FACULTY OF LANGUAGE STUDIES 
E300 exam answer notes
9 June 2007, 6-9 p.m.
FINAL EXAM INSTRUCTIONS 

1. Allow approximately 10 minutes to read the instructions on this page and to read through the whole examination paper.

2. Before you start answering the questions make sure that you write your name and registration number and other required information on the front cover page of your Answer Booklet
3. There are THREE parts to this examination paper as in the following table:

 

	PART
	Question

NO
	Marks

PER SECTION
	Time

Recommended

	
	
	
	

	A
	1
	17
	60  minutes 

	B


	2
	17
	60  minutes

	
	3
	
	

	C
	4
	16
	50   minutes

	
	5
	
	

	TOTAL
	
	50
	170 minutes


 
4. You are required to answer THREE QUESTIONS ONLY as follows:

· Question No 1 from Part A : Obligatory

· One question  from Part B ( Question 2 OR Question 3)

· One question  from Part C ( Question 4  OR Question 5)

5. Follow carefully the instructions in each part below.

6.  In your Answer Booklet make sure that you:

· clearly write the number of the question which you decide to answer.

· cross out any rough notes you make which you do not wish to be marked/graded.

7. Review your answers carefully paying attention to your grammar, spelling and punctuation as well as to relevant textual elements (e.g. paragraphing, cohesion & coherence).  Your tutor will mark each answer in terms of both "language" and "content". 

THE QUESTIONS
You are required to answer the question in section A and choose one of the two questions in sections B and C. 
A 

Question 1 
There are various ways of looking at the topic of ethnography of communication. The following two questions approach it from different angles. Answer ONE of them (I or II) in essay form and in around 400 words.
I. Explain what is meant by an ethnography of communication. Outline Hymes’ fundamental notions of this theory. 
In all of the essays required please give extra credit to learners who present a valid and well-organized discussion of the required topic, while sustaining a clear line of reasoning. Students who manifest an  ability to use specialized terminology in a scholarly fashion must also be rewarded together with those who show that they had consulted multiple and relevant sources.

Answer notes:
· Ethnographies of communication must not divide the communicative event or act by separating the message-form from the context of use. The ethnography of communication approaches language neither as abstracted form nor as an abstract correlate of a community, but as situated in the flux and pattern of communicative events.

Fundamental notions of this theory include:

· Ways of speaking: the relationships among speech events, acts, and styles, on the one hand, and personal abilities and roles, contexts and institutions, and beliefs, values and attitudes on the other.

· Fluent speaker: the aspect of ability that grammars are intended to model is presumably connected with fluency; the kind of person whose abilities are most closely approximated is presumably the fluent speaker. The difficulty for ethnographers is that persons differ in ability in life if not in grammars. Therefore, fluency means different profiles of ability in different communities.

· Speech community: a necessary primary concept that postulates the unit of description as a social rather than linguistic entity. A speech community is defined as a community sharing knowledge of rules for the conduct and interpretation of speech.

· Speech situation: the layer of context corresponding to types of social activity that are recognizable and distinct.
· Speech event: activities or aspects of activities that are directly governed by rules or norms for the use of speech. An event may consist of a single speech act but will often comprise several.

· Speech act: the minimal term of the set just discussed, as the remarks on speech events have indicated. It represents a level distinct from the sentence and not identifiable with any single portion of other levels of grammar, or with segments of any particular size defined in terms of other levels of grammar.

· Components of speech

· Rules (relations) of speech: the local taxonomy of terms where  a shift in any of the components of speaking may mark the presence of a rule e.g. from a normal tone of voice to whisper, from formal English to slang, etc.

· Functions of speech: stated in terms of relations among components e.g. a poetic function may require a certain relationship among choice of code, choice of topic and message form in a given period or society.
Students should be expected to explain the above components and layers of context in their own words, and be able to discuss the way they interact with each other.

