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A 319 Answer Key
For Tutors only

FACULTY OF LANGUAGE STUDIES

FINAL EXAM INSTRUCTIONS
1. Allow approximately 10 minutes to read the instructions on this page and to read through the whole examination paper.

2. Before you start answering the questions make sure that you write your name and registration number and other required information on the front cover page of your Answer Booklet
3. There are THREE parts to this examination paper as in the following table:

 

	PART
	Question

No
	Marks

PER SECTION
	Time

Recommended

	
	
	
	

	A
	1
	17
	60  minutes 

	B


	2
	17
	60  minutes

	
	3
	
	

	C
	4
	16
	50   minutes

	
	5
	
	

	TOTAL
	
	50
	170 minutes


 
4. You are required to answer THREE QUESTIONS ONLY as follows:

· Question No. 1 from Part A : Obligatory

· One question  from Part B ( Question 2 OR Question 3)

· One question  from Part C ( Question 4  OR Question 5)

5. Follow carefully the instructions in each part below.

6.  In your Answer Booklet make sure that you:

· clearly write the number of the question which you decide to answer.
· cross out any rough notes you make which you do not wish to be marked/graded.

7. Review your answers carefully paying attention to your grammar, spelling and punctuation as well as to relevant textual elements (e.g. paragraphing, cohesion & coherence).  Your tutor will mark each answer in terms of both "language" and "content". 

FLS:  A319 Literature in the Modern World

Final Examination
Part A:  Question 1 (obligatory)
1.  Discuss the relationship between “the Orient” and “the West” through a close reading of one of the following excerpts from E.M. Forster’s A Passage to India.  Be sure to define your terms, and to pay close attention the text in your discussion.
Excerpt a:  “The Bridge Party”


‘Do kindly tell us who these ladies are,’ asked Mrs Moore.


‘You’re superior to them, anyway. Don’t forget that. You’re superior to everyone in India except one or two of the ranis, and they’re on an equality.’


Advancing, she shook hands with the group and said a few words of welcome in Urdu.  She had learned the lingo, but only to speak to her servants, so she knew none of the politer forms, and of the verbs only the imperative mood. As soon as her speech was over, she inquired of her companions, ‘Is that what you wanted?’


‘Please tell these ladies that I wish we could speak their language, but we have only just come to their country.’


‘Perhaps we speak yours a little,’ one of the ladies said.


‘Why, fancy, she understands !’ said Mrs Turton.


‘Eastbourne, Piccadilly, High Park Corner,’ said another of the ladies.


‘Oh yes, they’re English-speaking.’


‘But now we can talk ; how delightful !’ cried Adela, her face lighting up.


‘She knows Paris also,’ called one of the onlookers.


‘They pass Paris on the way, no doubt,” said Mrs Turton, as if she were describing the movement of migratory birds. Her manner had grown more distant since she had discovered that some of the group was westernized, and might apply her own standards to her.


‘The shorter lady, she is my wife, she is Mrs Bhattacharya,’ the onlooker explained. ‘The taller lady, she is my sister, she is Mrs Das.’


The shorter and the taller ladies both adjusted their saris, and smiled. There was a curious uncertainty about their gestures, as if they sought for a new formula which neither East nor West could provide. When Mrs. Bhattacharya’s husband spoke, she turned away from him, but she did not mind seeing the other men. Indeed, all the ladies were uncertain, cowering, recovering, giggling, making tiny gestures of atonement or despair at all that was said, and alternately fondling the terrier or shrinking from him.  Miss Quested now had her desired opportunity ; friendly Indians were before her, and she tried to make them talk, but she failed, she strove in vain against the echoing walls of their civility. Whatever she said produced a murmur of deprecation, varying into a murmur of concern when she dropped her pocket-handkerchief.  She tried doing nothing, to see what that produced, and they too did nothing. Mrs. Moore was equally unsuccessful. Mrs Turton waited for them with a detached expression ; she had known what nonsense it all was from the first (pp. 61-63).

Excerpt b:  The End of the Novel

‘Who do you want instead of the English ? The Japanese ?’ jeered Fielding, drawing rein.

‘No, the Afghans. May own ancestors.’

‘Oh, your Hindu friends will like that, won’t they ?’

‘It will be arranged – a conference of oriental statesmen.’

