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Answer Key
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6 – 9 pm

Read the following instructions carefully.
1. Allow approximately 10 minutes to read the instructions on this page and to read through the whole examination paper.

2. Before you start answering the questions make sure that you write your name and registration number and other required information on the front cover page of your Answer Booklet
3. There are THREE parts to this examination paper as in the following table:

 

	PART
	Question

NO
	Marks

PER SECTION
	Time

Recommended

	
	
	
	

	A
	1
	17
	60  minutes 

	B


	2
	17
	60  minutes

	
	3
	
	

	C
	4
	16
	50   minutes

	
	5
	
	

	TOTAL
	
	50
	170 minutes


 
4. You are required to answer THREE QUESTIONS ONLY as follows:

· Question No 1 from Part A : Obligatory

· One question  from Part B ( Question 2 OR Question 3)

· One question  from Part C ( Question 4  OR Question 5)

5. Follow carefully the instructions in each part below.

6.  In your Answer Booklet make sure that you:

· clearly write the number of the question which you decide to answer.
· cross out any rough notes you make which you do not wish to be marked/graded.

7. Review your answers carefully paying attention to your grammar, spelling and punctuation as well as to relevant textual elements (e.g. paragraphing, cohesion & coherence).  Your tutor will mark each answer in terms of both "language" and "content". 
Part A 

Question 1

This question is obligatory. It carries 17 marks. (12 for content and 5 for form) You must answer it.

Undertaking research involves major stages of planning and application. 

List and describe each of the major steps you followed in designing and 

conducting your research project for part II of this course.

Answer Key and expected outcomes

Having completed the E303 course that involves writing a project, the student should be able to demonstrate knowledge of the steps involved in designing and writing a research project, based on the research that they undertook in TMA05. Tutors need to consider discussion along the following lines:

I.          Research aims - which state the hypothesis or the research questions or problem
 
II.         Research review: situating the research through sampling previous relevant literature. Since research in general is cumulative/ incremental in nature, the work of other researchers on the issue under investigation, or issues related to it, is presented as the background and basis for the rationale of the investigation. This results in the form of the hypothesis to be tested or the set of questions to be answered. 
 
III.        Data collection and methodology for obtaining the data to be studied, type of source from which the data will be gathered, e.g. people, published materials (text data, corpus data). In this part, the researcher identifies the data to be used and the way or ways of gathering the data. This may be by observation (in which case issues of ethics must be dealt with), question and answer, or by using available data such as texts, corpora, or both types of data. 
 
IV.       Data analysis, and presentation of findings: choosing a methodology or tool for processing the collected data. The selected methodology needs to be compatible with the research focus and interests and able to arrive at findings. These may be presented in one or more ways, e.g., tables, graphs, lists, etc. The method may be oriented towards qualitative or quantitative analysis. In quantitative research, calculations are made and frequencies, percentages, ratios, etc, are compared. The findings are also described in full, each finding in one or more paragraphs.
 
V.           Discussion/explanation/comparison/interpretation, etc. 

Findings are then discussed within the framework of addressing the research questions as well as in relation to existing research. It is in this part of the project that explanations, interpretations, and values of findings are presented. 

VI.          Summary/Conclusion(s)/Limitations/Recommendation. An evaluation stage follows in which a researcher sums up the project by trying to place the outcome of the research activity within the framework of research work. This may also include acknowledging the limitations of the research activity; it may also include proposing new questions for future research, and recommendations for those interested in applying the findings of the project to their own work.
Part B

Choose either Question 2    OR question 3 from this part. DO NOT answer both. Answering both questions in this part means losing 17 marks, practically 1/3 of the entire examination. 

This part of the exam carries 17 marks (12 for content and 5 for form).

Question 2

In Unit 25  ( Book 5), in the section : ways of teaching and learning grammar, the writer of the Unit, Chris Candlin, summarizes the contents of the  contents of R. Batstone's book, Grammar (published by 

Oxford University in 1994). Chris Candlin reports that Batstone identifies THREE approaches to the teaching (and by extension, the learning of) grammar. 

Name the three approaches and describe each one. Your answer should not be longer than 300 words.