II. In the article, “The problem of meaning in primitive languages,” Bronislaw Malinowski discusses the difficulties he faced in the course of his ethnographic research among Melanesian tribes in New Guinea. 
Explain those fundamental difficulties and the way they relate to Malinowski’s view of language.
Answer notes:

· These difficulties were related to the fact that previous authors of extant grammars and vocabularies of Oceanic languages (mostly missionaries) who wrote for the practical purpose of facilitating the task for successors proceeded by rule of thumb whereby they gave the next-best approximation in English to a native word. Linguistic difficulties which beset the ethnographer included:

1. Scientific translation of a work does not involve giving its rough equivalent sufficient for practical purposes. Instead, translation should state exactly whether a native word corresponds to an idea at least partially existing for English speakers or whether it covers an entirely foreign concept. Words can only be translated into English not by giving their imaginary equivalent but by explaining the meaning of each of them through and exact ethnographic account of the sociology, culture and tradition of that native community.

2. Another difficulty is that the whole manner in which a native language is used is different from English. In a primitive tongue, for instance, the whole grammatical structure lacks the precision and definiteness of English while being extremely telling in certain ways. The ethnographer has to convey this deep yet subtle difference of language and of the mental  attitude which lies behind it and is expressed through it.

· The general psychological problem of conveying meaning: In an attempt to give an adequate analysis of meaning, translation by simply inserting an English word for a native one should not be an option. Instead, there has to be a long and not very simple process of describing wide fields of custom, social psychology, and tribal organization which correspond to one term or another.

· The analysis of primitive linguistic text thus leads to the conclusion that language is rooted in the reality of the culture, tribal life, and customs of the people, and it cannot be explained without constant reference to these broader contexts of verbal utterance.

· The fact that the study of any language, spoken by people living under conditions different from our own and possessing a different culture, must be carried out in conjunction with the study of their culture and of their environment highlights the intimate connection between linguistic interpretation and the analysis of  the culture to which the language belongs.

· In turn, this shows that neither a word nor its meaning has an independent and self-sufficient existence. The ethnographic view of language proves the principle of Symbolic Relativity where words must be treated only as symbols and that a psychology of symbolic reference must serve as the basis for all science of language. It follows from this that the meaning of a word must always be gathered not from passive contemplation of this word but from an analysis of its functions with reference to the given culture.

· The points stated above related to problems of meaning have been associated with the definition of single words. Though ethnographic background is needed for a scientific treatment of language, it is by no means sufficient, and the problem of meaning needs a special theory of its own. Looking at language from an ethnographic perspective and using his own conception of context of situation, the writer gives an outline of a Semantic theory:

· Consideration of linguistic uses associated with practical pursuit shows that language in its primitive forms should be regarded and studied against the background of human activities and as a mode of human behaviour in practical matters.

· Consideration of linguistic uses associated with phatic communion (a type of speech in which ties of union are created by a mere exchange of words) reveals that this language does not function as a means of transmission of thought. Rather, it fulfils a social function by binding the listener to the speaker by a tie of some social sentiment.

B Answer either question 2 or Question 3
Question 2
What is the dominant theme of Sola and Bennett’s article  “The struggle for voice: narrative, literacy, and consciousness in an East Harlem school”? Explore their findings against the background of language and literacy debates. Write an essay of around 400 words.
Answer notes

