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U210A COURSE KIT 
[12  ITEMS]

The following list totalling 12 items shows the learning/teaching materials required for U210A . Make sure that you receive all items upon registering in the course: 

(I) ONE COURSE GUIDE [this booklet]

(II)  Two Course Books [co-published by OU and Routledge]:

· English History, Diversity, and Change (edited by David Graddol, Dick Leith and Joan Swann)
· Using English:  From Conversation to Canon (edited by Janet Maybin and Neil Mercer)
(iII) FOUR STUDY GUIDES (1-4)
(IV)  ONE SET OF Four 60-minute audio cassettes [replaced by four CDs]
(v) One 30-minute video & Four television programmes [replaced by one DVD]
Preface

Dear Student,

This is an enlarged and updated course guide which you should find useful as it provides an overall view of the course: its aims; content; structure; learning outcomes; assessment; etc
The U210A Course Guide is the first book that you should read before you go to your first tutorial. Of primary importance is to know the course learning and teaching materials listed above. Please make sure that you receive all materials including the audio and video ones.

There will be weekly tutorials. We would like you to take an active part in the tutorials and we have devised tutorial notes to help you prepare for them as well as understand the course themes. Go over them in the relevant Course Guide notes and the Tutorial Notes in Section 11 in this guide. Seek the help of your tutor when you feel that you are not too sure about the material or would like extra help or support in one aspect or the other. Tutors are there to help you in class as well as in their out of class office hours. We would advise you to make use of the office hours which your tutor will set aside for meetings with you on individual basis to help you with the course, answer your questions, and give you guidance in preparing your TMAs. 

We would like to remind you that your continuous assessment (TMAs and MTA) is an important part of your pass/fail average. You must secure at least 40% in the continuous assessment and a minimum of 40% in your final exam and a total course average of 50% to pass the course. 

You need to make use of every opportunity to practice your language in the written and spoken aspects. Tutorials and office hours provide excellent opportunities for you to use the language. 

Wishing you luck in completing the course

Hayat Al-Khatib

Course Chair

March 2008
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1. Course Descriptor

Course No and title: U210A: the English Language: Past, Present and Future
Course level: U210 is a Level-2 course
Credit hours: 8 credit hours
Prerequisites: EL112 & EL120

U210A The English Language: Past, Present, and Future (Part I) is the first of two related linguistic courses, U210A and U210B.  Together, the two courses provide a detailed discussion and presentation of the historical development of English from its early beginnings to the present; the different registers of English; English in a social context; the relationship between English, culture and national identity; the influence of modern technology on English and the way it is used; and economic, cultural, and political issues arising from the spread of English in the world.

U210A looks at the historical development of English from a language first spoken by a group of mercenaries off the shores of continental Europe into an international language now used by over a billion people; the different contemporary varieties of English; how English is used in different social and cultural contexts; and how it is used creatively, i.e. in works of literature.  
2. Course Aims  

U210A course provides a detailed discussion and presentation of the historical development of English from its early beginnings to the present tracing in Block One its spread in the British Isles then to the colonies and the international arena; the different registers of English looking at variation in Block Two as a feature in the use of English resulting from geographical, historical and social factors; English in a social context in Block Three studies the characteristics of English in use for different social occasions ranging from the informal context to public speaking; English as art features in Block Four where the different styles, genres and characteristics differentiating literary use of English are examined.
 

The course aims to:  
1. provide students  with an understanding of the history of English, how the language continues to develop and change, and how it is used in a variety of contexts and for a variety of purposes; 

2. provide students  with an introduction to the study of English – how the language may be researched, described and analysed; 

3. enable students  to relate evidence from research and other sources to their  own experiences of English; 

4. provide opportunities for students  to carry out analyses of spoken and written English. 

3. Course Learning/Teaching Materials 

In addition to this course guide, U210A is made up of the following FIVE components:

(i) Two Course Books [co-published by OU and Routledge]:
· English  History, Diversity, and Change (edited by David Graddol, Dick Leith and Joan Swann)
· Using English:  from conversation to canon (edited by Janet Maybin and Neil Mercer)
(ii) Four Study Guides: (Guide 1-4:  one guide for each block)
(iii) Four 60-minute Audio Cassettes
· AC 1:  history and change in English - what early varieties of English may have sounded like, and the development of different Englishes in different parts of the world.

· AC 2:  some linguistic characteristics of contemporary varieties of English, and how individual speakers continually vary the way they speak.

· AC 3:  the use of English in various contexts – everyday conversations and letter writing; English in industry and commerce; 'legalese'; public speaking in English.

· AC 4:  creative uses of English, from popular music to the literature canon; writers talking about their own language and cultural backgrounds, and how these have influenced their work.
(iv) One 30-minute Video
This video focuses on examples of language use where it is particularly helpful to see contextual information or nonverbal features.  Topics include:

· How linguists collect and analyse examples of speech.

· How speech varies in different contexts.

· Using English – English in work, public speaking, and storytelling.

(v) Four Television Programmes
· TV 01 – 'An A-Z of English': from accent to zero, everything you wanted to know about English.

· TV 02 – 'An English accent':  the history, characteristics and use of the accent known as Received Pronunciation.

· TV 03 – " 'English only' in America": a possible amendment to the US constitution, which would make English the official language, and promote its exclusive use in public life.

· TV 04 – 'Animated English:  the Creature Comforts story': the use of spontaneous speech in the creation of a highly popular advertising campaign.

Details of Audio Material : [ACs are now replaced by CDs … CDA1-CDA4]
The breakdown of bands and topics dealt with in each audiocassette is as follows
AC1
Side 1:
Band 1 Introduction – Joan Swann

Band 2 An Indian tourist guide at work


Band 3 The sounds of old English – Dick Leith


Band 4 Scots and English – Caroline Macafee

Side 2:
Band 4 Continued


Band 5 Irish English – John Harris


Band 6 Guyanese Creole – John Rickford
AC2

Side 1:
Band 1 Introduction – David Graddol


Band 2 Indian English – S.K. Verma


Band 3 variation in Indian English – Jennifer Bayer


Band 4 Accents of English – Susan Wright

Side 2:
Band 5 Maori and Pakeha pronunciations in N.Z. – Alan Bell


Band 6 Sounds in Singapore – Tony Hung


Band 7 Style shifting in Cardiff (extract from Frank Hennesey)


Band 8 Codeswitching between Hindi, Kannada and English 

AC3

  Side 1:Band 1 Introduction – Janet Maybin and Neil Mercer


Band 2 Aboriginal English – Diana Eades


Band 3 Hedges and tag questions – Janet Holmes


Band 4 Aboriginal data – recordings collected by Diana Eades


Band 5 Informal talk – conversation from the Southeast of England

Side 2:
Band 6 Literacy in practice: letter writing in English and  Kannada – 


Band 7 English at work – Neil Mercer


Band 8 Work talk – Interview panel


Band 9 Rhetoric and persuasion – Sarajina NADU, and C. Kuykendall

AC4

Side 1:
Band 1 Introduction to Language and Art – N.  Mercer, and Janet Maybin


Band 2 The art of spontaneous speech – Neil Mercer, and others


Band 3 English in popular song – Neil Mercer and Guy Cook


Band 4 The English Canon -  Marilyn Butler, Stuart Hall, and P. l Seever

Side 2:
Band 5 A tongue for sighing –Lockheed, Harrison, Rubadira, and Lime


Band 6 Lost in translation – Eva Hoffman

Details of Video Materials  [the five VCs are now replaced by ONE DVD]
1. One 30-minute Video
This video focuses on examples of language use where it is particularly helpful to see contextual information or nonverbal features.  Topics include:

· How linguists collect and analyse examples of speech.

· How speech varies in different contexts.

· Using English – English in work, public speaking, and storytelling.
2. Four Television Programmes
· TV 01 – 'An A-Z of English': from accent to zero, everything you wanted to know about English.

· TV 02 – 'An English accent':  the history, characteristics and use of the accent known as Received Pronunciation.

· TV 03 – " 'English only' in America": a possible amendment to the US constitution, which would make English the official language, and promote its exclusive use in public life.

· TV 04 – 'Animated English:  the Creature Comforts story': the use of spontaneous speech in the creation of a highly popular advertising campaign.
4. Course Structure/Organization
U210A, is the first of the two courses, divided into four major blocks corresponding to the four general aims of the course: 

        Block 1:  History of English; 

       Block 2: Varieties of English (variation in phonological, grammatical and stylistic aspects); 
        Block 3: English in Use (from everyday talk to rhetoric); 

        Block 4: English as Art (the literary wealth of English)
 

In addition to course books the teaching materials for U210A comprise audio and video materials [described in Section 3 above]. 
The audio materials [on CDs]  deal with various aspects of English: 

- history and change in English - what early varieties of English may have sounded like, and the development of different Englishes in different parts of the world;

- some linguistic characteristics of contemporary varieties of English, and how individual speakers continually vary the way they speak;

- the use of English in various contexts – everyday conversations and letter writing; English in industry and commerce; 'legalese'; public speaking in English;

- creative uses of English, from popular music to the literature canon; writers talking about their own language and cultural backgrounds, and how these have influenced their work.

 
The visual materials, on the other hand, focus on examples of language use where it is particularly helpful to see contextual information or nonverbal features.  Topics include:

- how linguists collect and analyse examples of speech; 

- how speech varies in different contexts;

- how English is used in different contexts: English in work, public speaking, and storytelling.

Some questions that are answered in the Course 

1. Most people would find Old English unintelligible and Middle English hard to read.  Why has the language changed so much?

2. Many people have strong ideas about standard and non-standard English.  What is Standard English and what is non-standard English?  What is the differentiation based upon and how valid is it?

3. The spread of English to territories outside England led to the creation of new forms of English.  How and why did this happen?  Did these new forms of English play any role in the development of national identity?

4. English is nowadays the most commonly used language all over the world.  Is there something special about English that makes it a lingua franca, or is its dominant position related to cultural, economic, and political hegemony and imperialism?

5. How is English used in different registers?  How is it used creatively in poetry, drama, and the theatre?  What is the appropriate English to use for literature?  Is it Standard English, non-standard English or a hybrid non-standard standard English?

5. Course Learning Outcomes 
[Extracted and slightly adapted from U210 Assignment Book, the Open University, 2002] 

(A) Knowledge and understanding
To be successful in his/her study of this course, the student is expected to demonstrate knowledge and understanding of:

1.      the history of English from the Old English period to the present day, recognizing the relationship of linguistic history to social and political processes (Block 1);

2.      variation and change in contemporary English in different parts of the world (Block 2);

3.      how spoken and written English may be used to differing effects in a range of social and cultural contexts (Block 3);

4.      stylistic, social and political issues surrounding the creative and literary use of English (Block 4);

5.      how English works, and how it may be described and analysed (parts of each block);

6.      the nature of linguistic evidence, and different methods used in the collection and analysis of language data (parts of each block);

7.      how your learning in different parts of the course may be integrated according to the course themes: varieties of English; changing English; English in context; status and meaning of English; English and identity; achieving things in English; regulating English; discourses about English.

 

(B) Cognitive skills
To be successful in his/her study of this course, the student is expected to:

 

1.      identify and summarize the main points in an academic argument;

2.      critically evaluate alternative explanations and arguments;

3.      interpret and evaluate linguistic evidence;

4.      learn and use appropriate terminology for the study of language;

5.      apply the knowledge and understanding acquired from the course to the analysis of spoken, written and multimodal texts in English.

 

(C) Communication skills
To be successful in his/her study of this course, the student is expected to:

 

1.      identify the purpose of an academic assignment, and plan a strategy for tackling it;

2.      identify and evaluate the relevance of information from a variety of sources;

3.      identify the view points of authors of source material;

4.      synthesize and organize information from a range of sources;

5.      construct a coherent argument, supported by evidence and clearly focused on the topic under discussion;

6.      present the argument clearly and in an appropriate academic style and format;

7.      provide appropriate academic references to the sources used in preparing written work;

8.     respond to feedback about improving the effectiveness of written communication for academic purposes.

 

These learning outcomes are reflected in the assessment criteria that your tutor will take into account when marking your TMA (See Section 6 below).

 
In addition to these outcomes, you can expect to acquire other 'generic' skills that would apply to many second level courses.  These would include practical skills such as managing substantial amounts of information and organizing time effectively.

 

6. COURSE ASSESSMENT
U210A has TWO tutor marked assignments (known as TMAs).  

· TMA 01 (related to Block 1) represents  10% of the overall continuous assessment score (OCAS)) 
· TMA 02 (related to Block 2 or Block 3) represents 10% of the overall continuous assessment score OCAS
In addition to the two TMAs, there will be:

· One Mid-Term Assessment (MTA),  related to Book 1, and  representing 30% of the overall continuous assessment score 
· One 3-hour FINAL EXAM, at the end of the course, related to Books 1 ad 2 and representing 50% of overall assessment score.