‘It will indeed be arranged.’

* * *

Still he couldn’t quite fit in Afghans at Mau, and, finding he was in a corner, made his horse rear again until he remembered that he had, or ought to have, a mother-land. Then he shouted : ‘India shall be a nation ! No foreigners of any sort ! Hindu and Moslem and Sikh and all shall be one ! Hurrah ! Hurrah for India ! Hurrah ! Hurrah ! 

India a nation! What an apotheosis ! Last comer to the drab nineteenth-century sisterhood ! Waddling in at this hour of the world to take her seat ! She, whose only peer was the Holy Roman Empire, she shall rank with Guatemala and Belgium perhaps ! Fielding mocked again. And Aziz in an awful rage danced this way and that, not knowing what to do, and cried : ‘Down with the English anyhow. That’s certain. Clear out, you fellows, double quick, I say. We may hate one another, but we hate you most. If I don’t make you go, Ahmed will, Karim will, if it’s fifty or five hundred years we shall get rid of you, yes, we shall drive every blasted Englishman into the sea, and then’ – he rode against him furiously – ‘and then,’ he concluded, half kissing him, ‘you and I shall be friends.’

‘Why can’t we be friends now ?’ said the other, holding him affectionately. ‘It’s what I want. It’s what you want.’ 

But the horses didn’t want it – they swerved apart ; the earth didn’t want it, sending up rocks through which riders must pass single-file ; the temples, the tank the jail, the palace, the birds, the carrion, the Guest House, that came into view as they issued from the gap and saw Mau beneath : they didn’t want it, they said in their hundred voices, ‘No, not yet, ‘and the sky said, ‘No, no there.’ (pp. 315-316).

Part B:  Answer EITHER Question 2 OR Question 3
2.  Discuss what’s ‘new’ about New Writings in English through two texts of different genres.  Be sure to define your terms and use specific examples from each text to support your analysis.
3.  Discuss at least two different literary responses to the “End of Empire” in works of two different genres – excluding A Passage to India.  Be sure to provide clear and specific examples from texts to support your ideas, and to consider the literature in its critical and historical context.
Part C:  Answer EITHER Question 4 or Question 5

4. One of the “Aims and Objectives” listed at the beginning of the “Literature and History” Block Text is, “to suggest that by …foregrounding the relationship between literature and history a helpful new perspective may be given to the course as a whole” (p. v).  Choose one text from Block 6, and another from an earlier block to (re)consider the relationship between history and literature.
5. The postcolonial theory read in our course (for example, Said, Fanon, and Achebe) focuses on race and ethnicity, paying little attention to other factors such as gender, class and national identity.  Using theory introduced in earlier blocks, show how considering these other issues (such as gender, class and/or national identity) adds to an understanding of two Block 5 texts from different genres.

Answer Key:  A319 Semester 2 Final Examination 

PART A: 
Question 1:  Discuss the relationship between “the Orient” and “the West” through a close reading of one of the following excerpts from E.M. Forster’s A Passage to India.  Be sure to define your terms, and to pay close attention the text in your discussion.

This answer, regardless of which excerpt the student chooses, could start with a brief discussion of Said’s concept of Orientalism.  This can be found in both the Reader (pp. 258-265) and Block Text 4 (especially pp. 56-65).  Most important to consider are issues of representation (this could be used to frame the answer, given that Forster is a British imperial writer “representing” Indians/India), power (here Foucault’s knowledge/power formulation could be mentioned), and possibly gender (especially is the Bridge Party section is discussed).  All three of these concepts are discussed specifically in the Block text.

Students could also delve directly into the close reading, using textual details to reveal and discuss/analyze the types of issues mentioned above.

Excerpt a:  The Bridge Party
The setting of this scene is an artificial meeting between Indians and English – the Bridge Party.  Although there are surface signs of cultural connections (clothing, language, invitation) – the themes of cultural misunderstanding and lack/inability to community are clear throughout the party.  This excerpt concentrates on gendered interactions, between British and Indian women, one of the few times they meet in the novel.  Mrs Turton overt racism/orientalism provides a great point of comparison to Adela and Mrs. Moore (newly arrived vs. old India hands).  Adela is given false hope in this scene that her desire to see the “real” India (itself an Orientalist longing) as the visit organized never materializes.  It might be useful to consider Forster’s especially harsh criticism of British women (seen through their actions and in conversations about them by Indian men).