· Sola and Bennett observe that the rationale of their study is a ‘crisis’ reflected by a very serious statistic showing that 79.2% of  Puerto Ricans drop out of  New York schools.
· They describe the teaching of writing among Afro-American and Puerto Rican students in East Harlem, NY in relation to the quest for a “voice of their own”. 
· They explore how different approaches by three teachers to students’ discourse elicits different modes of classroom participation.
· Here, the two co-authors note that, alongside sanctioned classroom activities, students’ discourse in the East Harlem school took the form of a playful ‘sub-rosa’: a type of covert discourse which could involve “nonverbal (winks, grimaces, stares, gestures, body postures and orientation) as well as verbal channels” (LLSP, p. 96)
· Sola and Bennett also evaluate the struggle in the classroom between the discourse of a fixed curriculum which runs contrary to the type of discourse found in the local community. 
· They emphasize the importance of legitimizing community discourse practices as a means of assisting the students to meet their educational goals.
· There is conflict, they add, between the centripetal official school discourse and the centrifugal discourse of the local community. The former has an inward-looking and stagnant curriculum  and learning objectives, while the latter is outward-looking, interactive and contemporaneous.
· In general, Sola and Bennett argue in favour of a new literacy theory based on changing the principles upon which approaches to teaching and learning literacy have been traditionally based.
· They are in favour of a more open concept of literacy which does not favour a certain dialect because it is the dialect of the ‘privileged’ sectors of the social strata.
Question 3

What does Harvey Graff refer to by the “literacy myth” in his article “The legacies of literacy”? Discuss his outlook of literacy and note the components which he deems necessary for a more adequate definition of literacy. Write an essay of around 400 words.
Answer notes
· Graff refutes the belief that the acquisition of literacy has a generalized effect on socio-economic development, the social order and individuals’ lives.
· He sees the current literacy situation in the West as being based on a ‘myth’. 
· However, he notes that literacy continued to develop throughout the Western history. A great part of his article is devoted to this development of Western literacy practices.
· Literacy, he said, became vital when technology was introduced to the West in the 19th century.
· One of the major tenets of his argument is that the definition of literacy must be made explicit so that it can be used comparatively over time and space.
· Literacy must be concerned with the human capacity to use a set of techniques for decoding and reproducing printed material, he adds.
· He also notes that literacy must be used in precise, historically specific material and cultural contexts.
· Moreover, Graff observes that uncontrolled literacy has been seen as “a threat to social order.” (LLSP, p. 127)

· His article provides a well-researched representation of literacy practices obtained from literacy sources (census, wills, deeds, inventories, depositions, etc.) in North America and Europe. 
· He refers to the age of Reformation in Europe (in the 16th century AD) when literacy acquired a new meaning before the advent of technology.

· Because Sweden made reading compulsory in the 17th century, Graff stressed, “within a century, remarkably high levels of  literacy among the population existed.” (LLSP, p.127) 
C Answer either question 4 or Question 5
Question 4
How does Michael Stubbs view language planning in his article “Educational language planning in England and Wales: Mulicultural rhetoric and assimilationist assumptions”? 
What is his main argument with regard to the results and recommendations of the various committees set up to address this issue?
Write an essay of around 400 words.

Answer notes

· The negative tone of this article towards the topic of language planning in England and Wales is immediately felt as soon as one starts to read the article: line 2 dubs the common attitude in Britain to the learning of other languages as one of ‘apathy’.
· In the next paragraph, Stubbs says: ”I will conclude , pessimistically, that the basic attitudes are unchanged and that there are major attempts to further strengthen the dominant position of standard English in Britain, rather than to attempt a balanced relationship between English and other languages.” (LLSP, p. 156)

· Having clearly outlined the direction in which the discussion will proceed in his article, Stubbs proceeds to outline the details which led to his gloomy outlook.

· He begins by maintaining that although government statements say much about providing opportunities for children to study a wider range of languages, much of this looks like “empty rhetoric”, when measured against the lack of resources and the absence of overall language planning. 
· The notion of multicultural education in the UK is described by Stubbs as “depressingly vague and ambiguous.” (LLSP, p. 156)
· BNC (before the national curriculum of 1988), he notes, the literacy situation was better because educational authorities were free to implement independent policies regarding education.

· ANC (after the national curriculum), the power of drawing educational policies became centralized and thus less open to  diversification.

· The author’s attitude towards the various government committees formed to draw up language teaching plans is very much the same.