The balance between components of assessment is shown in the following table:  

	Components
	Form of  Assessment &  Marks
	%

	CONTINUOUS ASSESSMENT
	TMAs
(total: 2)
	TMA01
	10
	50%

	
	
	  TMA02
	10
	

	
	  MTA
	30
	

	FINAL ASSESSMENT
	FINAL EXAM
	50
	50%

	 GRAND TOTAL
	100
	100%


Your final course result will depend on your achievements in each component independently. In order to be sure of a pass on the course you need to score at least 40 per cent overall in the continuous assessment component, and, separately, at least 40 per cent in the examination. However, the overall pass mark should be not less than 50 out of 100. 
7. COURSE TUTORIALS, TMAs, MTAs & FINAL EXAMS
7.1. Tutorials

For U210A there will be a 15 2-hour tutorial sessions as illustrated in the Study Calendar in Section 8 below.

Tutorials are interactive sessions that should not be viewed as traditional lectures.  The main objective of tutorials may be summed as follows:
1. to provide you with opportunities  to practice your  English and hence upgrade your fluency and improve your pronunciation and listening capabilities,
2. to enable course tutors to review teaching materials and activities with you and your classmates  [as specified in course Study Calendar] as well as to answer your  queries, and hence have an idea about what you have and what you haven't learnt,
3. to provide a forum of discussion where you and your colleagues take a central role, particularly with regard to controversial linguistic issues,
4. to enable you to voice your opinions with regard to various aspects of the course materials and associated activities.

In addition to weekly tutorials, all tutors have certain weekly office hours (posted on their office doors) where they can meet you to answer your questions or explicate the comments they have made on your TMAs.
7.2. Tutor-Marked Assignments (TMAs) 
These assignments are spread out over the duration of course delivery.  In addition to gauging student progress of study, they serve to invoke and develop investigative and research skills.  TMAs carry 20% of the overall grade of the course.
The actual assignments are not included in this booklet because they are prepared annually. The Assignment Booklet will be available at the start of each relevant semester from the university’s website.

7.3. Mid-Term Assessment (MTA) 
MTAs are viewed to be another contributor to monitoring the progression of your achievement.  They carry 20% of the overall grade of the course.  Questions in MTAs typically require short notes / answers / comments: e.g. definitions; exemplification; writing one or two paragraphs, etc.  In other words, they are not of the open-ended essay type.
  
7.4. Final Exams (FEs) 
Final exams are typically of the essay type and are divided into three Parts each covering one or two blocks /themes of the course as in the table below: You will be required to answer 3 questions in 3 hours.
	Part
	Questions
	Notes


	A
	1
	- ONE compulsory question, but there might be some option within this question (e.g. defining seven key terms out of 10) 

- The question typically deals with a very important/central topic

	B
	2&3
	- This part consists of 2 questions 

- Students answer ONE  question only. 

- Each question is meant to test a certain block/theme

	C
	4&5
	- This part consists of 2 questions 

- Students answer ONE question only. 

- Each question is meant to test a certain block/theme


7.5. Communication & Language Accuracy
Students majoring in English Language and Literature are expected to possess a reasonably high level of proficiency in English.  In writing, they are expected to produce well-written and well-developed essays that are error-free in terms of language accuracy. Students' grades will be lowered if they make grammatical and vocabulary errors as well as errors in writing mechanics (e.g. punctuation, capitalization, spelling) and errors in presentation and paragraphing, etc. 

The table below shows that in marking students' TMAs and other types of written work including final exams, a certain percentage of the mark is determined by the student's ability to write well and observe rules of grammar and writing mechanics

	Course Level
	Courses
	Marks Deducted  for Improper  / Unacceptable  Language Use 


	Level-1
	A123 (A & B) 
	Up to 20%

	Level-2
	A210(A&B); U210A; U210B
	Up to 20%

	Level-3
	A319(A&B); E300(A&B); E303(A&B)
	Up to 30%


8.  Course STUDY Calendar
	Tutorial Study Week
	Course Books
	TV 
Prog. 
	ACs & VCs
	TMAs &

MTA

	1
	BLOCK 1: History of English 
Course Book 1: Chapter 1:English Voices  
	TV1
	AC1:

Bands 1 and 2
	

	2
	 Course Book 1: Chapter 2  English Manuscripts: The Emergence of a Visual Identity 
	TV1:
	
	

	3
	 Course Book 1: Chapter 3:  The Origins of English 
	
	AC1: Band 3
	

	4
	Course Book 1: Chapter 4:  Modernity and English as a National Language  & Chapter 5:  English – Colonial to Post Colonial
	
	AC1: Bands 4,5,6 


	

	5
	BLOCK 2: Variation in English

Course Book : Chapter 6: Variation in English Grammar
	
	AC2:  Bands 1 and 2
	

	6
	 Course Book 1: Chapter 7:  Accents in English
	TV2
	AC2: Bands 3,4,5,6

VC1 Band 1
	TMA 01 
 end of week

	7
	Course Book 1: Chapter 8:  Style Shifting and Code Switching 
	
	AC2: Bands 7 and 8


	

	8
	Course Book 1: Chapter 9:  Good and Bad English
	
	AC3: Bands 1,2,3,4,5
	

	9
	BLOCK 3: English in Use

Course Book 2: Chapter 1.  Everyday Talk & Chapter  2 :  Literacy Practices in English
	TV3
	AC3: Bands 7 & 8

VC1:Band 2
	MTA

	10
	Course Book 2: Chapter 3:  English at Work & Chapter 4 :  Rhetoric in English
	
	AC1: Band 9

VC1: Band 3
	

	11
	BLOCK 4: English as Art

Course Book 2: Chapter 5:  What Makes English into Art
	TV4:
	AC4: Bands 1 & 
VC1: Band 4
	

	12
	Course Book 2: Chapter 6. :  Language Play in English
	
	
	TMA  02 

 end of  week

	13
	Course Book  2: Chapter 7:  An English Canon & Chapter 8: A Tongue for Sighing  
	
	AC4: Bands 3,4,5,6

VC1:  and 4
	

	14
	SEP :  Blocks 1 &  2; Revision of Course Book  1
	
	
	

	15
	SEP: Blocks 3 &  4 ; Revision of Course Book 2
	
	
	

	16
	FINAL EXAMINATION
	
	
	


9. Course Curriculum Map
Legend: T: tutorial; TMA: tutor marked assignment; MTA: mid-term assessment; OH: office hours; F: final exam 
	earning OutcomLe
	How
Assessed

	(A) Knowledge and understanding
To be successful in his/her study of this course, the student is expected to demonstrate knowledge and understanding of:
	

	1.     the history of English from the Old English period to the present day, recognizing the relationship of linguistic history to social and political processes (Block 1);
	T, TMA, OH, MTA, F

	2.      variation and change in contemporary English in different parts of the world (Block 2);
	T, TMA, OH, MTA, F

	3.      how spoken and written English may be used to differing effects in a range of social and cultural contexts (Block 3);
	T, TMA, OH,  MTA, F

	4.      stylistic, social and political issues surrounding the creative and literary use of English (Block 4);
	T, TMA, OH, MTA, F

	5.      how English works, and how it may be described and analysed (parts of each block; Describing Language);
	T, TMA, OH, F

	6.      the nature of linguistic evidence, and different methods used in the collection and analysis of language data (parts of each block; Describing Language);
	T, TMA, OH, MTA, F

	7.      how your learning in different parts of the course may be integrated according to the course themes: varieties of English; changing English; English in context; status and meaning of English; English and identity; achieving things in English; regulating English; discourses about English
	T, TMA, OH, MTA, F

	(B) Cognitive skills

To be successful in his/her study of this course, the student is expected to
	

	1.      identify and summarize the main points in an academic argument
	T, TMA, OH, MTA, F

	2.      critically evaluate alternative explanations and arguments
	T, TMA, OH, MTA, F

	3.      interpret and evaluate linguistic evidence
	T, TMA, OH, MTA, F

	4.      learn and use appropriate terminology for the study of language
	T, TMA, OH, MTA, F

	5.     apply the knowledge and understanding acquired from the course to the analysis of spoken, written and multimodal texts in English.
	T, TMA, MTA, F

	(C) Communication skills

To be successful in his/her study of this course, the student is expected to:
	

	1.      identify the purpose of an academic assignment, and plan a strategy for tackling it
	T, TMA, OH, MTA, F

	2.      identify and evaluate the relevance of information from a variety of sources
	T, TMA, MTA, F

	3.      identify the view points of authors of source material
	T, TMA, OH, MTA, F

	4.      synthesize and organize information from a range of sources
	T, TMA, OH, MTA, F

	5.      construct a coherent argument, supported by evidence and clearly focused on the topic under discussion
	 TMA,  MTA, F

	6.      present the argument clearly and in an appropriate academic style and format
	TMA, MTA, F

	7.      provide appropriate academic references to the sources used in preparing written work
	TMA

	8.     respond to feedback about improving the effectiveness of written communication for academic purposes
	TMA, MTA, F


10. General guidance on writing assignments (TMAs) [adapted from original OU document by Professor Mohammad Awwad, AOU, 2004]]
10.1. Types of TMAs
Assignments include:

· general essays in which, for instance, you are asked to respond to a question, or discuss and evaluate a statement – such essays normally relate to more than one study week;

· assignments based more narrowly on particular course materials – for instance, you may be asked to review a course reading, or compare the position taken in different readings;

· assignments that take as their stimulus a piece of data such as a transcript, newspaper cutting, audiocassette extract or short piece of written text, which you are asked to analyse or discuss.
· Some assignments may also contain a mixture of these elements.  .

In devising assignments we observe the following principles:

· the assignment should be unambiguous (i.e. the wording should be clear, and the task you are required to do should be clearly explained);

· the assignment should relate in a straightforward way to the course materials (i.e. the questions should be consistent with the study questions and study guidance for each block).

We provide notes to help you in tackling each option and to help your tutor in marking it. At the beginning of the course these notes give fairly full advice on how to structure your answer.  We give slightly less help towards the end of the course, because you will need some practice in more independent writing for the course examination.  Please note that the guidance is meant to assist you and not be a rigid prescription that you must follow, so you should not feel constrained by these suggestions if you prefer an alternative structure for your essay.  You should consult your tutor if you are in any doubt.
The notes below give advice on planning and writing assignments.  Some of this may be familiar to you if you have previously studied courses in related areas.  If you have had limited experience of essay writing, you should pay particular attention to the advice given here and, if necessary, ask your tutor for help in putting it into practice.  A useful additional source of help is The Arts Good Study Guide by Ellie Chambers and Andrew Northedge (1997, The Open University).

10.2. Planning Your Work for the TMAs
When you come to write your assignment, it is useful first of all to remind yourself of the general criteria for marking assignments (see below)  Then you should assemble the material you have been collecting for your topic, check through the question wording and notes, and draw up a plan of what you intend to cover.

You could begin with a series of subheadings based on the TMA notes, gathering under each subheading your own list of the points you wish to make and the information or evidence you have collected in support of each point.

The total length of each assignment is usually 1,500-2,000 words.  It is a good idea to indicate on your plan the (approximate) number of words you intend to devote to each section.  Normally you should allocate a small number of words to your introduction (say, 150-200 words) and maybe a few more to your conclusion, with the bulk of the word allowance divided between your major sections.

When you have completed your plan, look carefully through it and check it against the assignment question.  
· Does it contain enough material to enable you to answer the question?

· Does all the material seem relevant?  
· Can you think of any additional evidence or information?  
· Within and between each heading, is the material in an appropriate order?

· Does it allow you to build up an argument, moving logically form one point to the next?

10.3. Writing up Your TMA
(i) Length

Each TMA should be 1,500-2,000 words.  Refer back to your plan to remind yourself of how you are apportioning your total allowance.  You do not need to supply an accurate word count, but you must take care not to go significantly under or over length.  In a very short essay you will not be able to cover sufficient material in enough depth, while an overlong essay usually means that you are not selecting and editing your material properly.  A long answer will use up more of your study time, for which you will gain no extra credit.  You may also be tempted to include irrelevant material that could detract from your answer and/or make it more difficult for your tutor to follow your argument.

References and quotations within your essay will be considered part of the total length, so must be kept concise.  Bibliographies are not included in the word count. 

(ii) Structure and presentation

If you have drawn up your plan carefully, writing your assignment should flow more easily: you are simply writing out, in continuous prose, the notes you made under each heading of your plan.  The following suggestions may help:

· Some people find it easier to write their introduction last of all, when they know what it is they are introducing! Others prefer to write their introduction first, outlining what they are going to do in their essay, and then refer back to it when writing the rest of their answer.

· Ideally, type or word-process your answer; but, if this is not possible, write it as clearly as you can.  It can be very difficulty for a tutor to make a fair assessment of work that is hard to read.

· Make sure you leave sufficient space on each page (e.g. wide margins) for your tutor to make comments.

