other than English mayiweckttle attention.

In making appropriate provision, teachers havedwosder the learners’ needs and
aspirations, the language skills they already msss@ both languages, other skills
they may make use of, any barriers to learningvaaigs of overcoming them.

Serious thought needs to be given to the variegngflish chosen for specific groups
of learners; the type of English needed for worktory.

Learners can respond successfully to strategieéoning English, especially when
the content meets their interests. Two overalltafjias are considered in second
language learning:
1. The translation method (literal translation of attehen grammar focused
methods)
2. Teaching spoken English first, followed by interesihrilling exercises where
English alone is used, no translation
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In drilling, understanding of the language becotess important than producing it on
demand. Drills may work well for some learners pdovwg them with a way into
communication.

A major reaction to drilling comes from sociolingts interested in communicative
competence. In communicative competence a language cannot only produce
correct sounds and correct grammatical structitesalso needs to know how to use
spoken and written language appropriately, foredéht audience, and how to
integrate linguistic skills with other non-linguistcommunicative means: gestures,
eye contact.

New Approaches to Language Teaching

1. Errors are welcomed as they indicate that a leanserengaged in
hypothesizing and testing rules of the new language

2. Comprehensible input (Krashen, 1981) is seen asniod that can help
learners improve language learning

3. Feedback should focus on meaning (content) rakizer fiorm

4. Communicative approaches to language teaching peofhat learners need to
be taught language functions as well as languagesfo

Language structures used to make appointment&xtmmple, are different from the
ones used to give explanations, or collect inforomat

As new learners of English approach the languaiffereht positions are constructed
for them; as regards what is legitimate and peiibiess$o discuss in the new language,
new possibilities and restrictions are presented.

Some learners welcome new positions offered to theithe new language, e.g. new
gender positioning with more acceptable roles awtiat to say and how to say it.
Language choices, therefore, are socially condtipm.e. transformed by the culture
associated with the language.

Sociopolitical Concerns
Teaching English for speakers of other languagesti® neutral activity. Teaching of
a language is also a way of transmitting its caltualues.

Some learners do not “want to be anglicized” (CeuBsok, p.263), or to merge their
national identity in an imported civilization (refgon of linguistic imperialism).

The solution was to present English as an intevnatilanguage:
1. To persuade people that English is a neutral,natevnal possession, not ours
— but all of ours
2. Persuade people of the merits of English: sociabilty international
communication
3. Promise rewards for those who use English: job dppdies, brighter
future...
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VIII. Eighth Tutorial: Book 1: Chapter 8. ENGLISH IN THE ACADEMIC
WORLD

* English as the medium of communication in higharcadion

* What constitutes academic English

* How is its nature related to its functions?

* How are students in higher education expectededzng)lish?

* What kinds of problems do students encounter waidamic English?
* What kinds of help are students offered?

The Role of English in Academia

English was introduced as a language of educatighd time of the British Empire.

Support for the academic use of English throughloetworld has been a part of the
foreign policy of British governments. Also, theleoof the USA in research and
academia increased the role of English as the &gwwf academic publishing.
English has become tiagua francafor scholars of different language backgrounds.

Political and Cultural Implications

Phillipson (1992) uses the termnguistic imperialism to describe the process
whereby a powerful language displaces other larnggiagtheir social functions (use),
and in doing so assists the cultural influencenefriations which speak it.

The causes and effects of the global spread ofiéngh higher education are
complex and many.

What Constitutes Academic English?

Scholars in each discipline (discourse communigs$blished their own conventions
and practices as regards ways of representing fpeicific subjects and areas of
research (ways of written communication).

Halliday has suggested that one common featuréeasfet research-specific ways of
communication involve creating new “thing names” riefer to specific objects,
processes and relationships. New lexical formslaveloped through:
Reinterpreting existing words

Inventing totally new words

Creating new words out of native word stock

Creating new words out of non-native word stock

Borrowing words from another language

Calquing: creating new words in imitation of another langeia

Creating locutions; larger structures (phrases and clauses) to explaw
terms, processes

NoOkwNE

Student studying any subject or discipline haveinderstand and eventually speak
and write the specialized English discourse of riblevant discourse community.

Discourse communities, i.e. communities that usecifip discourse (spoken and

written language); e.g. scientific communities,e@sh communities, can overlap in
their use of their specific discourse. They maysglish in similar ways.
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Conventional sections of academic writing involweefmain parts that relate to five
main functions:

1. Abstract: a summary of the research

2. Introduction: establishing the field of the studgummarizing previous
research and indicating any gaps of knowledge ambducing current
research
Methods: ways employed in carrying out the presesgarch
Results: findings
Conclusion: interpretation of results in relatiandet aims and way forward
for future research

akow

Academic writing, in general, involves the use pédalized lexis, specific structures
and impersonal (objective) style. However, there ssme culture-specific ways of
representation even in academia. French resealies rrore on comparative styles,
l.e. presenting a thesis (one side of the argunad)an antithesis (the other side of
the argument). The British style is more orientenvards presenting logical
sequencing of analysis from general to specifiad¢déve) or specific to general
(inductive).

Contrastive Rhetoric examines how language use varies in style acrdésretit
cultures, specifically variations in styles of wig. Major differences were
established between the writing styles of, follagvitachru’s terminology, thanner
circle (English-speaking countries) aondter circle (English as the second/additional
language countries). Research established thaati@w from the styles of the inner
circle were negatively evaluated and seen as praile. This attitude influenced
much of the judgment of academic works that werelooted by non-native speakers
of English; their work was regarded as inferiothat of native speakers, e.g. Indian
academic work. There is a need to recognize sucksmas different but not inferior.