A typical definition of grammar would be 'the rules by which words change their form and are combined into sentences' or 'a book which teaches these rules' (dictionary definitions) but for the purposes of learning a language these definitions are not enough.
Rob Batstone divides grammar into product: the component parts or rules that make up the language, process: The ways in which grammar is deployed from moment to moment in communication and skill which seeks to combine product and process together.  While of no doubt the rules are important to the learner, simply knowing them is a far cry from being able to formulate or interpret complicated utterances in the rush of real-time communication. Batstone argues that with grammar seen as a skill, the aim is to help learners use the grammar form in new but controlled and given effective contexts.

According to Batstone, grammar seen as a product involves learners in noticing new grammatical input and structuring their knowledge of the grammatical system. For example, the teacher might spend a lesson or two concentrating on the past tense, because the syllabus designer has decided that this is a form which learners need.

A process approach, on the other hand, engages learners in language use, formulating their own meanings in contexts over which they have considerable control. In other words, learners would be taught to take every opportunity to use their existing grammar; so that the language is grammar rich.

With grammar seen as a skill, Batstone argues that the aim is to help learners use the grammar form in new but controlled and given effective contexts. When we teach grammar as a skill, learners are required to attend to grammar, while working on tasks which keep an emphasis on language use.
At the most basic level, we need grammar to show meaning. Through syntactic and morphologic modifications we can give our utterances meaning. For example, 'man bite dog' can be modified syntactically (e.g. through word order) or morphologically (e.g. using past participle) to signify the doer, done to, time and aspect, number and classification and question and negative. We use grammar according to how we want to present the message, down to the subtlest of meanings, for example, the passive to take away the responsibility of the doer.
We need grammar as well though, to signify distance. Batstone mentions social, psychological, hypothetical and temporal distance as areas where we implement grammar to negotiate distance. 
Learning Outcomes

Knowledge and understanding of:

· the difference between descriptive and learning/teaching grammars

· the need for both spoken and written discourse in grammars

· the relationship between grammars and syllabus design

· how grammar has been used for describing and classifying learners

· the relationship between grammars and testing policies and designing tests

skills of: 

· reflecting critically on your own learning experience

· if you are a teacher, reflecting critically on your own teaching experience

· making informed decisions about grammar textbooks
Question 3

What are the major categories of dictionaries? List six categories and describe the typical structure of a dictionary meant for people over 18 years of age.

There are six major categories of dictionaries:

1. monolingual for native speakers

2. monolingual for non-native speakers

3. bilingual dictionaries for users of two languages 

4. dictionaries of regional dialects and accents

5. specialists'  ( specific genre or field) dictionaries

6. children's dictionaries

These types can be sub classified in some other ways. For example, historical dictionaries are both monolingual and specialist dictionaries; the same can be said about other categories.  Furthermore, monolingual dictionaries for non-native speakers come in more than one type in terms of their entries and coverage.  Learners' dictionaries can be addressed to beginners, intermediate learners, or advanced learners. These vary in the amount of illustration available in the dictionary.  In addition, there are those dictionaries that are encyclopedic in coverage.

Anther classification of dictionaries now takes the data source as the basis of classification: soft (or electronic) and hard/paper 

A type that is not mentioned in the chapter (and therefore would not be expected of students); they the pronunciation dictionaries, e.g., Daniel Jones's and H. G. Wells's

(Now in its second edition).

The typical structure of the typical adults' dictionary 

· alphabetical ordering of entries

· pronunciation guide, syllabification (in pronunciation on speech syllables, and the other for writing syllabification)

· identification of sense in the order ' more common/frequently used  to less common/frequently used

· word history or etymology

· class or syntactic category of headword

· authentic exemplification of sense, quotations

· idioms involving that entry

· synonyms, antonyms, and homographs

Less common features include:  social evaluation of word usage, evaluation of pronunciation, biographical and geographical information, and historical brief of the language concerned 

Learning outcomes
Knowledge and understanding of:

· types of dictionary available

· principles of dictionary compilation

· relationship between individual words and grammar

Skills of:

· using corpus to identify collocation and phraseology

· matching dictionary type to need

· comparing dictionaries
Part C

This part of the exam carries 16 marks (11 for content and 5 for form).