· Do not be afraid to use subheadings in the final version if you want to.  This maybe a departure from conventions you are used to – you may feel that essays should be a seamless whole.  However, headings can help you to structure your argument and to see more clearly where you are in danger of including irrelevant material.  Alternatively, and especially if you are word-processing, you may prefer to include subheadings in the earlier drafts of your answer and then remove them in the final version.

· Try to include signposts to help your reader along (e.g. draw points together at the end of a section, then indicate how you are going to follow on from these in the next section.)

· For some TMAs there maybe a wide range of material to draw on.  You must try to select the most relevant material for your purpose:  you are not required to use every suggestion provided in the Assignment Booklet.  Your tutor will not expect you to cram in every possible detail, and if you attempt to do so you run the risk of failing to cover anything in sufficient depth.  Select the material you want to use, set it out in your introduction and then follow this plan in your essay.  The guidance on structure for each TMA in the Assignment Booklet will help you to plan and structure your work, but you may use an alternative framework if you wish.

· If you are unsure about your writing style, you could ask a friend or colleague to read through a draft and tell you of any points that are unclear.  (the course materials themselves provide examples of appropriate writing styles, such as the notes on chapters in the course books, which are in the Study Guides 

· When you have finished your assignment, read it through carefully.  Check that it is clear and provides a full answer to the question.  
· At this point you should also check aspects of presentation: paragraphing, sentence structure, spelling, punctuation, capitalization, etc.)

If you feel that you need additional support with academic writing, or if you have any specific difficulties (e.g. with handwriting or spelling), you should discuss this with your tutor early on in the course and try to work out a way of minimizing any problems.

10.4. Referring to the Course Material and Other Sources

Your assignment is meant to provide evidence that you have read and understood the course materials.  You may refer briefly to other sources of evidence if you wish, but your assignments will be assessed primarily on your understanding and use of the course materials.  Whatever the source of your evidence, remember that it is not sufficient simply to reproduce it – you need not use it to advance your argument.

(i) Citing material from the course

When you are reporting a piece of research or an argument, you should make it clear where this comes form.  The course chapters provide examples of the usual academic conventions for doing this (e.g. 'Quirk (1986) claimed that …'). Since you and your tutor have access to the same course material, you can, if you wish, use a form of reference such as: 'In Chapter 1 Reading A, Randolph Quirk claimed that …'; or 'On Audiocassette 1 Band 3, Dick Leith suggested ..'  The main thing is to make it clear which piece of work you are drawing on.  Wherever possible, give precise page references: this not only makes it easier for your tutor to check the evidence you are drawing on; it also helps you trace your sources when you come to revise.

You may wish to include brief quotations from the course materials.  In this case, they should be clearly set out as quotations, and the source should be given.  Otherwise, if you are discussing ideas from the course, try to read and absorb these, then write what you think about them in your own words.  It is particularly important, when setting out your own ideas or arguments, that you do not reproduce long extracts from the course (or from other sources) with little or no change, as this gives the impression that you are trying to pass off someone else's ideas as your own.  This could constitute plagiarism, which is treated as a very serious offence by the University.  Below is an extract form a chapter on plagiarism, which you may find helpful.

(ii) What is plagiarism?

Plagiarism is the theft of other people's words and ideas.  Plagiarism happens when you claim (or appear to claim) that an idea, or the expression of it, is your own when in fact it is someone else's.  Deliberate plagiarism usually takes the form of either getting someone else to write your essay for you and then saying it's yours, or copying chunks of text out of a book with the deliberate intent of deceiving the reader into thinking they are in your own words.  Accidental plagiarism, which most institutions are obliged to penalize equally heavily, is achieved by oversight and/or lack of skill in manipulating information.  Here are some examples of how it can happen:

· You make notes from a book, copying out lots of relevant passages and then, when you come to write the essay, you copy your notes into it, forgetting that they were copied in the first place.

· You use a book which covers exactly the area you are dealing with; you are aware that you mustn't copy it out, so you deftly rephrase little bits, by replacing 'small' with 'little', 'major differences' by 'main differences' and by swapping over the order of two halves of a sentence.  You think that this is now legitimate, but your assessors do not.

· You use entirely your own words, but you don't acknowledge the source of your information.

· You draw from notes you made or were given for some previous course of study, without realizing that these were copied or adapted from some other source.

A reader will assume that any idea not referenced is your own, and that any passage not in quote marks is in your own words.  This is a contract of trust which you must respect.

(iii) How to avoid accidental plagiarism:  some strategies
Expect to acknowledge everything you've got from a source other than your own head.  The things that don't need referencing are your own ideas and common or uncontroversial knowledge (English is a Germanic Language, for example). If in doubt, err on the side of over—referencing, until you get the knack.  Having too many references in a text breaks up the flow of your writing, but that is the lesser of two evils.  To avoid too much repetition, you may be able to say at the beginning of a section or paragraph:  The following is a summary of information given in Smith (1994). Note, however, that it is not sufficient to give one vague reference to your source somewhere, and then draw directly from it for page after page.

Rather than just summarizing what you are reading for the sake of it, make notes relevant to the task in hand and identify the major points that relate to your purpose.  Make the notes under headings; you can then write out your own version based on those points.  When making notes, use your own words wherever possible.  Never copy anything out without putting it in inverted commas and putting a page reference next to it.  Always keep the full reference details for any source you draw on, as you will need them later.  These details should be integral to your notes, so that you can easily see where an idea or quote has come from.  Where your source text gives examples of a phenomenon under discussion, try to think of some examples of your own (or look them up in a dictionary or another book).  This is in any case a good way of ensuring that you understand what you are writing about.  However, if you are in doubt about whether your example is valid (e.g. where the examples have been drawn from a particular source that you cannot access), quote the ones you have been given and acknowledge them appropriately.  If there is any terminology you don't understand, look it up [or ask your tutor for advice], don't just copy it out.  (Wray et al, 1998)

 (iv) Listing your sources in a bibliography

At the end of your assignment, you should list the sources to which you have referred.  The course books illustrate the conventional layout for different types of reference (see examples in the box below).  When referring to course materials, you do not need to give such full sources (you could simply list materials as 'Describing Language, Chapter 1' or 'Audiocassette 2 Band 2 Indian English', etc.). The important thing is that your tutor should be clear about material you have drawn on.
(v) Reference list styles

Note:  it is usual to italicize book titles; however, if you are not able to do this, you should underline them instead.

(A) Book
TRUDGILL, P. and HANNAH, J. (1994, 3rd edn) International English, London, Edward Arnold.

(B) Chapter / extract from an edited collection
HARRIS, J. (1993) 'The grammar of Irish English' in MILROY, J. and MILROY, L. (eds) Real English: the grammar of English dialects in the British Isles, London, Longman.

(C) Paper in a journal or magazine
WALES, L. (1994) 'Royalese: the rise and fall of "the Queen's English" ', English Today, vol. 10, no. 3, pp. 3-10. 

10.5. Some Frequently Asked Questions

Here we offer some guidance on some of the dilemmas that occur regularly when preparing to answer a TMA.

What should I do if the question is not clear or seems ambiguous?

As mentioned above, we try to ensure this will not be a problem.  However, if you feel a question is unclear, you should contact your tutor in the first instance: he or she should be able to help you sort out any confusion.  Failing that, you should state in your introduction how you are interpreting the question (together with whatever justification you think is necessary) and then proceed to answer it on those terms.

What should I do if I disagree with the arguments being put in the course material?

You are not expected to agree with everything that is said in the course book or audiovisual material. Indeed, we hope that you will engage in a critical dialogue with the analysis and arguments you encounter.

However, any criticism you offer should be based on sound knowledge and understanding of the ideas and information presented in that part of the course, and your reservations should be supported by relevant argument and information either from the course material or another source that is fully acknowledged and referenced.

Should I include personal experience and material from other sources?

You are often asked, as part of your study, to relate ideas in the course to your own experiences of English.  It is also suggested that you collect your own examples of material to put in a 'cuttings file'.  Examples might be newspaper articles dealing with any aspect of English, advertisements, letters, business cards, and so on.  You may also like to jot down examples of English that you hear around you or which your children use.  Some TMAs may refer directly to the cuttings file, with suggestions on how this may be used.  Where TMAs do not do this, you may still feel that you have examples which are relevant.  In this case, ensure that any examples you include can be related to the question; try to use them to illustrate or address points from the course; and select a small number of examples so that you have enough space to deal with ideas and evidence discussed in the course materials.  Please remember to acknowledge your source.  Extensive analyses should be accompanied by a photocopy of the original wherever possible.

10.6. Marking Criteria

Your tutor will primarily make use of the following criteria in deciding what mark to give your assignment.

· The relevance of your answer to the question as set

Your tutor will look for evidence that you have clearly understood the question and directed your answer accordingly.

· Your knowledge and understanding of the course material

Your tutor will look for evidence that you have understood and can draw effectively on research evidence, ideas, concepts and arguments that are central to the course.

· Your ability to discuss and evaluate alternative explanations and arguments

Researchers and other commentators may provide different (and sometimes competing) explanations for linguistic events and processes.  You tutor will look to see whether you are able to discuss these, and evaluate any arguments put forward in support of a particular viewpoint.

· The ability to present and pursue an argument

Your tutor will examine the structure of your answer to assess how well you can put together the material you use to sustain and support an argument.

· The ability to express yourself clearly using academic conventions as appropriate

Your tutor will look for clarity in your work, in the way you make points, present research findings and make critical comments.  You are not expected to make extensive use of technical vocabulary, but you should be able to refer to key terms and concepts from the course materials.  You should also acknowledge clearly any sources you have drawn on.

Please also take note of the guidance above which offers suggestions on structure and presentation, and on referring to source material in your essay.

For assignments that include practical work with language data, your tutor will take into account your ability to make a clear analysis and interpretation of language data as specified in the assignment. Your tutor will look to see whether your analysis is appropriate, whether it draws on relevant ideas and concepts from the course, and whether any interpretation you give is justified by reference to relevant aspects of the data. 

The comments from your tutor should explain why you received the marks given.  They will cover the content of your assignment (e.g. your understanding of key issues, the argument you have constructed).  Comments may also include teaching points about aspects of your work which could have been strengthened or extended.  In addition, they may suggest ways of improving your performance in future assignments.
The detailed marking criteria your tutor will use in marking both your TMAs and final examination paper are as indicated on the following page.
The marking scheme for this course will be as follows:

10.7. Marking Grid 
[These marking criteria are informed by and mostly extracted from the OU U210A Assignment Booklet 2004 (p. 30). They are to be used as general guidelines for marking TMAs, tests, and the final examination as long as they do not violate criteria and marking standards set by AOU including the marking and grading system indicated below.  They are also subject to any changes AOU might deem necessary.]

	
	Criteria

Mark/ Band
	Relevance to question
	Knowledge and understanding of course material


	Approach to alternative explanations and arguments
	Construction of argument
	Clear expression and use of academic conventions
	Approach to language

 data (where appropriate)



	F
	Fail

(F)
	Some relevant material but failure to address question
	Little appreciation of main idea or inadequate knowledge/   insufficient reading
	No evidence of critical thinking
	Lack of organization
	Major deficiencies
	Insufficient/
not enough 

detailed discussion of data

	D


	Satisfactory
	Some ability to identify main issues
	Very basic understanding of course material / substantial omissions and/or misunderstandings
	Lacking /heavily descriptive
	Lines of arguments may be clear for short sections but not sustained or developed
	Bare bones of structure/coherent expression/attempts at referencing
	Analysis barely appropriate

/related to course. 

Interpretations barely 

justified

	C C+
	Good
	Clear evidence of understanding question and overall direction of answer
	Effective drawing on evidence /ideas /concepts and arguments central to the course
	Recognition and limited discussion of competing explanations for linguistic events/processes
	Clear, sustained argument
	Good structure / expression /referencing
	Analysis barely appropriate /

related to course.  

Interpretations justified

	B B+
	Very Good
	Utilizes a wide range of relevant and contemporary material to produce a cogent and insightful argument
	Comprehensive and judicious use of relevant literature
	Good discussion of competing explanations and arguments
	Assertions are made with evaluated evidence; all sections contributing
	Very good structure, expression and ability to employ sources appropriately
	Very good analysis. 

Judicious interpretations.

	A
	Excellent
	Creative /original relevant stance
	Excellent knowledge and understanding
	Critical approach
	Cohesive/and original/creative
	Excellent structure, expression and use of evidence
	Excellent analysis/

Interpretations




10.8. TMA Cover Form
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FACULTY OF LANGUAGE STUDIES 
     TMA COVER FORM: U210A: The English Language, Past, Present and Future (I)
          Course Part:………………………….                                    TMA No: ………
	

	Part (I): STUDENT INFORMATION (to be completed by student)

	1. Name:
	2. Registration No:

	3. Section No:
	4. Tel. :
	5. E-mail:

	 I confirm that the work presented here is my own and is not copied from any source.  