· Commenting on the Swan Report (concerned with the education of minority groups’ children), Stubbs says the recommendations of this committee have hardly been put into effect.” (LLSP, p. 159)
· In a similar vein, Stubbs shrugs off the results reached by other committees. The Kingman report ( 1988) is described as “taking an authoritarian, national unity position, ethnocentric and nostalgic, with the covert function of strengthening and protecting English.” (LLSP, p. 160)

· The following major problems are reported by Stubbs as preventing improvement of language learning curricula: (LLSP, pp. 162-3)
· Failure of the national curriculum to provide for the study of more than one language.

· Lack of teaching resources.

· Acute teacher shortages.

·  Inadequate funding, and
· Considerable drainage of resources.

Question 5

With reference to Gauri Viswanathan’s article “The beginnings of English literary study in India under British rule”, explain how and why English literature came to be taught in India during Britain’s rule. Concentrate on the factors and institutions that influenced English literacy in that country. Write an essay of around 400 words.
Answer notes

· Viswanathan begins her article by putting forward the hypothesis that historically the humanistic purposes for the teaching of literature, in Britain as well as in the colonies, were also to do with the exercise of socio-political control. The aim of her study is noted at the beginning of the article (2nd paragraph) where she proposes to cast light on the “historical process by which literature was made serviceable to British political interests – a process, I may add, is replete with numerous ironies, contradictions, and anomalies.” (LLSP, p.173)
· She observes that English literature was introduced to India in 1813, when the Charter Act was  issued in England renewing the East India Company’s (EIC) Charter to conduct commercial operations in India. A concomitant event was the relaxing of controls over missionary work in India.
· The reason given by the British Parliament for introducing English literary works was to ‘civilize the natives’.

· Viswanathan, however, notes that this was “far from being the central motivation.” (LLSP, p. 173) The real motivation, she claims, is to improve the native Indians’ welfare in compensation for the excesses of the EIC servants.

· The British Parliament, Viswanathan says, was dismayed at the growing power of the EIC in India. MPs wondered how a company could assume their political role.

· In the last quarter of the eighteenth century, the Parliament stepped in and “began to take a serious and active interest in Indian political affairs.” (LLSP, p. 174)

· This action was accompanied by an ‘Orientalism’ movement approved as an official policy of the British government to encourage knowledge and understanding of local Indian culture, language and literature.
· An opposing movement, Anglicism, soon emerged calling for the promotion of English, rather than Indian culture,  language, and literature. 
· The proponents of Orientalism put up vehement resistance saying that Anglicism will antagonize the Indian population and lead to their “alienation from British rule.” (LLSP, p. 174)

· The appointment of Lord Charles Cornwallis as Governor-General of India in 1786 marked a sharp shift towards Anglicism and a concomitant departure from Orientalism. His theory was to rely on political principles and laws, rather than men,  to hold the government together.

· This shift led to a reduction of interest in the life of the local Indian community. Moreover, Cornwallis excluded all natives from responsible posts. This way, he thought, he was protecting the Europeans from ‘decadent’ influence.

· Cornwallis’ successors, however, were not indifferent to Orientalism. Suddenly, the Indian character assumed more importance. This led to an opposing movement.
· As missionary influence grew, an inevitable clash between European and Indian educational strategies and planning became inescapable. The main issue was simply what the indigenous population should study: English or Indian literary works.

· British administrators saw the study of English literature as a way to reinforce British rule in India, by representing British values as being objective, universal and rational.
· Viswanathan concludes her paper by saying that English literature was introduced to India as a result of (A) historical and political pressures; (B) tension between the Parliament and EIC; (C) tensions between the Parliament and missionaries; and (D) clashes between EIC and Indian elite classes.
GENERAL MARKING GUIDELINES
A.  Before the actual marking begins,
1) Branch course coordinator (staff tutor) meets with tutors of the course concerned and mark a random sample of students’ exam scripts to ensure marking consistency.

2) In the meeting, branch course coordinator also reads and distributes the marking instructions/answer keys, and General Marking guidelines adopted by the University.