For an approach to be academic, the style shoalddaexplicit reasoningn the text
so that other researchers can evaluate that lirmgefment. The use of the specific
lexis that relates to the subject matter is algmeeted in academic writing. Academic
success usually depends on following the convestion academic English in the
relevant field of study. An important aim of highedtucation is to enable students to
become fluent speakers of the discourse of thevarteacademic communities.
Surface features of spelling, grammar and punadnais well as styles in composing
sentences and writing essays, are areas of coimcemiting academic English.

Students whose mother-tongue is English need torbeccompetent in academic
English: use of specific lexis that is relevantheir subject matter, correct grammar
structures and appropriate writing styles, to bee@rademic writers in English. The
problem is doubled for non-native speakers of EBhglIESL (English as a second
language) learners have to become competent in tisei of specific lexis, correct
structures and academic writing, as well as conmpétethe general use of English in
social contexts.

Learning how to use English in higher education msdaarning how to communicate
appropriatelyand use correct English. This means learning new wégoing things.

These ways may be culture-specific, e.g. turn-kmseminars, debates; proxemics
(physical distance between speakers); use apptepragister to make comments
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(what is acceptable in one culture may not be dabép for the other, e.g. jokes,
taboos).

Ballard (1984) uses the tercaltural shift to describe the learning demands made on
native English speakers as they start to deal athdemic English in higher
education, andouble cultural shift to refer to the experience of non-native speakers
of English in using academic English in higher edion. Learning academic English
is, therefore, learning the rules of a new cultnog just the learning of a language
(new ways of speaking, new ways of writing and meéays of behaving in academia).

Ivanic (1992) argues that university culture putsspure on students to change their
identity. In order to become a writer of “acaderiinglish” a student has to become
sensitive to the sociocultural context of the sfie@cademic (discourse) community
to which he wishes to join. Academic discourse udek specific lexical and
grammatical features and ways of communicationriiag academic English means
learning the set of skills which gives you commandll these features.

Approaches developed to help students:
* The study skills approach
» English for academic purposes
* The genre analysis approach

1. The study skills approach: includes teaching sttglkeaow to plans and prepare
essays (note taking; writing introductions and desions), time management,
preparation for exams; general studying skills. Tbeus is on general
common errors of usage, spelling and punctuation.

2. English for academic purposes: focus on teachindesits correct linguistic
ways of representing their ideas (correct sentetaetures; correct textual
organization); in general, ways of using acadenmglish.

3. The genre analysis approach (Halliday): Stuslemé encouraged to read a
wide range of different genres to become awarenefrange of genres and
registers that they may encounter or have to ustheir specific subject
areas The rationale was that by paying attention to $pecific language
forms and structures (specific vocabulary, grammamgd organizational
features) of the texts they read, students woutmine more able to develop
their own writing skills. The aim was to give stat® a practical
understanding of academic discourse through the analysis ofstextd
through making explicit the conventions of eachrgen
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11.3. BLOCK 3: REDESIGNING ENGLISH: NEW TEXTS, NEW
IDENTITIES [Book 2, Chapters 1- 4]

IX. Ninth Tutorial: Book 2: Chapter 1. TEXT, TIME A ND TECHNOLOGY IN
NEWS ENGLISH

» Discourse structure of news stories (in relatiotirtee)

» Different levels of language structure in moderrwseand news stories
(immediacy; urgency)

* Time as a crucialement bearing on the way news stories are cartsttu

The invention of the telegraph was the crucial stephe development of modern
news practices and forms in pursuit of immediacy.

In news stories, there is the quest to get they simt. Technological advances put
pressure on news producers in the pursuit of tmesB in news coverage and
presentation, that is, reporting events as theyrocc

William Brewer, a sociolinguist, makes the distiootbetweerevent structure, that
is, the way in which events happen, atidcourse structure that is, the order in
which the events are told. There is only one ewnicture but many discourse
structures. That is, the ways of presenting everats vary from chronological
presentations to urgency or latest presentations.

Labov, a sociolinguist, separated six elementsisgnal narrative:

1. The abstract; summarizes the central action and pwnt.

2. The orientation: sets the scene and provides irdbam on who, what, when
and where

The complicating action: a series of events (toldhronological order)

The evaluation: justifies the values of the story

The resolution: concludes the sequence of events

The coda: additional remarks bridging the gap betwmarrative time (the
time when the events happened) and real time (dsept time).

o0k ®

News stories differ from personal narrative in tleaents are presented in reverse
order of actual occurrence, starting with the nresent update on story, then going
back in time. News stories do not follow the ordémarrative. Instead they present
the main event first then go to details, becausy timve different functions than
personal narrative. News stories have the funafon

1. Capturing attention
2. Emphasizing certain points
3. Presentingubjectivgudgment

Discourse Structure of News Story
1. Event introduced first, then detail
2. Radical discontinuity of time between sentences (@twonological ordering)
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A news story normally consists of an abstract, tibation and a story proper:
1. The abstract consists of a lead sentence covehegntain event. This is
followed by some information on actors and setting
2. The attribution: source, place and time
3. Series of events are related next: events destiractors involved and the
actions taking place.

There are three additional categories of matenmlnews story: background,
commentary and follow up. These represent the gasinon-action) present, and the
future of the events described in the main acticth® story.