Excerpt b:  The End of the Novel
The ending of this novel is quite well known, in part because it lends itself to more than one reading.  While there is a reconciliation of the former friends, it is bittersweet as they realize they cannot really or actively remain friends without sacrificing their own group and national identities.  Students could remember earlier discussion of “Englishness” in their discussion.  The concept to power could also be useful in student analysis as it is Fielding’s identity as colonizer that prevents a true friendship with Aziz the colonized.  The natural world (the land, the horses) seem to resist the rapprochement of these two men – is British rule over Indians thus the “natural” order?  Because of the ambiguity of this section and of Forster in terms of imperialism, readings of passage can be varied, but the best will probe and expose the different possibilities.

PART B:  
Question 2:  Discuss what’s ‘new’ about New Writings in English through two texts of different genres.  Be sure to define your terms and use specific examples from each text to support your analysis.

The answer is addressed in the opening sections of the Block 5 text, and especially references Things Fall Apart although many of the points mentioned could be applied to other texts that are studied in this block.

New writings are new in the perspective they adopt towards the culture being presented. The perspective of the narrator is from within. For example, Achebe’s African culture is narrated from the insider’s point of view unlike Conrad’s or Forster’s descriptions of Africa or India. There is also the newness of styles, themes and “creative energies” which motivate these new writings. Achebe’s proverbial style is African; the images and analogies are taken from within African culture: “Okonkwo’s fame had grown like a bushfire in the harmattan.”

Some could argue that these texts challenge or resist orientalism, and are not part of an imperial project.  Others could argue that they continue to be part of an imperial project as they are using the colonizer’s language.  There could be reference here to Fanon’s article and the idea of ‘returning’ to a national culture, and/or Achebe’s article about decolonizing the mind.
Naipaul’s In a Free State could also be used to answer this question, raising ideas of hybridity, shifting of the power structure (returning to Foucault’s positional power concept discussed by Said).  The unusual structure of this ‘novel’ could also be discussed.

Narayan’s The Painter of Signs could be used, especially in a gendered discussion, for example a consideration of the role of women in the postcolonial nation as something ‘new’.

Poetry by Derek Walcott and Grace Nichols and issues such as Creole literature, instability of the text (linguistically as well as through the use of the pronoun ‘I’, the use of history, and gender) – see pp. 30-47 for a detailed discussion of these issues.
Question 3:  Discuss at two different literary responses to the “End of Empire” in works of different genres – excluding A Passage to India.  Be sure to provide clear and specific examples from texts to support your ideas, and to consider the literature in its critical and historical context.

This question requires that the student map out at least two different responses, such as celebrate or mourn, and/or show ambivalence or ambiguity toward.

A Passage to India has been excluded from this question as it is used in the obligatory first question.

The student can approach their answer in several ways – for example comparing a non British response to the end of Empire to a British response; or a male response to a female response.

Some ways to approach the novels:

Narayan:  shows the changes in the role of women in postcolonial India, this could be considered against Fanon’s concept of returning to a precolonial national culture.  So arguably this could be presenting a ‘positive’ reaction to the end of empire, although the novel is hardly progressive in terms of gender in a real or meaningful way.

Naipaul, clearly not nostalgic for empire, also does not present a ‘rosy’ picture of empire’s aftermath.  Former colonial subjects continue to suffer even after independence.  This novel could be seen as making a shift from the postcolonial to the global – but not in an especially liberating way.  People are homeless, displaced – think for example about the ‘tramp’ in the prologue – is he really a tramp?  Or a former British colonizer who has lost his positional superiority over others?  All of the stories here are dark and violent, showing the dank underbelly of the remains of a system based on prejudice and abuse.

There is a large selection of poetry with which students can engage in answering this question.  For example, for poets such as Philip Larkin, Ted Hughes, and Tony Harrison the end of Empire “involved them in a fresh definition of their identity as English poets” (Block 4 p. 2). The student may refer to some elegiac poems of Larkin such as “At Grass” or “Homage to a Government” to explain these poems as laments of the end of Empire

“The Hawk in the Rain” by Hughes may provide a similar attitude of the poet to the end of Empire. “Six Young Men” is an anti-war poem by the same author. These poems share elegiac tone characteristic of poems which mourn the end of Empire. Tony Harrison’s “Not Being Milton” represents a different attitude of an English poet who comes from the working class. He feels that the end of Empire will shift the focus from London, as the capital of the Empire, to England at large, and thus give him the opportunity of realizing some poetic prestige, which, until then, was associated with the poets of the upper class, and the poets of London. 