3) In courses which have more than one tutor, one tutor should mark some answers of the answer script and another tutor should mark the rest of the answer script. This type of group marking is meant to ensure marking uniformity and objectivity within the same section/group, over the different sections/groups. It is required by the University as an effective tool toward standardization.

B. Marking Instructions

1. Use a red ballpoint pen or red pen.

2. Marks should be written in the right-hand margin at the end of the student’s answer and they should be ringed (circled). 

3. Ticking is needed to ascertain what the marker had accepted. Markers are also required to write notes/comments to justify the mark given for each answer. No page should be left without some marking proof.

4. Candidate errors should be underlined, and a word of explanation added.

5.  If a student answers more questions than required, mark only the first set of questions that suffice to count as the minimum required.

6. An answer crossed through by a student should not be given any mark.

7. Marks of individual answers should then be transferred to the cover page of the exam script, and should be added up, double-checked, recorded in numbers and in writing, and signed alongside by the marker.

8. When the exam’s final mark is transferred to the student’s final assessment form, double check all marks (continuous assessment, final exam, and final mark). The final mark should be rounded to a whole number (integer).

9. All matters related to the marking of exams should be treated with strict confidentiality. 

10. Before marks are entered, markers should be invited to a meeting by the branch course coordinator (staff tutor) to discuss marking issues and final results.

11. The branch programme coordinator should be informed by the course coordinator of all such meetings. He is responsible for assuring uniformity across all courses of the programme within the Branch.

Marking Grid
	
	CONTENT (70%)
	LANGUAGE & ORGANIZATION (30%)

	A


	Excellent answers showing confident and wide-ranging knowledge of core material, good understanding of any relevant theory, and a capacity to address the question in a structural, direct and effective way, thoughtfully and with insight. Originality of thought, or ideas from outside the course are an added asset.

Examples are to the point. 
	· Has an introduction defining plan of essay.

· Body divided into several paragraphs.

· Conclusion which directly relates arguments to topic.

· Evidence that essay has been edited.

· Error-free grammar & register.

· Wide range of specialized terminology.

	B to B+


	Very good answers showing secure knowledge of course materials. Adopting an analytical approach and providing relevant discussion covering most of the key issues. Distinguished from A answers by being less insightful or by showing less comprehensive knowledge of the course. 
	· First four criteria above 

maintained

· Demonstrates extensive  

      grammar control.

-     Terminology specialized but   
       less varied.

	C to C+


	Competent answers reflecting adequate knowledge of the more directly relevant course material and concepts, with reasonable structure and adequate coherence related to the question set.
	· Introduction and/or conclusion 

short but still satisfactory. 

· Evidence of editing.

· Less grammar control than above.

· Good range of specialized terminology.



	D


	Answers which omit some concepts/evidence and/or lack coherence/structure, and/or make minor errors while still demonstrating basic understanding.

Or Bare pass answers which show awareness of some relevant material and attempt to relate it to the question.
	· Introduction and/or conclusion 

short but acceptable. 

· no evidence of editing.

· Few grammatical errors that impede communication.

· Above average range of specialized terminology.

· Slightly confused introduction 

      and/or conclusion, but body 

      still fair.

· No evidence of editing.

· Some error types that impede communication.

· Fair range of specialized terminology.

	F


	Bare fail answers which attempt to draw upon relevant material but do not reflect sufficient knowledge of the course and/or neglect the focus required by the question, and/or are incomplete in some important aspects whilst being acceptable in others.
	· No introduction and /or no

conclusion.

· Body badly organized or 

      irrelevant.

· Poor grammar control (extremely limited range of grammar & register).

· Limited or not specialized range of terminology. 




*Prepared by Prof. Najib Al-Shehabi (language & organization rubrics were proposed by Dr. Zena Abu Shakra, FLS Programme Coordinator, AOU Lebanon Branch; content column slightly adapted from UKOU supplementary notes.)
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