Discourse structure of news story and non chroncébgordering (deviant time
structure) was brought about by the advances bdhtdogy which focused on recency
or immediacy in news coverage. Events whose durdiis into a 24-hour span are
more likely to be reported than other events. Alseexpectedness (unpredictable or
rare events) is more newsworthy than the routine.

Several news values relate to the production aodgssing of news rather than to its
content. Production and processing are time-bolgmdents, either present (co-), e.g.
continuity, competition, or future (pre-), e.g. gietability, prefabrication.

Continuity means that stories have a life cyclépee period during which they can
stay alive in the news. Competition is the urggdbthe news first.

The news is seldom a solo performance. News mediapeoduced by multiple
contributors: journalists, editors, news readeyansg technicians, camera men.

Goffman, a sociolinguist, studied composite disseurdiscourse made up of more
than one contributor, and the different roles dfedent people. Bakhtin, a Soviet
linguist, used the terineteroglossiato refer to many voices that mix in a single text

Much of what is reported is paraphrased or quotedhfother sources (different
voices). Journalists draw on both spoken and writtputs for their stories (main and
secondary sources):

- interviews

- public address

- press conference

- written text of spoken address

- reports, surveys, letters, agendas, research papers

- earlier stories on a topic

- news agency copy

- journalist’s notes

Reports are then edited and new versions are pedducformation is organized as
own, or referenced as quotésnbedding is a type ofheteroglossiain which one
speech event is incorporated into another. Nagatdr all kinds of stories are
constantly embedding strips of others’ talk andtgtions from others’ speech into
their stories, through the use of recording tecbgl
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The concept of embedding is very important in neigsourse. It allows coverage of
events to appear “on the spot” when journalists rmeready to face unscheduled
news events. Embedding allows other people’s raqprtor accounts of what
happened to be included in the news; eye withnessiunt, comments of by-standers.

News stories sometimes rely on prefabricated téests that have already been
packaged in news format and style). Prefabricag&tstare written and available and
can be transformed with minimum effort into newsefBbricated texts are another
type of heteroglossia as they involve many voices@ntributors.

Immediacy and urgency Live coverage in broadcast news: studio presenter
interview news sources and journalists live on @hanges to forms of English
brought about by the live coverage include: deiekipressions, adverbs of time, verb
tenses...

X. Tenth Tutorial: Book 2: Chapter 2: VISUAL ENGLIS H: THE STUDY OF
VISUAL COMMUNICATION

* Technological advances have put increased pressubEnglish to adapt itself
(to change) to suit new demands made on it.

» Different types of visual literacy that people usedifferent contexts, for
different purposes.

» Visual and verbal information interact:

1. to create additional meaning
2. to highlight a conflict between the two modessal and verbal in
transmitting the message)

e Visual forms of communication (the ways graphicsd apictures can
communicate a message) are culturally specifichagllly conventionalized

» Visual literacy is becoming an essential skilllie tvorld of work

* Until recently verbal English (not the visual formvas regarded as the mode
of serious communication. However, people use thkeowledge ofvisual
codes to interpretritten information.

* Modern English texts are becoming multimodal (ipevating multi-modes in
communicating meaning: photographs, changes ofdgpelogos, headings).
Therefore, visual forms are being incorporated traditional verbal methods
of written communication like print.

* “Not being visually literate will begin to attract social sanctions. Visual
literacy will begin to be a matter of survival espdly in the workplace”
(p-39).

 Advances of technology meant endless possibilittes customizing
documents to individual preferences (selecting rgdlont, margins, logos,
graphs...), a similar situation to the individual ¢cbwf different scribers in the
Medievalperiod, bringing about the terminology of New Midd\ges (p.41)

* Most educational and commercial institutions arenapting to standardize
their visual communication by promoting one “howdgle”. a standardized
prescription for internally produced documentslimimate chaotic, individual
styles of presentation (c.f. attempts to standardinglish). They produce
guidelines to create uniformity. These guidelines prescriptive in nature,
involving words likeshould, must
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Dondis (p.42) “language has moved ... towards icqnépresentations of
meaning). However, these icons are culturally-gmediorms of visual
representation.
Culture, language and “seeing”. 1. types of imagaee is exposed to are
culturally specific; 2. learning how to “read” andterpret these images
depends on cultural conventions. Therefore, semisfimbols are more
appropriate to one’s cultural context than oth8sgnbols related to prototypes
(typical things) of a specific culture. Few arewarsal (iconic).
Graphosemantics (p.44): the relationship betweetterleforms and
interpretations, e.ggrey andgray (different spelling conventions in different
standardized varieties) may be interpreted in tiffereént ways:grey (positive
connotations, e.g. she has lovely grey eyes)guay (negative connotations,
e.g. it was a gray gloomy day).
Semiotics of typography: people interpret changefaft or typeface as
message conveying mechanism (font and typefacerimd letter and a letter
from a friend are different). Changes of type clso anply multiple voices in
a text. So content and form are inextricably imed: different meanings
transmitted through different formats. The semi@sgpect (sign system) is
related to the semantic aspect (meaning).
Visual alliteration: visual repetition even whereté is no phonetic repetition
(pp-48-49), e.gOWN IT NOW ON VIDEQuse of anagrams (similar) graphic
elementsFINS (symbol of a fish restaurant, p.49).
Visual puns: relying on funny connections betweemnds, sounds and the idea
being discussed. These are also culturally spe¢ihostly employed by
popular newspapers to discuss current eventsfiguge 2.12, p.50).
Visual grammar: analysts of visual literacy claihatt there is a “grammar”
inherent in images; that visual elements contaamgnatical structures, visual
syntax and principles of spatial composition. Acliog to the functional
theory on language use, Halliday says that “a laggus as it is because of
what it has to do” (p.52).
The Hallidayan functional perspective is usefuldaese it brings to attention
different meanings related to different functionfslanguage and different
purposes of speakers, addressing someonblragonesis different from
addressing him as Mike. The interpretation of sstyles draws on the
relationships between the two participants, thenfdity of the occasion, the
intended message to the audience ... Some analystisu#l representation
take a similar view: the ways events are represdemisually carry social
significance, “the form of a representation carts®tivorced from its purpose
and requirements of the society in which the giwesual language gains
currency (is used)” (p.52).
Semiotic modes, i.e. systems of signs (words, mstusounds) have three
communicative functions:

1. Ideational — representing ideas;

2. Interpersonal — representing refesiops; attitudes (subjective aspect)

3. Textual — combining the ideationadl anterpersonal meanings into a text

The Hallidayan approach bases much of the inteapoet on the concept of

choices made among alternatives, i.e. why are ®pegords or symbols
chosen and not others? How do these choices cotdrito the meaning-
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building mechanism? Choices in persor, (2", 3%, tense (past, present,
future), mood (statement, question, command), eadti an element of
meaning

« Grammatical Elements

Direct and Indirect Address: (p.53-54)

1. Does the verbal language address the listeneragieredirectly, i.e. through
the use of second persgou?

2. Does the image address the viewer directly, i.e. gerson in the poster
looking at the viewer? (fig. 2.13, p.54)

Given-New Structures: (p.54-56)

These are realized sequentially: given informatienalready known to the
participants; new information is not already knowry.

Tense, nervous, headache? Take Asfpifb)

In images such structures are transcoded by theofuberizontal axis. Images,
given and new are represented spatially throughdetl right positioning or
before and after images.

Visual Transitivity: (p.56-57)

Transitivity in the Hallidayan approach is a sethbices for representing what is
going on in the world:

Processes: event, action, transaction

Participants: actor (doer of the event); goal (target of thergy

Different representations depend on the writertaedcontext

Modality : visualizing the “real” (degree of representinglity) (p.58)

A sharply detailed, fine grained photograph = higbdality

No detail = low modality

Decisions have to be made as to what to includendrad to exclude (what types
of realities need to be represented and to whaeedgg

Modality depends on the context in which the imagegear. Images are altered
in relation to audience, e.g. black and white insagere used by astronomers
(easier to interpret than colours which can confhsesye)

* Visual Narratives: multimodal narratives, e.g. cartoons, employ imdtal
features:paralinguistic features e.g. facial expressions, gestures and postures;
proxemic indicators, i.e. how characters are positioned (close, fagtorial
representation e.g. starts after a bump or light bulb to shoat thne has a great
idea;intonation, e.g. characters accent, pitch, stress...

» Visual Deixis (p.65-66) references to time and place

Visual shapes are employed to show deictic exprsdikethenandnow. Colour

Is used to refer present events and back and wehrefer to past events

* Portraying Interpersonal Relationships through camera angle:

Horizontal angle represents involvement or distgolmese up or long shot)
Vertical angle represents power relationships,@fgbrities look down on viewer

50



» Different languages and cultures express visuahtiae structures in different
ways.

* Creating meaning = interaction of visual elementsl averbal English,
presented to the eye, as well as contextual arkbbaend knowledge.

* Visual and verbal modes of communication in filrmaach fulfil similar
functions:
1. They can represent the world — ideas — ideatianaitfon
2. They can portray interpersonal relationships
3. They can organize elements into texts.

e To sum up: texts are becoming increasingly multiadoemploying visual and
verbal semiotic modes. The meanings ascribed tmalvisformation are to a
large extent socially constructed and culturallpetedent.

XI.

Eleventh Tutorial: Book 2: Chapter 3: ENGLISH N CYBERSPACE

e The role of English in cyberspace

* Novel ways of using English in cyberspace

« Implications on social groups and social relations

* Rapid growth of communication technology and theeeaf communication
between different parts of the world afforded bglstechnology is leading to
new forms of communication and new social groupingjspersed
communities, and altered perceptions of time andcep The world is
becoming a “global village”.

* The imaginary space created by the Internet in kvp@ople interact and form
social relationships is called cyberspace. Theeefiie Internet is both a
technological and a social phenomenon.

 Communication on the Internet takes a varietyasimis: electronic mail (e-
mail) and World Wide Web pages. The Internet ig/ipig a major part in the
massive expansion in global communication. Suchrssformation in patterns
of communication has the potential to transformhwitthe quality of human
relationships, as well as social and political ilvgtions.

* Internet communication allows people to construnct project different social
identities for themselves, “freeing them from tlyeatnies of face to face
communication” in which their personality and séatatus will be signaled
through physical attributes such as colour, bodypshaccent and clothing. It
also enables people to engage in a wide rangevefsdi cultural practices.

* Internet is raising anxieties and aspirations ordividual personal
relationships. Jon Snow (British news journaligggents a negative view on
political and cultural consequences of the Interriet Individual tailored
experiences from the net leading to individualiftZdgmented) cultures; 2.
Instead of mass orientation to national culturdjidual preferences override
national interests

» Dale Spender freedom to choose rather than having to takehatvis given
(transmission model).