Student's signature:

	

	Part (II):  TUTOR'S REMARKS (to be completed by tutor)

	Tutor name:
	Signature:

	Date TMA received:
	Date returned:

	TUTOR'S REMARKS:



	Mark Allocated 

to TMA
	STUDENT MARK

	10%
	For content : a 

maximum of 10 marks 
	Marks deducted for lang.  & communication errors:   a maximum of  2 marks 
	Earned Mark

	
	
	
	


11. TUTORIAL NOTES ON U210A
U210A  is organised around four block themes:
· BLOCK 1: Course Book 1.  History of English: Chapters   1-5

· BLOCK 2: Course Book 1.  Varieties of English: Chapters   6-9

· BLOCK 3: Course Book 2.  English in Use: Chapters    1-4

· BLOCK 4: Course Book 2.  English as Art: Chapters    5-8
The course combines varied methods of teaching:
· the main themes are discussed in tutorials. 
· examples are given in audio and video support materials.

The tutorial notes in this section are designed to make U210A manageable for both students and tutors. The aim is to equip students with comprehensible input to be able to work with the material and use it as a basis for independent learning.   

11.1. Block 1: History of English: Book 1: Chapters 1-5
I. First Tutorial: Book 1: Chapter 1.   English Voices
Current position of English: 
The chapter discusses the current position of English in the world today and the material, social and economic rewards associate with learning and using English.
Two trends attempted to explain language: 

Theoretical linguists give the impression that English is relatively fixed; a model that is guided by an interest in correctness and tells the reader what structures are possible and correct in standard English and what structures/combinations are not possible. Quirk, an English linguist, argued that the model of Standard English should be based on standard native speaker’s variety (the idealized form) with a focus on correct structures, pronunciation and a set of rules of what is possible and correct and what is not.

Sociolinguists, on the other hand, are not satisfied with limiting language studies to setting out the rules of the language. Sociolinguistics looks at the language context and relates the way in which language varies and changes and the different forms of English pronunciation and grammar to the different regions and different functions of language. Verma, an Indian sociolinguist, relates language use to the historical and political context of each society and the purposes and aspirations of the people.

How English is used and what it means to its speakers in different contexts: 

Factors that speakers emphasize when attempting to establish their own variety as similar to others (converge) or distinct from others (diverge) are all factors that influence language use and language choice and therefore the position of English.

Throughout the history of development of the English Language from Old English to Modern English spellings have changed but word roots are still distinguishable. Old English (OE) is the term used interchangeably with Anglo Saxon English to refer to the variety used in the past. Old English is used to emphasize continuity of linguistic features in contemporary English. Anglo Saxon English is used to refer to distinctiveness from contemporary English

The story of English is the history of its contact with other languages and the resulting linguistic changes.

Pidgin: is a contact variety that develops between people who do not share the same language, e.g. in sugar plantation in West Indies between African slaves of different origins and languages. 
Creole is the second-stage pidgin with official orthography and standardized form.

Scots language was seen in the 19th century as an emblem of national identity. In Britain, this materialized in the struggle in Gaelic territories to preserve national languages against the advances of English.  European Community regards Scots as an independent language not as a variety of English.
- Accents differ in pronunciation

- Dialects differ in grammar and vocabulary

- Register: is the variety used in specific context or situation, e.g. academic register

- Language varieties - not simply a linguistic phenomenon but carry social meanings

There are different social meanings attached to English and competing arguments on its role in different parts of the world

The role of English and its usefulness is decided not on pure linguistic criteria but on social and political grounds. How English is used by its speakers in different contexts, and the social and cultural meanings ascribed to it; how or whether English is used and what it means to its speakers will vary considerably in different contexts. English may be welcomed or resented or rejected in different regions through language policies.
- Kenya: English is seen as a colonial legacy; the language of the educational system; legal system; most media: Language of high status (English is used in the work place in white-collar occupations as an indicator of education and authority

- Canada: English is predominant except in Quebec (a French island in an ocean of English). English spread at the cost of other languages

Monica Heller argues in her studies on language and identity that language is related to identity issues in Quebec and that speakers are labeled according to their language choice.

- Francophone: speakers of French

- Anglophone: speakers of English

- Native (Mother – Tongue MT); 
- Non-Native (English as a Second Language ESL) (English as an Additional Language EAL).

- Franglais: English borrowings in French

- Diversity in English relates to the diversity of speakers; contexts; functions resulting in diversity of forms:  Who uses what language to whom and why (4 Ws) guiding sociolinguistic enquiry.

- Standard English (SE) is the prestige variety with agreed norms and conventions; a model for learners of English who need a native standard variety to communicate internationally.

- English homogeneity advocating one correct standardized variety, or heterogeneity, accepting linguistic pluralism and different standardized varieties: British English, Australian English, American English, Indian English… 

Quirk: skepticism about the validity of non-native Englishes and about whether they have been or can be standardized (deficit linguistics: some varieties, based on social class stratification, are inherently inferior to others).

Kachru: the need to take account of the sociolinguistic realities concerning the use and role of English and speakers’ attitudes.

II. Second Tutorial: Book 1:  Chapter 2.  English Manuscripts: The Emergence of A Visual Identity

The term English Language refers to a rich diversity of linguistic forms used in different places and contexts, and by different people.

Table on p.41 summarizes the seven stages/periods of English:
1. Pre-English Period:  c. 450 AD ; Celtic then Latin after the Roman invasion
2. Early Old English:  c. 450-850 AD; Anglo-Saxon invasion; Germanic dialects from Europe. 
3. Old English [c. 850-1100 A]: . Scandinavian dialects prospered with Scandinavian settlers
4. Middle English [c. 1100-1450 AD] Norman Conquest and rule; French influence
5. Early Modern English [c.1450-1750 AD]. English: language of science and literature; Francis Bacon and Shakespeare; Elizabethan era; English spread to colonies including America, Australia and India; slave trade and Creole forms of English; printing and attempts to fix the language (dictionaries and grammars )
6. Modern English [c. 1750-1950 AD]: Industrial revolution; imperial power: English as the medium of education in many parts of the world
7. Late Modern English [c.1950- ] Empire strikes back: new standardized varieties of former colonies. English as an international language of communication and technology.
Contact with other languages is a recurrent feature of the history of English and has had a considerable impact on its grammar, writing system and vocabulary (p.42). The identification of the languages that were in use in early Britain helps to establish the traditions of writing that were current when English first appeared and that have influenced the development of English writing. (p.43) Early Scripts
- Runic script or Futhorc: a Germanic script featuring straight lines cut with a blade was brought to England from mainland Europe. Futhorc was named after the first few letters of its alphabet; its characters were related to Greek and Latin script. Anglo-Saxon futhorc were the early English adaptations from the runic script, which by the 5th century came to be known as Old English.
(p.46) Runic inscriptions had several interesting characteristics:

- The range of letters 24-31

- The order of the letters; helped learning and memorizing futhorc itself 

- The shape of the letters; angular forms; suitable for inscription on hard surfaces

- The direction of writing: not rigid, top to bottom, right to left

- The evidence it provides about pronunciation in England; it expanded to 31 letters to include new runes (letter shapes) for new sounds (p.46)

In England, runic inscriptions gave evidence of developing dialect differences; reflecting local usage.

Ogham (Celtic inscriptions: Ireland and Wales): angular forms; characters unrelated to Greek or Latin script (p.48). Inscriptions in Ogham read from bottom to top or left to right. Ogham script seems not to have influenced the development of English writing (fig. 2.7).

Latin was inscribed in Roman script while Old English in runes. The church employed the Latin model of writing with one or two additions from Futhorc, to the alphabet to represent sounds not found in Latin. Two different forms of lettering were used for Latin: capital letters (majuscule) and a hand-written style (minuscule).

Medieval Period 

Old English and Middle English were spoken, rather than written languages.( p.49) The changing character and context provide evidence of the changing institutional and political influences. The vast majority of books and manuscripts produced in England before the invention of printing were written in Latin or French in later times. Book production in medieval times was located almost entirely in monasteries and originals were recited in spoken form during the copying process – which is one reason why the spelling in manuscripts is varied and often reflects the accent of the copyist, instead of maintaining faith with the original.

(p.52) Earlier forms of Old English and Latin
- Lack of gaps between words in Latin texts as Latin possessed a recognizable pattern of word ending

- Word spacing in English scriptoria as word endings in English are less predictable

- Insular (isolated) majuscule (two-line script): all letters TRUNCATED to have the same height

- Insular minuscule (small forms) (four-line script): adopted for OE; Roman alphabet augmented with extra letters to denote some sounds of OE not found in Latin (p.54; fig 2.15)

(p.56):  The earliest OE writing appeared alongside Latin

Carolingian (Caroline) script was adopted by a decree of Charlemagne to reassert the cultural values and forms of Roman writing among “degenerated/diversified” national forms in Western Europe. The job was entrusted to an Anglo-Saxon priest; which explains its drawing on the Anglo-Saxon tradition. Carolingian script makes no differentiation between capital and lower-case letters; initials are marked by size and decoration rather than by different shapes.

Written OE grew up in intimate contact with Latin – with the Viking raids monasteries were attacked and destroyed. Kind Alfred ordered the translation of literary works and religious texts to OE.

Middle English Period: Norman Conquest; Latin regained its position as the language of the record but secular scribers were employed to maintain production. Middle class began to demand books on philosophy, logic, maths, science, etc. 
In the 14th century, English again began to replace Norman French and Latin. However, Latin continued to be used in legal documentation. After the invention of printing, punctuation was added to mark grammatical structure, e.g. clauses and sentences, and to guide a reader’s interpretation of a text. Also italic writing was used for documents in Latin and for headings, titles and emphasis.

(p.68) Orthography – correct writing (letters, shapes standardized for the education of middle and working classes and for boys and girls).

(p.72) Spelling in OE is largely based on Latin, with modifications to accommodate the different sound systems of English. OE also adopted runic characters whose spellings reflected local dialects. Therefore, OE spellings provide a more accurate representation of pronunciation than present day orthography.  Printing helped establish a fixed pattern of English spelling.

(p. 73) English spelling, therefore, is the result of changes in historical events: changes in pronunciation following invasions and settlement; changing economics of manuscript productions and different scribers and copying patterns; standardizing effects of printing.

(p.80) Manuscripts are the product of many people: the composer, the copyist(s), the illustrators and the rubricators, the editors and publishers and also the readers who add marginal comments.

(p.73) Phonetics:  Modern English orthography does not always reflect the corresponding letter sounds (medical, medicine)
- Proposals have sought to make English orthography more phonetic

- Because of insufficient letters to represent particular sounds, English orthography uses digraphs (two letters combined together to represent a single sound, ch, th)

- English is pronounced and written in different ways both regionally and globally, e.g. America and British.
III.   Third Tutorial: Book 1: Chapter 3:  The Origins of English
What constitutes a language: (i) internal factors: lexis, syntax, morphology and (ii) external factors: people, place, period.
· English history: contact between Celts, Romans, Anglo-Saxons and Vikings.

· Celtic: people and language before the Roman invasion

· Latin: Romans

· Anglo-Saxons: settlers from northern Germany “Jutes”, “Vikings” and “Norse”.

· French: Norman invasion 

18th Century: Lemon, 1783, claimed that the groundwork of modern English is Greek (p.97), from the viewpoint that Greek is one of Europe’s most prestigious languages, and that Anglo-Saxons at that time were regarded little more than barbarians.

19th Century: with emerging news on nationalism and national identity the Anglo-Saxons and their language were promoted and regarded as symbols of Englishness. Language was viewed as interlinked with the racial origins of speakers.

19th century philologists (language scholars) focused on the regular patterns of relationships among languages of the same family. English was established as a Germanic language: it shared important characteristics with German, Dutch, Danish, Norwegian and Swedish which means that all these derived from a common ancestor before written records began.  The roots of the English Language were not “native” to the British Isles, the language came originally from what is now northern Germany.

Lexis (vocabulary) one level of structure, shows that the language of the Anglo-Saxon was not entirely Germanic (p.100), since it absorbed words from Latin and Celtic and was later supplemented by words from the Scandinavian language spoken by the Viking invaders (place names, story of contact).

Different regional dialects correspond to the dialects spoken by different tribes who emigrated from Europe and settled in Britain with their different social, economic and cultural development.

King Alfred’s Legacy: (p.107) 
King Alfred standardized his West Saxon dialect after overcoming the Vikings: promoting one dialect at the expense of others. The word Englisc was first used to denote both people and language under his reign. The language became associated with embodies the perspective of those English speakers who had political and cultural power to force its use. King Alfred ordered the translation of Latin works to OE. Among the translated work was the story of Caedmon taken from Bede’s Ecclesiastical History of the English People. 

19th century philologist, Walter Skeat, argued that the language of the Anglo-Saxon was the same language as modern English. The language itself used often to be called Anglo-Saxon in order to draw attention to its difference from modern English. However, scholars and linguists preferred to use the term OE for it to stress the similarities.