Part C

Question 4:  One of the “Aims and Objectives” listed at the beginning of the “Literature and History” Block Text is, “to suggest that by …foregrounding the relationship between literature and history a helpful new perspective may be given to the course as a whole” (p. v).  Choose one text from Block 6, and another from an earlier block to (re)consider the relationship between history and literature.

This question is dealt with in the first section of Block 6 (pp. 1-12) as well as on CD 8 Track 2 (the whole CD would be useful as it reviews the entire course).

In fact Block 6 Introduction states among its goals a desire to ‘problematise’ the relationship between history and literature, to urge students to reconsider texts studied earlier in the course and “to suggest the impact of a fresh understanding of historical processes upon the meaning and interpretation of literary texts” (1), and to introduce new texts “that directly address certain specific, large-scale, public and extreme historical events” (1).  These events are:  the Stalinist tyranny of 1936-39; the Irish “Troubles”; the rise and fall of the Japanese Empire in the Far East.
A strong answer would interrogate the term history and how it differs from a word like “the past” – for example, history is different from the past and bigger than the past – the past is what happened – history is how we tell the story of what happened (here Hayden White could be referenced, history as Narrative for example).

Block 6 also does some very interesting revisiting of Modernist texts through an historical lens – there is a discussion of Endgame for example on pp. 10-11 and 36.

Some other ways to approach this question include through ideology/ideological factors

· For example, is history neutral or coloured by a particular historian or writer’s class, race or gender?

· Does or how does the historical moment in which we write affect how and what we write?

· Or how does it affect how and what we read?
Blending of narrative styles (again White would be useful) – for example in Empire of the Sun or Levi’s “The Juggler” –history and autobiography for example

History and memory – many of the poems have an autobiographical element, and ‘remember’ the past from later moment in the author’s/poet’s life – in some cases involves a remembering of childhood, in others of traumatic past events.  Or even of a shared, (pre)national past (this shows up in some of the Georgian poetry, the poetry discussed in “Englands of the Mind” – Larkin, Hill and Hughes and the different periods of history that are ‘remembered’ as part of English history/national identity.
Question 5:  The postcolonial theory read in our course (for example, Said, Fanon, and Achebe) focuses on race and ethnicity, paying little attention to other factors such as gender, class and national identity.  Using theory introduced in earlier blocks, show how considering these other issues (such as gender, class and/or national identity) adds to an understanding of two Block 5 texts from different genres.

The postcolonial theory read in our course focuses on race and ethnicity, paying little attention to other factors such as gender, class and national identity.  Using theory introduced in earlier blocks, show how considering these other issues (such as gender, class and/or national identity) adds to an understanding of two Block 5 texts from different genres.
This question requires that students do the following:

1. Engage with postcolonial theory, be able to pick out a key issue or two from any of the postcolonial critics read in this course.  This could be for example Said’s Orientalism or power/knowledge formula, Fanon’s “national culture” idea, Achebe’s concern over the “colonial” tendency of much critical theory, Chinweizu et al.’s desire to “decolonize” African literature and its study through the inclusion of oral literature, or Ashcroft et al.’s discussion of literature, meaning and value – which can also serve as a “summing up” of the key issue of the section.  Readings are found in the Critical Essays and Documents Reader (pp. 285-316).

2. Choose two texts of different genres from Block 5.  This will be one of the three novels (Achebe; Naipual; Narayan) and a poem through which they will discuss postcolonial theory.

3. Be prepared to consider one of the other issue mentioned above (gender, class, national identity – could be another not mentioned) and expand the ‘reading ‘ of the texts.  This has been done already within Block 5 readings/discussion – for example the ‘gendered’ worlds found in Achebe, the role of the modern woman in Narayan, race and national identity in Naipaul.

This question will allow students to show how well they have internalized the concepts/themes of the course as a whole, as well as their ability to think critically and synthesize materials.