* English and the Internet The Internetdoessupport communication in other
languages than English; communicatamrossnational groups tends to be in
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English. The language most affected by English damze on the Internet is
probably French, which is the most widely usedrimationallingua franca
after English. The French government has estallish@/orld Wide Web site
which is intended to encourage the use of Frendhemnternet.

* English is spreadingnglophileculture all over the world

* New Texts: New Genres
Although much Internet communication, e.g. e-miiltext-based, the texts
which circulate do not display the characterist€draditional print genres.
They show the characteristics of spoken rather thaitten language
(spontaneous, informal...). New forms of text are enfhnid and dynamic in
nature due to the influence of electronic medias Tinturn influences the new
social relationships of participants in Internetnzounication.

* Multi-modal texts (picture, text, sound) are enabdéone end and transmitted
to a recipient anywhere in the world where it isaied.

* Economics of Writing
Bolter (p.120-12) sees a relationship between materials and techsiguwriting as
a social and cultural interaction with the writtexts and reading. The relationship is
termedeconomy of writing. Bolter argues that each culture has its own economy of
writing (what relationships are perceived, encoded transmitted between writer,
text and reader). According ®olter, neweconomics of writingare created when a
text is encoded and stored, following specific w@t conventions, in electronic form
(computer memory, disks, etc.). Also, electronixtdeare malleabl@ot fixed, and
this allows for a new role for the reader to attex texts. Thus his role is no more a
passive receiver of fixed texts.

* Since Internet texts are modes of communicatidmerathan just writing

modes, a more useful terminology would bew economics of communication.
Theseeconomies of communicatiorare based on various forms of electronic texts
and are central to the linguistic interaction takplace. The result is many new forms
of texts, and different modes of communication:

1. Interactive texts available on the Internet provadeess to information

at the touch of a button
2. E-mails are asynchronous (not instant) modes ofneconication
3. Chat is synchronous (instant) mode of communication

* In examining influence of the advances of technglog language (cf.

printing and the standardization of English — U2),0ie examine the effect in
areas ofdiversity or unification. At any historical period, social, economic,
political and technological structures can leadgteater or lesser tendencies
towardsunification or diversification. Bakhtin (p.124) calls theseentripetal
(pulling towardsthe center = unifying) andentrifugal (pulling away from the
center = diversifying) forces.

* Written form providedixivity (Bolter, 1991) ofixity (Anderson, 1991) to a

language, i.e. the ability to ensure that the auntles not change over time.
They are fixed through permanent medium like print.
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* Michael Halliday sees that the structure of language reflect®dmbrole:

The embedded and lexically dense structure of ewitanguage reflects its
social role as thdixed legitimate bearer of historical and contemporary
knowledge.
The open-ended, less information-dense clausetsteuof spoken language
reflects the active and dynamic social roles tochiii is put.
Thus, fixity depends on maintaining rigid form that defies deanBut
electronic communication threatens the fixity ahpr

1. Electronic texts have a transient and gimnform

2. Electronic communication appears to beentie speech in its clause
structure.

The set of rules constraining the structure ofeleetronic text changes according
to the preferences of the reader/writer/ commuaicae.no fixivity . Therefore,
the first effect of electronic communication ondaage use is itshallenge to
fixivity . Texts became accepted as fluid and dynamic.

* New Texts, NewSubjectivity

Interaction with texts helps form perceptions orlf,sethers, and the world
(subjectivity). New forms of English language are coming intangewvhich allow
individuals to construct new subjectivities andntiées through new methods of
communication. The lack of physical location andsgnce may have direct effects
upon the way in which people communicating in suoédia perceive and present
themselves. The second influence of electronic comecation on language use is that
different forms of communications and different tseyare produced blurring the
distinction between the writer and the text (peticepof self and text entwined).

* Imagined Communities
Language has been associated, in literary comnesnitvith nationalism (organic
solidarity)
Durkheim argues that the medium ofriting supports specific kinds of social
relations. The role of written, especially printtthguage has become central in
industrialized societiesDerrida claims that writing, rather than speech, must be
considered the “primary” medium of social commuti@ma

e Theories on literacy

Theories on literacy need to take into account the effects of literagyon
individuals’ perception of the world and of themss. Brian Street distinguished
between an autonomous model of literacy (literamependent of context) aride
ideological model which consists ofliteracies, each literacy associating with a
specific social roleShirley Brice-Heath also identified different types diteracies,

or literacy practices, in three communities in f8A, each associated with different
perceptions and ideologies. So, how can the nelantdagy of reading and writing in
Internet communication affect our perceptions ardkologies (i.e. change
subjectivity)?

* Mediating Nationality

Although the technology of the Internet may favtwe use of the English language,
its users, for various textual practices, are &blkexpress their national identities. The
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reason for this is that: for an individual to im@agihimself as part of a community, the
language he uses must providdixed linguistic and ideological basis. But cyber
communication and its language are not fixed, floeee the language of cyber
communication cannot make a claim on national itkent

Unlike printing, which allowed specific social gqmito put in place conceptions of
nationhood, these media could play the role of rengp“imagined communities” of

nationalism, in favour of other communities baséithee upon global economic
ideologies or patterns of personal interest andiopi

XII. Twelfth Tutorial: Book 2: Chapter 4: MARKET FO RCES SPEAK
ENGLISH

* Border Crossing a term associated with Norman Fairclough, a #hiti
discourse analyst, to describe a phenomenon inipadsstrialized societies
where forms of English language associated with sinetion are crossing
borders into new situations.