One problem is recognizing the continuity between OE words and the modern one:  Continuity is obscured by the changes in spelling p and    = (th); ae = (a) 

- Words become closer to their modern form hw = wh; ht = ght (p.112). However, there may be more continuity than appears at first sight. 

- Vocabulary of English has been greatly enlarged since Anglo-Saxon times by adoptions from other languages. OE words are sometimes retained in rural dialects, e.g neat = house in East Anglia and parts of the north.

Scholars have always argued that OE was more phonetic than modern English. Also spellings had the sound values originally associated with spoken Latin.  

Because of the extensive borrowing from other languages which were not native to the British Isles, OE used familiar spelling to represent unfamiliar sounds. 

- H in OE occurred as a separate consonant or initially before other consonants; in modern English it is often used in combination with other letters th, ph, and gh which is either no longer sounded or is pronounced as /f/. It also occurs at the end of words as in purh , again as a separate sound related to /h/ but probably closer to the /x/ in Scottish loch . 

- R is pronounced similar to the modern English and so are other consonants as OE was a more phonemic language. Vowels make the most significant differences in pronunciation: hus became house; u changed to a diphthong and ae to an open a.

Word Order and Inflection
- Different word order between Modern English that uses SVO and Old English  that used SOV. Differences were also found in the following: 

- Greater freedom in word order in OE compared with modern English. Anglo Saxon verse was based on alliteration (repetition of initial consonants) and stressing the first syllables (usually 4 per line). 

Examples from the poem on the Story of Caedmon: the poem is set out in half lines with clear gap in between, with each linked to alliteration. The dialogue part of the poem presents a similar word order pattern to modern English and hence, Skeat’s argument on clear lines of continuity between Old English and Modern English may also have ground.

Inflections
- Suffix um (plural marker)

- Anglo-Saxon had much richer range of inflections to mark case (functions):

 -e for indirect objects (to the lord)

 -es for possessive case (of the lord)

- Different range of inflections for the plural cases: 

indirect object case: dative

possessive case: genitive

nominative case: noun as subject of sentence

accusative case: noun as direct object of a sentence

- Inflections in OE added to adjectives, nouns and verbs

- 3rd person singular ending  -ep           p = th

- 3rd person plural ending –ap
- OE singular you – plural you
- Inflectional system was in the process of change.
- Words changed in spelling and pronunciation and key features of grammar.

- Language changed from being an inflectional language with relatively free word order to one in which grammatical relations are signaled by word order rather than inflections.

Stress in the English language tended to fall on the first syllable of words – consequence of this is that the inflected syllables at the end of the words including vowels are more weakly stressed; endings become redundant. OE inflections were inefficient (no distinction between nominative and accusative in either singular or plural), and needed regularizing by deleting the endings.
- Philologists trace what changed in a language. Recently their focus became looking for reasons behind the change and the multiplicity of factors which influenced it. 

- Philologists view language as an organism that could mutate and develop on its own.
- Modern linguists look at language as a system; a structure. However, pure linguistic interpretation of language change is not explanatory enough.
- Sociolinguistic interpretation looks at language change in relation to society and at the external causes of change with a view that change is often introduced by the most powerful and prestigious groups and patterns of contact between groups. 

English and the Norman Invasion: Norman invasion and its effect on the English language was seen from two viewpoints: as a tyrannical conquest ending a native Anglo-Saxon culture; and as milestone to civilization.
· The English language after the Norman Conquest adopted many French words. 
· Attitudes to French and France can be characterized as ambivalent; hostility mixed with admiration. French became associated with upward social mobility. 
· Monosyllabic English words; faith, hope, love, work;  polysyllabic: proletariat 

Middle English: 

- The flowering of regional diversity was an assertion of local English identity.
- the adoption of the French tradition of verse, which uses rhyme rather than stress and alliteration.
- Inconsistency of spelling, (many scribers) until the introduction of print.  
- Diversity in pronunciation; regional dialect differences (poorer north) and prestigious south (government emblem)
English in the later Middle Ages reflected important external events:

· law suits in English  // 1380 translate Latin into English and French // 1380s New Testament in English // 1399 Henry IV spoke English as his first language 

· English became more widely used as an expression of national identity; a symbol of patriotism based on hostility towards the French.

· -Eliminating variation in spelling and regularizing spelling was part of the process of standardization

IV. Fourth Tutorial: Book 1: Chapter 4:  Modernity and English as a National Language
In chapter 4 we look at the transformation of Middle English into a standard variety suitable to serve as a national language in Britain.

The External Factors: The 16th and 17th centuries were the times when ideas about nation state and nationhood came into existence. A nation state required a national language, and that needed to be eloquent and standardized. Also during the same period, England gained colonies and its national language was exported to its colonies to become an international language as well.
Modernity: Modernity refers to a period characterized by rational thinking. Following the main concerns of the 17th century, modernity referred to ideas about social identity and language.
The growth of economy caused inflation and poverty for people on fixed incomes. So, different social classes came into existence. The adoption of “correct” English became a marker of the speaker’s social class.

The breakaway from the Roman Catholic Church and the Pope’s authority, under the Protestants, during the Reformation Period, increased feelings of nationalism when England stood alone against Catholic Europe. The Puritans (Protestant scholars) focused on English rather than Latin, as the symbol of a nation. A final move was the translation of the Bible from Latin to English.

As England gained power, attempts were made for the standardization of its language from a vernacular to a language suitable for a nation state. Standardization meant a clear set of agreed shared rules of grammar and implementation in institutions, government and education.

Standardization (p.130 )  involves four steps:
1. Selection: selected variety is usually the language of the powerful (p.140-141) the adoption of the dialect of the South-East Midlands as the national language of England was a political necessity for the national purpose (the great vowel shift from Old English to the London accent
2. Codification: eliminating variability and establishing norms (rules) for spelling, vocabulary, grammar and usage. The chosen variety was codified in dictionaries and grammar books. 
3. Elaboration: wide range of use; make materials available in the chosen standardized form. Although viewed as inferior to Latin and Greek, English became the medium of science and serious communication and books and material were made available in it.
4. Implementation: discourage other varieties and use Standard English as the official language.  The chosen variety was implemented in government offices, education and business.

Attempts to make English more perfect

More words were added to it from Greek and Latin; OE words were brought back into use

- Introduction of new words: scientific terms, literary terms

- Existing words acquired more meanings (polysemy: multiple meanings of words)

- Eloquence in rhetorical structures: opposites in one sentence; balanced structures and forms.

Characteristics of 16th century English 

· The language was in a process of transformation or standardization

· Relative fluidity of grammar

· Word endings distinguishing word classes was lost
· Stricter word order not yet fully established

· Strict conventions of spelling not yet found

Language as a Symbol of National Identity (p.144)

- Adoption of south-east Midlands dialect and great vowel shift towards London accent

- Scientific thinking leading to the analysis of language; words acquired new meanings: pu (thou) singular you to mean relations of power in superior – subordinate interaction or solidarity in peer group; the use of ze (thee/ye) plural you to show respect

- Language presented different perspectives, not a unified perspective, for the different social classes
- Emphasis on correctness (fixing the language): correct grammar, correct pronunciation (whatever was not logical was correct, God loved correct order, so to deviate from correct grammar was to displease God; Samuel Johnson and his dictionary, pp 160-161

- Linguistic correctness was the most important aspect of education

Regional versus National
- Effects of industrialization imposed urban upper class London dialect (south-east Midland) at the expense of other regional dialects 

- Regional patriotism; antipathy towards the south-east of England

- Dialects; essentially rural, also working class uneducated poor Londoners  with “bad” English

Concept of National Language: Internal factors: linguistic standardization, and 
External sociolinguistic factors: which variety and why

V.  Fifth Tutorial: Book 1: Chapter Five: English:  Colonial to Post Colonial

Chapter 5 discusses how English was passed from native speakers to the international arena. The expansion of English outside England led to patterns of language contact and colonization: (1) in the British Isles , and (2) in the colonies. Speakers of English as the Mother Tongue MT increased from 5-7 million to 250 millions, four-fifth of them lived outside the British Isles, i.e. the Colonies.
In the British Isles : Celtic languages were spoken in Ireland, Scotland and Wales. Celtic territories were colonized. The colonizers were of mixed origins. The linguistic outcome was the introduction of varieties of English and other languages into these Gaelic territories. 
The Sixteenth Century

- Colonization beyond the British Isles; motive: economic (unemployment – providing labour to the colonies overseas).

- Rivalry among European states

Colonization: Settlement by English speakers // Political incorporation // Nationalist reactions
Settlement and resulting patterns of language

- America and Australia: English settlers in the colonies displaced native population

English introduced as an additional language, e.g. Nigeria

- Labour movement from West Africa replacing natives; e.g. Caribbean, Barbados, Jamaica resulting in Pidgin and Creole forms of English

Incorporation
- Celtic territories were joined as Great Britain/United Kingdom with English as the official language of the state.

- Overseas colonies seen as subjects of the English monarchy, economically dependent on and controlled by the mother country, and linguistically implementing its language.

Nationalist Reactions

- Pre-colonial language was used in the British territories to assert a separatist identity, e.g. Celtic languages revival

- Independent overseas ex-colonies took a cultural rather than a political form of nationalist reaction but used English to achieve that role, e.g. India. 

Linguistic Consequences of Colonization

- Appearance of new varieties of English worldwide. Some of these varieties remained low status and local and some became codified and standardized and adopted by the newly independent states as the main or official language.

- Economic and political inequalities privileging English and its speakers over other languages.

Dialect Leveling

- Different background of settlers brought about different dialects

- Dialect levelling occurred over time eroding differences 

- Focusing agencies: education and the standardization of a prestigious language.

The Creation of New Varieties 

As colonies expanded and became more established, different areas developed a sense of local cultural and linguistic identity termed as  internal differentiation.  Sometimes bilingual communities were created. European colonizers imposed political and economic control over pre-colonial population. When a language is imposed on a community, speakers tend to include linguistic features of their MT into the imposed variety. This in turn leads to the creation of divergent forms of English, e.g. Indian English which is described as substrate (lower status). Sometimes the MT of speakers who learn English as an additional language interferes in a systematic way with their English. The emergence of a variety of English with distinct identity usually have an understood social status within the community (us versus them; social class; educated versus public).

Colonization, Political Incorporation and Nationalist Reactions had linguistic consequences for English: 
(i) Within the British Isles
Ireland : Early colonial processes led to the growth of English usage in Scotland and Ireland among Celtic speaking population. Under Elizabeth I Catholic Ireland was defeated and poor sections of English population in London were encouraged to go to Ireland. After the uprising of 1798, Ireland was incorporated into UK by the Act of Union of 1800. Nationalist reactions remained supportive of any cause that threatened the British state.
Three reasons curbed the Irish language:

- Famine reduced the Irish speaking population either by death or immigration 
- Education in the English language: before the 17th century, Irish was the language of the whole population, today it is used as a first language by 2% of the population of the Irish Republic, although it remains “the national” and “first official language”, and English the second, according to the Irish constitution.

- An overwhelming proportion of the Irish people have chosen to speak English in their daily lives but regard Irish as part of their national identity. Attempts have been made to revive the Irish following 19th century sentiments of nationalism. 

The form of English spoken in Ireland has come to be known as Irish English or Hiberno-English. This variety displayed features of the Irish language in English grammar constructions, e.g. it clefting, where “it” is inserted at the beginning of a sentence whether needed or not. Also the dental pronunciation of /t/ as in tin; and the stress on second syllable in words.

Scotland : Scotland experienced invasion and settlement from three sides. The first people to arrive were another group of Celts from Ireland. The second were the Anglo-Saxons of Northumbria; the third came from Scandinavia (Norse-speaking). The result was five linguistic groups in the 10th century, the most dominant one was Scottish Gaelic.
Scottish kings welcomed refugees from the Norman Conquest and were impressed by the superior military technology of the knights and gave them land and castles. Fleeing knights from England were referred to as Inglis. In the 13th century Edward I of England attempted to invade Scotland, after crushing the Welsh. The English were finally defeated and fierce Scottish patriotism based on hostility to England emerged. Both Scots and English were understood in Scotland.

Political Incorporation: Elizabeth I died childless. James VI of Scotland (a distant cousin) was invited to become James I of England. Unification of the two crowns and the two territories formally united as the state of Great Britain. James moved to England and English became the prestigious language of Scotland. Scots (the Scottish language) continued to be used among the working class and to express a cultural identity distinct from England.
Nationalist Reactions: Gaelic culture remained strongest in the mountains (highlands) and peripheral areas of Scotland. Some Scots are proud to be Scottish and British (situation produced Scottish/Gaelic bilingualism), but there is widespread sense that to be Scottish is to be NOT English. Today it is only in the Hebridean Isles that Gaelic is still a majority language. Attempts to revive Scottish Gaelic: curriculum in Scottish schools and Scottish Gaelic as a subject in Scottish universities. The Scottish identity is seen as European rather than British.
The Spread of English beyond the British Isles 

Colonial expansion and large-scale immigration of English speakers (deportees and political refugees) displaced existing population and resulted in English-speaking colonies.