Answer either Question 4 OR Question 5. DO NOT answer both. Answering both questions in this part means losing 16 marks, about 1/3 of the entire exam.

Question 4

What is 'subtitling'? What creates the need for it? What are its types? What differences emerge between the source and target texts in this process? 

Subtitling is the action/activity of providing written statement or fragment  for oral discourse on the movie or television screen, either in the same language of the oral discourse or in another language, that of the targeted viewers.

If the subtitles are in the same language as that of the oral discourse, the process involves putting in writing the main features of the verbal message, called monolingual subtitling. This is done for the benefit of the viewers who are deaf or hard of hearing but who are literate. The programs could be news or with a local concern and in the local language Just as common, is the inter-lingual subtitling.
This is most observed in the film industry and in documentaries.

Because the source text is of multi-media nature, subtitling covers only the main or core verbal part, though the entire verbal text may be transferred for the target audience. Frequently, however, due the time factor (where picking up a message by eyesight is slower than following aurally following the oral message), translators have to provide writing that does not lag behind the sound presentation in the source message. Much of the redundancy in the original message is not translated; similarly, whatever can be gathered from the visual context is also left out. Interlingual subtitles, therefore, are more condensed in content than the source text.

The above also leads to the loss of thematic cohesion in the target form.

The translation also involves reducing syntactic complexity for the purpose of keeping pace with the oral speed of presentation. This inevitably leads to change in the themes and their elements. 

Furthermore, because subtitles are by definition a written form, there is a change in the mode of the message from the spoken to the written, although the original may be formal spoken discourse. But, on the other hand, it may not be; this way the formality informality distinction in the source text may not be maintained in the target text. The loss of some informal features may lead to some change in the goal of the original message. 

Finally, much of the interpersonal meaning in the source text is conveyed by non-verbal features, such as facial expression.  These can be partially observed by the target audience because they would be concerned more with the written form. On top of that, meaning that is conveyed by tone of voice would be totally lost unless the translator puts that in some  verbal description, e.g. shouted at ..; or in a sarcastic tone said ….

Question 5

Unit 23 deals with translation. According to this unit, what makes a 'good' translation?
A good translation, according to the presentation in this unit, achieves this status by when/if it:

   -  creates the same impact on the receivers as that in the source form in the field, tenor, and mode metafunctions/meanings

· has a rich idiomatic style

· gives the insider's cultural references on the points

·  reflects the natural lexicogrammatical features of the appropriate register in the target language

· matches the cultural expectations of the target audience not only in terms of  its experiential content but also in terms of its tenor relationships

· gives the functional equivalence in the experiential, interpersonal, and textual aspects

In terms of the lexicogrammatical aspects, a good translation, according to Mona Baker, does not sound foreign to its target audience, though occasional foreignization may produce a welcome authentic effect ; furthermore,  a competent translator is quite aware that in a language some meanings are lexicalized while others are not; rather they are expressed in grammatical features; it also utilizes the semantic prosody patterns that are common in the target language; thus 'false friends', marked collocates, and marked grammatical patterns are avoided.

On the pragmatic side, a good translation represents the unmarked practice in the relevant/target language.

On the textual aspect, a good translation established meaning through two major ways: the explicit cohesive devices (lexical repetition, grammatical repetition, anaphora, synonymy, ellipsis, and patterning) and the explicit and/or the implicit devices of coherence (thematic progression, use of discourse markers, terms drawn from a single lexical field and logical relations between parts of the text

In addition, a good translation shows evidence in the use of the conventional ways in the target language for establishing textual cohesion. One language prefers a certain feature whereas the target language may prefer another; e.g., whether pronouns and synonymy (as the case is in English, or ellipsis in the subject as the case is in Farsi, Korean, etc.).

Learning Outcomes

Knowledge of 

   Ways meaning is made at all levels/ranks of language structure in the source language and target language

   Ways in which languages differ in representing meaning

   Ways in which rhetorical structures vary across languages

Skills of 

   Appreciating some of the distinctive patterns of meaning-making in one language which may not be translatable into another

   Recognizing some anomalies in texts that result from lack of awareness of such differences among languages
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