* Implications of border crossing: linguistic behawias changing as a result of
new developing social relationships.

» Traditional hierarchical social structures are Imeic more fluid and
precarious. Relationships based on traditionaktadeligations and authorities
are changing. People’s self-identity, rather thaind a feature ofgiven
propositions and roles is reflexively built up through processes of
negotiation.

* Border Crossing in English: the extent to which kshgforms are crossing
into new contexts. We focus in this chapter on frocesses of border
crossing: informalization and marketization.

* Informalization : English becoming more informal in situations poesly
associated with the use of formal English. Bouretaare becoming blurred
between formal and informal. Professional encosntere becoming
“conversationalized” (Fairclough, 1994). Institutg are increasingly using
less formal, more conversational styles. In mangtexts, the public and
professional sphere is becoming infused with pevdascourse.

e There are two points of view:

1. Positive: The use of more everyday English in aewidg range of
contexts is a good thing because it allows peoplarderstand and
participate in interactions more easily.

2. Negative: The use of informalization by people iawer can be
manipulative to ordinary people, it implies the st&hce of a friendly
relationship when, in fact, such relationship doesexist.

« Marketization: English texts are becoming increasingly markesrded or
marketized. Advertising and selling techniques beeoming a feature of
institutional texts that attempt to position the®aders in a certain way to
become more “involved” in the process. Linguisticns indicating status,
involvement, rights and obligationsare used ancesistedin marketization.

» Border crossing takes place between forms of Bmghst traditionally have
been seen as distinct:
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1. Formal and informal
2. Public and private
3. Informative and promotional

* Markers of informalization :
Some of the markers of informal English are cragsinto situations more
traditionally associated with formal English forms:
* Terms of address: title and surname to first name
e Use of pronouns: pronominal distinction associatgtth status and respect,
e.g.vous are shifting towards personalized
* Diminutive suffixes: ( -ie, -y) are used to convieimacy and familiarity
(Deborah, Debbie; James, Jamie) associated wilthdud names
« Names shortened or nick names given: Richard besoRie or Rich,
strategies of intimacy and endearment
» Contractions of negative, e.g. wouldn’t, or auxitiaverbs, e.g. he’ll, is
associated with informal spoken English, not thenfal written mode
» Use of more informal vocabulary
» Use of the active rather than the passive voice
* Intonation to signify informality: different “voiceassociated with friends’
talk

Reason Informalization is used to build and maintain sbdionds; to make English
more accessible; whereas formality is used to eraatl maintain professionalism,
keep people at a distance or address subordinates.

« Plain Englishin Public and Professional Domain:
Attempts to simplify the language of institutionsrnaking it more comprehensible to
the public through minimizing “bureaucratese” offfimalese” and using instead
plain English.

Official or public English is increasingly usingettinguistic resources of informal or
“private” discourse to give the impression of imfa@lity (listening to a friend) in
official discourse (election pamphlet, information tax). Textual cues are used to
foreground informality; a small segment of inforntatglish in an otherwise formal
document is used to convey an impression of infttynaThe use of inclusive
pronouns (we, our) to imply social solidarity afsed concerns.

Two viewpoints on “conversationalism” in formal dairse:
1. ltis used to create linguistic and social soliawith audience
2. It can be a strategy to exercise power in morelsuys.

* The Marketization of English:
Many of the forms of informal English are widelyedsin the discourse of sales to
persuade customers:
» Use of slogans
» Alliterative styles that stick in the head
* Ways of speaking (representatives are traitwedpeak effectively: what to
say; how to say it; when to say )t
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» Linguistic strategies for personalizing the salesoeinter:

1. Establishing personal links: shared world, soligari

2. Use of inclusive pronouns that imply unity betwegspeaker and
audience

3. Use of deictic reference related to proximity (hete minimize
distance

4. Use of generic (general) statements that imply mgidality (degree
of truth).

* Border Crossing between Spoken and Written Modes
Many written texts also incorporate visual or vérbeements that suggest speech.
Devices used in print to imply speech are anothpeet ofinformalization :
Typographical devices: changes of case, size, esipha
Speech bubbles
Punctuation: exclamation marks; question marks
Triadic structures: presenting a proposition (idaghree parts
Semi-phonetic representations of non-standard &mglie.g. wot
(what),yer (your), speech styles that are associated witlalsealues
Intonation: can be implied visually by repetitiohletters, e.gb-b-but
or changes in font size.

gk

o

* The Marketization of Official English:
crossing between advertising and information; @esss between visual and verbal;
spoken and written English is intended to positioa reader to fill in the gaps and
become involved. The marketization of official Bspl makes the information
clearer, less intimidating and easier to understaedflets explaining government
policy and setting out new regulations are desigiedoften the impact through
informalization.

* Resisting
Marketization implies a passive, “acted upon” andeewho is being subjected to the
malign influences of politics and industrialized rket. However, consumers
(viewers, customers) develop ways for “talking Back

Producers of texts try to create preferred meanimgsthe inferential abilities of
readers probe beneath phrases that are intendedgaide them and regard them as
instances of low modality concealing facts

* Working Practices: C
ommunicative skills have become vocational (woilktexl) essentialsinstitutions
have introduced lexical changes, taking on boaedsibcial values encoded within
language.