Colonies: plantation growing rice and cotton. Labour force supplied by slaves transported from Africa. 

New forms of English emerging: pidgin (transitional language with small vocabulary; dependent on context), Creoles (substrate of English). Also variation resulted from contact with indigenous languages. British English remained the prestigious model.

In America: Dialect levelling occurred in America where different speech habits characterised the North and South. Conflict of economic interests with Britain resulted in increased attempts to stress the linguistic differences.  Black English resembled an African identity in America through language.
In Australia:  Convict population mainly from London and the south-east was deported to Australia. Australian pronunciation is very close to Cockney; lengthened vowel pronunciation. Officers with the prestigious standard language were sent to Australia. But Australian English is becoming LESS like RP, suggesting a desire among speakers to differentiate themselves from models associated with Britain. 
Aboriginal influence on word meanings/usage. Extending and changing the language: words added to a language as an index of the history and culture of its speakers and their context.  The language of England was no more an authentic representation of post-colonial experience.

In West Africa:  New colonies were set up for slaves and administered by British officers in Sierra Leon and West Africa. The role of the colonies was to provide raw materials for Britain. The colonial populations was not given any rights of vote or education on the basis of racial differences where dark skin was equated with lower intelligence and inferior culture.
The anti-colonial struggle in the colonies and the struggle of the Blacks in USA for full citizenship rights used English as the language for these movements: “it is precisely the impurity and hybridity of English that makes it so useful” (p.204). The learning of English by the Africans however, recreated their identities as members of a nation state rather than tribes.
11.2. Block Two: Varieties of English [Book 1, Chapters 6-9]
VI. Sixth Tutorial: Book 1: Chapter 6: Variation in English Grammar

In chapter 6 we look at variation in English and examine the function of variation and its characteristics in relation to Standard English.

Standard and non-standard

Standard English is the variety that is taught in schools, used in the media, and codified in dictionaries and grammars. It is associated with middle class and educated people. It shows minimal variation across geographical regions. Regional varieties are localized spoken forms that incorporate different pronunciation patterns associated with different geographical areas. The speaker of a non standard variety is not using a totally different system from a standard speaker. The two systems are interlinked and have more similarities than differences.

Social factors play a part in the used language variety. People of higher social status tend to use fewer local forms of language. Also context is important; people avoid local features in formal occasions.

Studies on varieties have focused on spoken language and variation in pronunciation rather than grammar. A study of Scots has shown similarities with all varieties of Northern English which reflects a regional source of variation.

Standard English as the basis of description

Standard English is the yardstick of measuring forms that deviate from the Standard English of England. Studies of grammatical variation tend to focus on features that differ from the Standard and attempt to highlight and explain the difference. Table 6.1 (p.227) displays varied forms of the present tense used in different regions in Britain (regional variation). Table 6.2 (p.228) displays different ways of tense marking in Tyneside, Irish and Standard English varieties of English.

- Variation in the function of the past tense verb: There is a difference in the forms that a verb may take and also a difference in the functions of a verb. For example, simple past tense verb is used to indicate past events, e.g. I painted a picture. However, the past tense has a different function with conditionals, e.g. If + past tense verb indicate unreal or hypothetical situations, e.g. If you came we would watch TV. Past tense verbs can also be used to indicate impossible wishes, e.g. I wish I had a million dollars. Also past tense verbs are used to report speech, e.g. she said she loved me.
- Variation in marking the past: In Standard English, past time is indicated by an adverbial time expression, e.g. yesterday. In Jamaican English it is sufficient to use an adverbial time expression to indicate past time; there is no need to modify (suffix) the verb with past tense marker: I walk home yesterday.
- Variation in the progressive aspect: Overextension in the use of progressive to conditions may not apply in SE (p.235). The use of the auxiliary verb do to indicate habitual events is a non standard practice and an Irish feature: He never be’s sick;  he does be late for dinner sometimes (p.237).
- Variation in modal auxiliaries:  Modal auxiliary verbs are used to express a range of meanings: permissibility, obligation, possibility, prediction (p.237): you can read this chapter; you must read this chapter; you should read this chapter; you might read this chapter; you will read this chapter. Also auxiliary verbs may be inverted to indicate the interrogative form: can you …
- Question formation differs in different varieties of English, e.g. tag questions: activity 6.3, p.240. SE has a limited range of tag constructions in comparison with other non standard varieties.

- Pronouns: Singular and plural distinction has been lost in SE. French tu/vous (polite forms used for social reasons) so English had to devise other polite forms of address, e.g. sir/madam.
Variation in Sentence Structure (p.247)

SVO is the usual sentence construction in English but other constructions are sometimes used for special effects, e.g. VSO: Was he angry!  Also the subject may be placed after the verb in some expressions: here comes Jo. (variation according to purpose).  In some pro-drop languages like Arabic or Spanish the subject may be dropped, or included in the verb inflection.

- In SE sentences, given information is placed at the start of a sentence. New information follows: Jo (we all know who Jo is) loves fish (new information).

- It-clefting or left dislocation is a strategy to mark the focus of information by moving constituents from their expected position towards the front of a sentence: It is fish that Jo loves; it-clefting (focusing information). Change of word order is usually used in writing; in speaking it is substituted by intonation and stress. 

There are several reasons for variation: historical, geographical, social and functional.  
VII. Seventh Tutorial: Book 1:  Chapter 7: Accents of English

In this tutorial we look at accents in English and variation in accents. The difference between accent and dialect: accents consist of pronunciation; dialects consist of grammar, word, meaning and pronunciation.  

Variation in Accents: The desirable accent held up as a model is Received Pronunciation RP (received in courts), a social rather than regional British English accent associated with positive implications (Queen’s English). Accents = pronunciation of consonants and vowels + patterns of intonation. Accents vary regionally and across different social groups. Social judgments are made about different accents and their speakers.
RP = standard pronunciation used by the educated classes and intended as a guide for students of ESL.

Variation in RP: RP is idealized as a model, but also has three main varieties:
- General or mainstream RP is used as a teaching model

- Conservative RP, spoken by the older generation (Queen, Lords)
- Advanced RP, spoken by the younger.

- In RP stress falls on the first syllable of the words. Conservative RP was created as a result of a sense of distance between royalty and commonality (p.261) /pa:lis/ (powerless); /ri’feind/ (refined).

Tables 7.1 and 7.2 p. 262:  display consonant and vowel phonemes in RP.
- Accents vary with respect to: 1. Extending vowel sounds; 2. Pronunciation of R.

- A phoneme may be pronounced differently in different accents. A phoneme may be pronounced differently depending on its position in a word.

Variation in Prosodic Features of English Accents:

- Rhythm = use of stress to mark syllables in an utterance    

- Prosody p.267 : Intonation = change in pitch

These are called supra-segmental features because they operate above the level of individual sound segments (they are sounds of sentences). Intonation groups mark usually a break in grammatical structure: [When I went to London] [I wanted to go to the zoo]. Variation in prosodic features mark differences in meaning. Accents vary and change across geographical regions.

Great vowel shift: long vowels in English became closer; food became /fud/; those that were already close became diphthongs. Innovative pronunciation followed the movement of the wealthy and influential people.

Social Variation in Accents

William Labov (p.276): the relationship between accent and a particular social group. 

- Pronunciation of non-prevocalic (r) by New York speakers.

- Pre-vocalic r: r followed by a vowel

- Non pre-vocalic r: r when not followed by a vowel; like car, cart.

Labov divided informants into six groups based on their socio-economic class. 
- Upper class informants pronounced the non-prevocalic r consistently; while lower class informants had the least /r/ pronunciation of all the socio-economic groups. 

- Pronunciation of /r/ in NY is associated with high status and prestige. 

Speakers are sometimes aware of the social stratification of their accent and may wish to vary it intentionally. Research has shown that women are more conscious of “prestigious” norms and try to use them more frequently than men.

A combination of factors may account for linguistic variation: gender, situation, social background, age, education, etc.

Labov emphasized a further category in variation; the problem of informants varying their accent in the presence of a researcher (outsider) to impress, to imitate high class persona… He explained that researchers often face the problem of “the observer’s paradox” when they try to get natural data, and the data are altered by their mere presence

Attitudes to a language may influence speakers’ variation. Speakers may converge towards the prestigious accent or to mark a specific social identity or membership of a social group.

VIII.  Eighth Tutorial: Book 1: Chapter 8. Style Shifting and Code Switching
In this tutorial we look at variation in style and code So far we have looked at variation in different contexts and for different purposes: how speakers draw on different varieties to communicate effect: nationhood, identity, social class and education.

The way people talk will differ according to several contextual factors: where the speakers are (the situation); who are they with (the audience); what are they speaking about (the topic). 

The way people talk will differ according to several linguistic dimensions: pronunciation, grammatical structures, and choice of words.

Contextual features

- Situation: formal or informal will affect the language used.
- Audience: people vary their accent in relation to who their audience are. People tend to “converge” towards the speech of their interlocutors to reduce social distance. People also diverge (become linguistically less similar) when they want to increase social distance. This theory on the motivations for stylistic variation is known as accommodation theory.

Sociolinguists conduct research to confirm hypothesis. They collect their data through:

- Quantitative research methods: numerical, count up, correlational large scale research, and

- Qualitative research methods: interpretive, relatively small scale case studies, longer periods of time.

- Correlational methods: correlate variants and produce indicators for further studying. The danger of correlational studies is set up of pre-determined categories ruling out variation and its purposes and functions (p.130). Speakers are not only responding to contextual features as audience, setting, topic, but also indicating through their language use alliances, negotiations, challenges or affirmation.
Variation: why?

- Identity: (p.311) Le Page argues that the use of code switching or style shifting relates to attempts to identify with or dissociate from a particular group. In-group regional solidarity: (p.312) Coupland argues that language use is never neutral. He introduces the  notion of the micro-context made up of the situation, audience, topic and highlights creativity in variation; variation in pronunciation and the meanings attached to it; “voice” taking up complex associations drawn from speaker and contexts.

- Neutrality: (p.313) Monica Heller in a study in Quebec argues that code switching is used as a strategy to avoid being associated with one particular group.
- Context dependent (p.313) Myers-Scotton argues that people use expected code switching in unmarked situations, and marked code switching in unexpected situations to highlight specific messages. 

- In-group relations: Labov argues that code switching or style shifting marks categories of  “us versing them”

How does the grammar of English and other languages allow a speaker to switch from one language to another?

Switches follow certain patterns and constraints. (p.318):  
Shana Poplack drew on the principle of Universal Grammar UG that views all languages as having the same underlying structures, to argue that switches between languages occur only at equivalent sites where the surface structures of the two languages map into each other. Switches at equivalent sites would not disturb the syntactic balance of either language.

p.319, Myers-Scotton identifies two language categories in code switching: 
The term Matrix language to refer to the language that provides the frame and most language items, and the Embedded language to refer to the language that provides word insertions or the switched items. The Matrix Language supplies system morphemes (function words) and the Embedded Language supplies content morphemes (lexical content words). EL follows the frames of the ML.  

IX. Ninth Tutorial: Book 1: Chapter 9. Good and Bad English

Chapter nine is concerned with the sets of beliefs and values with which the forms and uses of English have been associated; the interplay of linguistic and social judgments. The aim is to show that linguistics as a discipline is not neutral.

Categories used in judgment on good and bad English (p.342):  Correct // Beautiful or ugly // Socially acceptable or unacceptable // More or less useful for specific purposes // Appropriate or inappropriate for specific contexts; etc. 
Concentrating on spelling implies concentrating on written language but there are important variations that are solely or primarily characteristic of spoken language: Spelling compares performance in relation to the standardized rules of the written mode. Accents and dialect show variation and this is characteristic of the spoken mode.

We judge some usage to be socially unacceptable in the sense of being characteristic of a social group or category inferior in some way to the one we belong to.

Interplay of linguistic and social judgment. Implications of language varieties used by speakers /the associations made and judgments reflect back on speakers.

Appropriateness has an equivalent role to correctness in both modes. There is disagreement about what is appropriate for different contexts just as there is disagreement about what is correct. Sometimes we adopt or avoid certain usage not because of our own judgment about them, but because of the judgments we believe other people will make. Examples are racist or sexist language, language that is discriminatory against groups of disadvantaged people.

Since there is discrimination in or by language, then language use is not neutral nor should it be viewed as such.

The meanings that you wish to impart are constructed through the choices that you make in language. Deborah Cameron argues that “the words you choose acquire force from an implicit comparison with the ones you could have said but did not”.