Institutional language design: employers are reguio speak in certain ways rather
than others, to respond according to script andst the same script as any other
employee.

* Conclusion Some changes in English use (informalization, ketzation)

display the need to gain public approval. Methdag tmply social solidarity
with audience may sometimes be fraudulent.
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11.4. BLOCK 4: REDESIGNING ENGLISH: NEW TEXTS, NEW
IDENTITIES [Book 2, Chapter 5]

XIII. Thirteenth Tutorial: Book 2: Chapter 5. GLOBA L ENGLISH: GLOBAL
CULTURE?

The English languagéhe global language: a dominant world language
One out of five of the world’s population speak Esty

By the year 2000, it is estimated that over onkobilpeople will be learning
English

English is the main language of books, newspaergorts and air traffic
control, international business and academic cenfss, science,
technology, diplomacy, sport, international comipats, pop music and
advertising

The predominant position of English arose from n@b expansion of the
British Empire followed by the American technolaglicand economic
hegemony

The success of English in becoming thregyua francais also due to some
linguistic characteristics:

English language is rich in monosyllables (easig&on)

English language is capable of absorbing foreigrdao

English language is flexible in forming neologisthew words)

Positive view: English as a language of economipooinity; improve
individual position

Negative view: The spread of a single languagesactioe globe implies the
destruction of linguistic and cultural diversity.IsA regarded as a global
mechanism for structuring inequalities both betwten West andthe rest,
and within population of non-western countriestéeind masses).

So, the spread of English creates differences andagmentation as well as
uniformity

Colonization was responsible for the first stageshe spread of English. In
the twentieth century, new forces and processe® ¢aim play. Technological
developments, economic globalization and improvethraunications have
played a role in the new global flow of English. tivithese new flows, a
changing pattern of identities and social relatibage emerged.

The Utopian Dream and the Global Rise of English

A shared world language has been a Western dreare the Renaissance. With the
rise of nationalism symbolized in a national larmggiahere was a diversity of spoken

languages in the autonomous territories in Europe.

The English languageuring the sixteenth and seventeenth centuriesxpanded and
developed; raised from vernacular status to a lehot literature, science and

government.
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During the eighteenth centuryit was regularized (grammar books and dictionries
documented (Samuel Johnson’s dictionary) and stz

At the beginning of the Renaissancéatin served as an effectiimgua francafor
the elite. Latin had a dual function:
1. It permitted communication between elite groupdifferent European
countries
2. It served as a “secret language” to include anduebecsocial groups.
In the world today, English is fulfilling a simildnnction.

With the decline of Latin, there was a need for an international languagecthad
replace Latin and deal with new domains of knowkedg

By the end of the eighteenth centunattempts were made to simplify French from
the viewpoint that a simpler form of an existingdaage can replace Latin and serve
as the nevlingua franca

French, during the eighteenth century was the language of diplomacy and
international commerce. By the second half of threeteenth century, English was
challenging French as an international language:
3. Because of Britain’s role in the industrial revadut
4. Britain’s increased role in trade
5. The expansion of the British Empire which createth@or trading
network between Britain and its colonies, all adstered through the
English language.

After World War One the growing influence of Ergliwas a cause of concern to
other major European languages; particularly FreamhGerman.

« The British association reported that “the adoptminany modern national
language would confer undue advantages and exadteuysy ... therefore, an
inventedanguage is best” (course book, p.185).

* The artificial language movement was largely abaedobecause the English
language becamde factq the internationdingua franca

* In the 1920s various plans emerged for modifyinglih itself; for creating a
simpler, more logical form of English which:

1. Could be easily learned
2. Serve as 8ngua francafor basic communication
3. Not overtly act as a carrier for British or American culture.

* English was to be stripped of its cultural valuesl anade into a transparent
vehicle of communication with restricted vocabuland grammar of basics

» After World War Two English’s two main Europeanais (French and German)

were in no position to resist the rise of Englidiso, the USA (and its English
language) materialized as a world economic force.
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* After World War Two six languages were given officistatus in the United
Nations: Arabic, English, French, Russian, Chireas# Spanish; with English and
French as the most frequent choices

» Europe remains one of the world’s regions wherdiBimgneets resistance. Within
Europe there are several countries besides Britgih colonial histories and
aspirations to project their language, culture andnomic activities worldwide.
The creation of European Union as a regional ecomamtity has provided a
bureaucratic and intergovernmental framework desigprecisely to ensure that
none of the main languages of Europe takes undeeeg@ence over others.

e The use of English is thus far from uniform acrtiss world. Within different
countries there are many differences in how pegpleak English and what
alternative languages they have at their disposal.

» Complex political, economic and cultural factorvdgut English at the apex of
language hierarchy in the world.

» English as a killer language
Globalization: perceives the world as a smallerrer@mpressed space, in which
somepeople can project their economic and cultural sghand will over large
distance.

* Over 80% of the world’s languages are spoken byefdinan 5% of its population,
i.e. small communities of speakers

« When one or two languages are chosen for mega camation, the small
communication zones wither away, resulting in lossulture. Also, when tribes
are dispossessed and dislocated, this resultseirdéiath of their language and
culture.

* In India, there exist over 190 recognized languabasguage shift occurs from a
low status vernacular to one of the languages highine hierarchy. English is an
official language in many of the countries wherdangered languages exist.

. European languages are very often labeled as ldbmgrimary danger to
African languages and cultural heritage. The Ehglisnguage is intimately
connected with the processes of economic globaizatvhich are indirectly
causing lesser used languages to disappear.