We need to adhere to the principle of correctness in grammar, spelling, etc. However, we also need to evaluate the appropriateness of the choice when used in context.

11.3. BLOCK 3: Language in USE [Book 2, Chapters 1- 4]
X. Tenth Tutorial: Book 2: Chapter 1: Everyday Talk

1. Structure and Function (p.5) : Structural linguistics describes language in terms of structure, taking into consideration the phonologic aspect, the syntactic aspect and the morphological aspect. Functional linguistics look at language as serving functions such as expressing ideas and pursuing relationships. Sociolinguists describe how language is shaped by the context in which it is used.

According to Halliday (the functional perspective), language has a dual function:  It communicates ideas and information (the ideational function). It communicates interpersonal meaning expressing a degree of friendliness or distance between speakers (the interpersonal function). 

2. The Structure and Function of Conversation: Theoretical linguists view informal conversation as rather disorderly because it is spontaneous and unplanned. Applied linguists look at conversation as embedded in social activities and relationships. It depends on context for clarity and is used to invoke shared knowledge and experience between speakers.

Functions of Talk (p.7): Binds people together (phatic communion and formulaic phrases like how do you do ) . Negotiates shared understanding (cooperation)
Characteristics of Talk p.7:  (i) Spontaneity: informal talk is largely unplanned; (ii) Dialogic: constantly refer to what has been said and what may follow. Knowledge of context aids interpretation; (iii) Elliptical nature: speakers can assume a closely shared physical context; language can be very implicit yet perfectly comprehensible.
Structural characteristics of Talk (p.7): openings are rather formulaic, conversation endings are highly repetitive; with an evaluative reference to the topic discussed. There is repetition to show solidarity and agreement. There is also positive evaluation of time spent. 
Goofman (p.8) comments on facework accomplished through talk: abiding by conventions of politeness in conducting conversation, to maintain status and persona of speakers: loss of face disrupts the conversation and may need repairing through rephrasing a comment or an apology. Face needs (polite forms). We try to satisfy the face needs of others while protecting our own : (i) Positive face needs: desire to be liked and admired, (ii) Negative face needs: not to be imposed on by others (p.9). 
Social distance, solidarity and influences of the social and cultural context:

Formality of occasion // Sociolinguistic rules of behaviour // Appropriate language practices

Talk is a collaborative process that involves managing a range of linguistic and social signals and cues in negotiation and turn-taking. It has some implicit conventions to fulfill its functions, e.g. language structures like adjacency pairs: greeting/greeting; question/answer; invitation/acceptance (pp.10-11). Also, there is transition relevance space where a speaker pauses for a response allowing other speakers to come in.

Conversational Analysis (CA) (p. 11):  CA focuses on the strategies used in the management of conversation including turn-taking, conversation openings and closings, and how topics are developed. It focuses on conversation irrespective of the social context and cultural knowledge (text). Discourse Analysis describes the discourse within the social and cultural framework (text and context)

Context and Meaning (p.12): Context: physical surroundings, relationship between speakers, past shared experience, current conversation goals, social events, broader cultural values. Sociolinguists argue for the importance of context in using and interpreting language appropriately.

Anthropologists: to interpret language, cultural knowledge is as important as linguistic knowledge. 

Terms of Address (pp.14-15): Selections made in choosing the appropriate term of address are based on sociolinguistic criteria: Formality of occasion, cultural context, difference in status, respect, social distance, relationships (constructed and contested).
Communicative Strategies (pp.16-17)

Style: features relating to meaning and management of conversation. It includes: prosody: rhythm and intonation; overlapping ; repetition ; ways of asking questions; linking topics.  Style is also related to class, age, gender, background.
Diversity of Styles within One Social Group relates to different expectations and interpretation whereas Diversity of Styles among different social groups relates to their lifestyles and culture and group conventions of conversation management.

Gender (p.19):   is also a factor influencing style in communication strategies: women’s style is characterized by being cooperative and less competitive. Women are better managers of conversation and face saving politeness strategies. This is reflected in the use of specific linguistic structures like: tag questions, minimal responses (mhm, yeah); indirect polite forms (could you please…), more intensifiers (really), which relate more to cooperation strategies in conversation management.

Suggested explanations: 

1. Women’s style is affected by the projected inferior social position

2. Patterns of socialization influence patterns of behaviour and result in specific styles

3. Context is also a factor. There are different styles used by the same speaker in different contexts.

Stories, Accents and Identity (p.21): Language use is subjective rather than objective. Narratives and accounts construct the world in different ways through rephrasing or reframing events to make a specific point. They also develop our sense of identity through the use of special linguistic devices that categorize characters as us and them.
Bakhtin (p.24): “whenever we take on a voice, we also take on an evaluative stance”.

Code Switching (p.24) : Code Switching is using two or more linguistic codes in communication. It may also be a strategy of transmitting complex messages about identity and allegiances

Conclusion (p.26): Structure is closely tied up with functions of language: (i) ideational: conveying and negotiating ideas, and (ii) interpersonal: pursuing social relationships.
XI. Eleventh Tutorial:  Book 2: Chapter 2: Literacy Practices in English
Differences between spoken and written forms (p.42): Emphasis is on identifying difference in the characteristics of each and not on the primacy of one form over the other.
Spoken Language includes hesitations, self correction and interruptions. The meaning is conveyed through intonation and gestures, in addition to the language forms used. Written Language is organized along certain standard conventions of spelling, punctuation and layout (sentences and paragraphs) that relate to different genres and registers.

Vocabulary (43) : Written texts contain a wider vocabulary than spoken language, and have more syllabic words. Spoken language has a higher proportion of slang words and includes more repetition.
Lexical Density (43) : Spoken language has more functors (function words / grammatical items), e.g. articles, pronouns, prepositions, etc. .  Written language has more content words (lexical items), e.g. nouns, verbs, adjectives. Because written language has more lexical items they are said to have higher lexical density.
Nominalization: the use of nouns (43): Written texts use more nouns (more lexically dense); spoken language uses more verbs. Nominalization and the heavy reliance on nouns in written texts mean that information about processes and who did what to whom is lost (lexically dense texts are  often characterized by nominalization and the use of the passive voice).
Modal Forms (44): Modal forms express the speaker’s attitude of certainty and probability through the se of a range of modal forms (shall, may, won’t, etc.)
Text and Context (45): The text is the spoken or written discourse. Grammar complexity is a feature of both written and spoken texts. In order to understand the meaning of any text we have to analyze the grammatical/linguistic features of the text in relation to purposes of the writer, the interpretation of the reader and the social and cultural context of the literacy activity. So texts are best interpreted in the frame of their context.

The understanding of texts (p.47) involves linguistic knowledge in order to be able to decode the written script, as well as knowledge of assumed social conventions on format, content and purpose of the activity in relation to the interpersonal and identity issues, e.g. how the writer pursues issues of us and them, social conventions on gender issues, nationalism, as well as wider cultural issues.

Literacy domains (p. 52) are the different domains of reading and writing activities. These are associated with different kinds of texts and practices and sometimes different languages, e.g. practice: newspaper reading – text: newspaper.

The Literacy Event (54): is any language activity be it written or spoken. Shirley Brice Heath compared language practices in the daily lives of black working class community in three towns in the United States. She argued that different communities have different literacy practices. In Black working class communities, language practices do not only take place in formal setting, e.g. schooling; they can be part of spoken exchanges like story telling.

Diversity and Change: Reading and writing in English are not abstract language skills. They are part of social activities and practices. Literacy practices are tied up with individual identity, personal relationships, community membership, religious practices, political maneuvering and the ways of a specific community.

Development and Change (58): in literacy practices that occurred over time
- Capitalization: most nouns used to be capitalized, now only proper nouns are.

- Different forms of abbreviations  were used(sho’d)

- Two consecutive ss were represented by a long S
- Different writing conventions, e.g. opening and closing of letters change over time

- Use of impersonal we changed into a more personal tone in the use of I
- Older grammar styles involved the use of more modal verbs; could, should, and more hedging expressions, e.g. you’l be so good … that is, older writing styles were less lexically dense because they involved more function words.

- Genres changed as people’s needs changed

Literacy and Identity (62): Literacy is a powerful sorter and categorizer of persons into those who can and those who can’t. But literacy practices also depend on shared beliefs, attitudes and conventions that are attached to literacy.

Conclusion: Literacy practices are imbued (filled) with social values. Forms and meanings of texts are related to social practices and the context of the literacy event.
XII. Twelfth Tutorial: Book 2: Chapter 3: English at Work
Halliday categorizes the functions of language into:  (i) The ideational function of conveying information, explaining and negotiating, and (ii) The interpersonal function of language as a means of building relationships in the work context.  Both functions need to be observed in using language appropriately in the work place.  Individual jobs generate their own specific styles.

The use of specialist work-related language involves the significant issue of context; this raises the issue of power and control and the use of appropriate conversational styles.

There  was an increasing use of English among traders and workers for whom it is not the first language.

- Vygotsky (Russian psychologist) argues for a view on language as a tool for doing things. The context of a language reflects the occupational or professional lexis that is associated with it.

p.85:  example on how talk in a recorded conversation on negotiating a bribe was an evidence to arrest the person involved. // p.87 : Doing a certain kind of work is likely to be associated with certain types of vocabulary and forms of a discourse.

Two types of language in use:(i) English in the work context and  (ii) English among co-professionals .
English in the work context: (i) Professional occupations, e.g. lawyers and journalists, use specialized language, and (ii) Manual occupations; use language as a tool to get the job done (specific lexis)
Pidgin is the language variety with a simplified grammar and limited vocabulary. There are cases of use of English as the lingua franca between people who have different mother tongues. In such cases elements of the grammars of the Mother Tongues of different speakers are incorporated into the new variety.

- International trades use English as their language.

- Professionals (both interlocutors are members of the same community, share same norms of behaviour and community discourse); Professionals and lay person (interlocutors are not both participants of the community discourse)

- Knowledge of language is not enough to avoid miscommunication; knowledge of cultural norms is an important factor. Issues of power and control (related to participants’ status) is also important in understanding the structures and outcomes of any language event.

Interpersonal Roles (Code switching carrying social and psychological meaning); Status and gender: (p.94) the switch is determined by the boss (person with higher status controls the choice of language)

The meanings of words (p.97)  are shaped by the contexts in which they are used. The communicative success of almost all conversations depends heavily on speakers and listeners having cultural knowledge and understanding.

Language is developed to fulfill the communicative needs of the human. It is tailored to suit different fields of discourse and subject matters.  

Reaching a shared understanding (p.105) (distilling the most relevant and appropriate information)

Filtering: whereby a professional selectively responds to what a lay person says according to the perceived relevance of the information exchange.

Reformulation; whereby a professional paraphrases and recasts the contributions of a lay participant so that its style and content is in accord with the professional’s conception in style and context. 

Language displays effective information exchanged, social roles of the interlocutors and the wider cultural values. Language at work reflects power, status and the use of specialized lexis and form

XIII. Thirteenth Tutorial: Book 2: Chapter 4. Rhetoric in English

What is Rhetoric? The study of the techniques of using language effectively ; // The art of using speech to persuade, influence or please; oratory.  In Greek civilization, there were three types of rhetoric:
Judicial rhetoric: to argue legal cases

Deliberative rhetoric: to persuade audience

Demonstrative rhetoric: used in formal ceremonies

From the Sociolinguistic perspective: The ways in which language is used to persuade, convince, incite, and in general, influence other people. Conversational Analysis: focus on the text to reveal structural patterns and techniques in the way that English language is used to achieve effect and to try to discuss why such techniques seem to be so successful.

Cicero:  The famous Roman orator argued that a successful rhetorical practice should involve 6 parts: (p.123)

Exordium: the part that prepares the audience by giving background information

Narrative: a brief, clean account of the case

Partition: describe what is to be proved

Confirmation: basic argument 

Refutation: undermining opponent’s argument

Conclusion (3 parts): (a) sum up of the speaker’s argument; (b). inciting indignation (anger for something unjust) against opponents; (c). attract support: speaker or speaker’s client is perceived sympathetically.
Political Rhetoric (p.124): Designed to hold the attention of members of the audience and gain their approval and support for the politician and the message and sentiments expressed in the speaker’s speech. Applause shows audience’s approval at a specific point or sentiments expressed by the audience; a positive response to the content of the speech.

Atkinson (p. 124) suggests that the way in which a point is presented influences the audience and brings about applause. Applause is seen as a barometer of the effectiveness of speeches.  

Three Part Lists (p.125): A three part list is simply a point made through the use of three specific components in a list, e.g. Thatcher’s denunciation of Soviet Marxism. She claims it is bankrupt: ideologically, politically and morally. The technique involves specific intonational shifts as the speaker presents the three parts of their lists; upward intonation, maintains that pitch through the second part, and then produces a downward intonation on the third item. The three part lists are successful at soliciting audience’s applause because their structure allows the speaker to amplify and strengthen the idea presented.