. The English language has more direct responsibftity the loss of the
indigenous languages in its territories, e.g. Aalitr Britain, USA

* English: Creating Homogeneity or Diversity
Positive view English is seen as representing the key to ecamopportunity and
modernization in developing countries:
1. English as a major contributor to economic andaamilvancement in
most countries
2. English is essential for progress as it provides mmain means of
access to high-tech communication and information
Negative view Competence in English encourages elitism andeas®s socio-
economic inequalities:
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1. In many countries, fluency in English is reqdifer access to better jobs

and opportunities. However, access to English iy awailable to specific

social groups who can afford expensive education

2. English accentuates the divide between urbanraral, the developing

communities and the developed ones, and the elderasses

3. English promotes alienation in the cultural persipecbeing the carrier of
values antithetical to indigenous cultures

* Two views on global English:

1. English as a colonial imposition supported by ans&g of the elite and
receiving national opposition, e.g. India: Englisds created a social elite
in India who are alienated from local culture

2. Claims that English is the&key to access and economic privileges
(economic globalization)

* Many languages that are low in a linguistic hielngroever get the opportunity
to be expanded, standardized or used for widerakdunctions in post-
colonial countries.

e Educational policy in post-colonial countries ismmimes a factor that
promotes English medium in education

In Malaysia, the promotion oBahasa Malayas the national language was seen as:
* A rejection of the colonial language and an attetapedistribute cultural and
economic power within Malaysia
* The re-introduction of English to Malaysia cameaagsult of global pressure
to acquire competence in English to gain accessubinational and private
sector companies

Immigrants to English language countries are pwsdi in society according to their
competence in English. Limited competence posipeople socially at the lower
scale of unskilled and poorly paid word.

* CGlobalization:
New technology was first invented in English-spagkicountries. The process of
globalization started with the invention of the eglaph which provided new
possibilities for social control. Because of thétiBn control of the telegraph network,
the English language became the language of t@legrand international
communication.

* Global Media (speaks English?)

Global communication (internet, satellite TV ..tieased the use of English between
speakers of different languages who use Englighelngua franca(e-mail, chat..).
This convergence to English as the medium of glammhmunication acted as a
centripetal cultural trend.

» Terrestrial television (sometimes state controlled)p construct a sense of
shared national identity and culture (centripathd)

» Satellite television has a divisive effect (cenigél trend). Viewers do not
share same preference, cultures or experiencesllitgatelevision reflects
global media culture and extensive English langyaggramming, rather than
a national or local one.
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» Satellite television can be used to distributeuwraltproducts just as well as to
maintain cultural hegemony.

* Indirect cultural influence from English languag®gramming: the influence
of English on other languages is often indirectglisih language media texts
bring with them images of lifestyles, social redats and ways of representing
the world which go beyond verbal communication t{eall imperialism).

* The cultural role of English: globalization bringbout new forms of culture,
values, ideas and identities

Homogeneity or Diversity?

The continuing expansion in the use and learningrmglish and the loss of lesser
used languages around the world might suggest tihete is some kind of

homogenous global culture emerging. Yet it seerasttie English language itself is
becoming fragmented as it spreads into differerdesp communities and new
varieties of English emerge. The English languadeno has different social

significance to different people in different pastghe world.

* It may be that English is making the world a mooenbgenous place: it may
also be that the world is making English more dieein its forms, functions
and cultural associations.

12. SPECIMEN FINAL EXAM PAPER

Time Allotted: 3 hours

INSTRUCTIONS

1. There areTHREE parts in this exam paper: A, B, and C.

2. You are required to answer THREE QUESTIONS asovadt the compulsory
question in Part A, one question from Part B, and ne question from Part C.

3. We advise you to devote 10 minutes for readingubh the whole paper and
making the appropriate selection of questions.

4. The following table shows the structure of therax@ghe marks allotted for each
part, and the time you are advised to spend on g@aestion

PART Question No Marks Minutes
A 1 17 60
B 2 17 55
3
C 4 16 55
5
TOTAL 50

5. At the end of the examination,
- Make sure that you have answered all required ounsst
- Edit your answers paying attention to grammangtwation, and spelling
- Cross out any notes you make which you do not wahe considered.
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PART (A): YOU MUST ANSWER THE QUESTION IN THIS PART

QUESTION 1: [obligatory] Write 400 words
Discuss the factors that lead to English becomimggpbhal language and the positive
and negative views associated with its spread (Blloeme: Global English)

PART B: ANSWER EITHER QUESTION 2 OR QUESTION 3

QUESTION 2: Write 400 words

English is the main language of global communicati@tworks. Discuss how new
technologies have affected the multimodal (visuedrbal and iconic) aspect of
English through the use of ONE example from: Newglish, Visual English, or
Cyberspace communication (Block three: Einghisd Technology)

QUESTION 3: Write 400 words
What are the strengths and weaknesses of applyenghonics approach in teaching
reading as compared with the real books approa¢Bfock two: Teaching English)

PART C: ANSWER EITHER QUESTION 4 OR QUESTION 5.

QUESTION 4: Write 400 words
Identify and discuss the stages of language legraimd the main perspectives on
language development. (Block One: Leariiinglish)

QUESTION 5: Write 400 words
Discuss issues and problems related to the teadfitnglish, including academic
English, to speakers of other languages loc{Btwo: Teaching English)
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