Contrasts (p.127): A second powerful technique is the use of the contrast structure. Orators can positively evaluate their own position in a much more explicit way through contrasting it with another position or set of policies. Contrast devices allow the speaker to be seen at a superior or more favourite position.

Non-verbal, paralinguistic features of political rhetoric (p.127) include gestures, gaze, intonational features, head movement. The aim of political rhetoric is to elicit collective response. The devices used are: three-part lists, use of contrasts, non- verbal aspects. They are all audience management devices. They make the audience aware that certain words and phrases are being repeated. They use contrasts to draw their attention that to a comparative stand to amplify the point discussed.  The audience would go along with the set up expecting and having their expectations confirmed through the three part list or the contrast. The applause at the end is both an attestation to the correct guess of the audience (confirmation of the expected follow up) as well as agreeing with the speaker’s position.

The cultural aspect is also a feature in rhetoric. The use of proverbs drawn from the cultural context, parables, and metaphors is common in some societies. Call and response (p.136) is a feature of preacher’s rhetoric to his congregation.

Martin Luther King’s speech (p.137) elicits categories of responses that can be grouped under:  (i) affirmation (audience’s approval of line of argument), and (ii)  commentaries: (I like it; yes it is). These occur in response to his use of the above specific devices.

Devices used in King’s speech:

1. Three part lists 

2. Contrasts

3. Repetition of specific phrases to produce call and response; which the audience recognize as a cue for response

4. Metaphors

5. Culture specific narratives, and

6. Paralinguistic features: specific rhythmic patterns

Conclusion: Greco-Roman tradition encouraged people to believe that effective rhetoric could be achieved through the careful structuring of a speech and through the use of specific techniques.
Rhetorical devices of the three part list and the contrast pair are commonly and effectively used by political speakers to emphasize the main points of their message and to elicit and manage audience responses. These devices are not limited to political rhetoric, or even to spoken language but are found in other kinds of verbal performance and persuasive texts.

Even in more informal, intimate conversations, speakers use rhetorical techniques to further their goals and persuade their audience.

 Tutorial notes on Halliday and Data Collection Methods

Halliday and the Functional Perspective on Language Use: Halliday contrasts the grammatical intricacy of the spoken language with the lexical intricacy of the written language (ellipsis, cohesive devices, anaphoric and cataphoric references inside and outside the text…). Systemic Functional Grammar (Halliday) views language as essentially a social and cultural phenomenon that has evolved to fulfil human needs.
Language has a dual function:  (i)  The ideational function: the function to communicate ideas and information , and (ii) The interpersonal function: the function to communicate social relationships. Both functions are embedded in grammar (the textual function). For Halliday, language and context are interlinked in the production of meaning. Three different aspects of the context are taken into consideration: 

· Field: the subject matter 

· Tenor: The effect of the relationship between speaker and addressee in the language they use

· Mode: channel; whether written or spoken, and the associated linguistic forms used that are also culturally appropriate.

The complexity of spoken language becomes apparent only when one starts collecting real data.

Observing and recording Conversation & Data Collection: 
· Observer’s Paradox: the act of making an observation will itself affect the

speaker’s language use (how to minimize the intrusion)

· Audio/Video Recording: arbitrary; time sampling

· Field Notes: selective (researchers focus on particular aspects); event sampling.

Field notes provide complementary information about participants, initial interpretation of the event, etc, but tend not to be used on their own 

· Ethical Dimension: Researchers need to make their intentions known to

researched (overt research),  to obtain permission from researched, and to protect researched.

· Transcription: Researchers sometimes use conventions of the written language,

e.g. capital letters, full stops and other forms of punctuation, to represent speech. Other researchers argue that it is inappropriate to impose written conventions on speech. Several sets of transcription conventions have been devised that enable the features of the spoken language (pauses, overlapping, stress, syllable lengthening, etc..) to be recorded. These include timing a pause, e.g (2 sec), using a bracket [  to indicate overlapping speech, capitalizing stressed sounds … Any transcription needs to have numbered columns to facilitate reference, and a right column reserved for comments (usually taken from field notes) and a key to explain the conventions used.

Transcription of talk between young people playing a board game Source: Open University (1991: A257)
                  Transcript                                                                       Comment
Lucy: This girl always wins anyway

She’s (brilliant) at losing money

[laughs]                                                           general laughter

Kathryn: I know                                               quietly

Lucy: same as me I hate taking money            dice thrown

out of my bank account (.)

Kate: Yeah seven again one two three             several voices

four five six seven                                         join in counting

(2 secs)

Lucy: you and one opponent each

throw a dice high roller gets

50,000 from opponent (  ) I’m 

not choosing Kate{she’s good

Kate                    {just throw

 Key
                  I know           underlining indicates ant feature you wish to comment on

                  (.)                  brief pause

                  (2 secs)          timed pause – 2 seconds

                  (brilliant)         unclear speech – something you can’t transcribe 

                 {She’s good    overlapping speech

                 {Just throw

                  [laugh]    transcription of a sound etc. that forms part of the utterance

Transcribing Spoken Language

1. Every 1 minute of spoken data requires at least 5 minutes of transcribing (playing and replaying the spoken data). There will be instances in your spoken data where you will not be able to comprehend and thus transcribe the data. You will have to think of ways of representing in your key such instances, e.g. [   ]  a good guess, (   ) unintelligible utterance. 
2. A standard layout involves the spoken text laid according to the turns of the participants.
3. Turns should be numbered to facilitate future reference in the analysis of the extract.
4. There should be a column reserved for comments (which will include notes taken during the recording of the data).
5. You will need to:
-  modify the standard writing convention according to the features that you find in your individual data that you think are worthy of documenting, i.e that they will have an influence in the analysis, for example, overlap may indicate a social move that needs to be commented on, also pauses and silent gaps, so the researcher need to devise methods of accounting for them and lay them clearly in the key.
· contextualize your data (the occasion, the setting, the participants) before embarking on the analysis. 

· state your purpose/s clearly: what are you going to look at and why

·  say how and when did you collect your data, were your informants aware of your recording (overt or convert research/ the ethical dimension of collecting real data), do you think it changed the way they usually behave (how would you then claim that your data is an authentic representation of what normally goes on in the area that you are researching?), did you manage to minimize the intrusion, how?

 The analysis should provide clear evidence of your verdict (answer) in relation to your task (the question that made you collect the data).

Exercise: Record and analyze spoken data : Focus: structures ( vocabulary / grammar / morphology) in relation to function.
11.4. BLOCK FOUR:  ENGLISH AS ART [Book 2: Chapters 5-8]
XIV. Fourteenth Tutorial: Book 2. Chapter 5. What Makes English into Art 

This chapter introduces the linguistic and structural devices that are used by creative writers.  The focus is on: Stylistics: features of a language that are used and noticed by the reader; Foregrounding: social and cultural context; Particular features of language: sounds, rhyme, rhythm, alliteration and repetition, grammar and meaning. 

Many authors base their style on the speech rhythms and imagery of their native cultures. The conscious selections, arrangement of structures, sounds and metaphors result in intensified use of language.

Breaking the rules of English:  [Deliberate breaking of grammar rules for effect]. 
Language has rules for combining sounds and words: syntagmatic relations prescribe the word arrangement in a sentence and paradigmatic relations constrain the range of alternative words in the selection of the lexis. A language has rules for the way words are syntactically combined in phrases or sentences. Words have paradigmatic relations with other words which could grammatically and semantically replace them. These syntagmatic and paradigmatic rules are often exploited and broken in literary language to capture the attention of the reader and produce maximum effect.  Also, the rules governing the sound system (phonology), the writing system (graphology), word structure (morphology), grammar and paraphrasing can all be broken for effect.
Some writers make a particular feature of breaking the rules of English writing conventions, morphology and syntax. An American poet e. e. cumming refuses to use upper case letters (p.166), Charles Dickens (p.167) omits the main verb. Both writers break writing conventions for stylistic effects or styles that become associated with them

- Metaphors are used to highlight particular qualities through direct comparison (metaphoric comparison) that doe snot employ comparative devices of as or like. Metaphors exploit (use to the maximum) the network of meanings invoked by particular words.

- Simile: are uses of explicit comparison thorough employing direct devices like as and like
- Collocation:  is the association made between particular words and phrases that are related in meaning: coffee and table; dining and room.
- Poetic effect often depends on unusual juxtaposition (arrangement) of words, e.g. Martin Luther King: “seared in the flames of withering injustice”  

- Iconicity: the relationship of the word with the thing it represents. Meaning invoked particular connotations, symbolic relationship of words. The relationship may be indexical (direct cause and effect; e.g. smoke/fire); iconic (where the words and phrases imitate particular objects or processes; e.g. Wordsworth describes skating on a frozen lake in mid winter (p.172), “The shadowy banks…came sweeping through the darkness…the solitary cliffs…wheeled by me”. One can almost FEEL the experience; onomatopoeia (when a word imitates the sound it represents), e.g. the hissing of a snake, the jingling of bells.

Narrative and dialogue: Different genres of literature employ different styles for effect.
- Narrative: a story of events that the writer considers important.

- Plot: series of events. Technique includes the way events are turned into a story, e.g. significant emphases, omissions, interferences and flashbacks, the relationship between the characters and the development of events.

Constructing dialogues: Writers are faced with decisions on (i) The kinds of details they want to include in their description, and  (ii) The ways in which they want to represent natural speech in their characters’ dialogue and the implications of their decision Written dialogues are often “tidied up”. Writers usually use a number of conventions that distinguish dialogues from “real speech”, e.g. using complete sentences, minimum overlaps and interruptions, very few hesitations and almost no self corrections.

The Use of English Vernaculars:  Vernacular English is not widespread in traditional English literature. Recently, modern writers started to include their own variety or some other non-standard variety of English for characters’ voices, or even for whole novels and poems. The choice to use a non standard variety of English is never innocent. It brings to the reader particular aspects of non-standardness to construct a character or create specific meanings and series of events.  Writer’s choice of language and use of vernacular Englishes relate to writer’s purpose in relation to the society they are writing for and about. Linguistic choices include decisions on ways of transmitting the meaning of the message by the author, the interpretation by the audience and in relation to the context.

Idiolect: individual speech style (character or personal style of individual authors).

Context and Meaning: Speakers and writers produce an account according to their own perspectives, values and motives. All texts are ideological, “they present the reader with a particular viewpoint which is usually the author’s view, and this is evident in the analysis of the language of the text. The Interpretation of any particular text invokes the reader’s knowledge of the social and cultural norms.
Conclusion: The ways in which English is used to achieve specific artistic effect in literary texts; (i) foregrounding; (ii) manipulation of rules ; (iii) iconicity; (iv) exploitation of relations of meaning within the English language system
The particular artistic means within narrative are the different ways of representing and framing events and vernacular dialogue. Various aspects of context and intertextuality (knowledge of similar texts) are invoked by authors to influence the reader into specific interpretations of texts Levels of Language 

------(----------phonology            (sounds)                                                               

------(----------vocabulary           (words)

------(----------grammar              (phrases and clauses)

------(----------discourse             (relations between sentences; paragraphs; turns)

------(-----------context                (relations between participants in a context)

It is the complex combination of manipulating the properties of language and context at different levels that turns English into art, which is then interpreted by the reader in relation to context and the writer’s purposes and aims.    

Book 2: Chapter 6. Language Play in English

We use language to arrange and organize the world around us through the exchange of information (the ideational function of exchanging ideas); to form and maintain social relationships (the interpersonal function) and to carry out social lives at home, at work and elsewhere. We use language in every aspect of our life, for serious talk and for fun. Instances of language play are liked because they involve the manipulation of language with respect to context to create effect through the use of: (i) language variation; (ii)  insider’s knowledge ; (iii) cultural practices; (iv) images and stereotypes related to real life

Comedy, Poetry and Song    
1. The range of context can affect both form and message

2. Culture-specific nature of literary works rather than universal: Canterbury Tales; not serious; Russian poet Mayakovsky, used to read his poems through megaphones on factory floors; Greeks used to recite their verse to music
3. The effects of pun on word play, where humorous effect depends on a close similarity of form but a diversity of meaning between two or more words. 

We are all constantly producing and receiving phonologically and grammatically structured utterances. Meaning is culturally-bound

The written form Poetry: performed and interpreted in particular situations. The meaning is preserved in the written form The structure preserves the meaning in the written form.

The verbal form Comedy: the success of comedy depends on the delivery of the performer using timing, laughter, intonation and posture to create humour. Ingredients of good comedy: speaker, hearer, situation and delivery. Range of context can affect both form and message.

The written form Novels and short stories are written to be read silently. Poetry is either read silently, recited, or sounded in the head. Plays are written to be performed.   

Songs: The popular song is one form of verbal arts that carries English into the lives of young people in the world. 

- The western pop music: performance was foregrounded. Words were made subordinate to music and performance.

- 1970’s onward: lyrics were foregrounded; simple words, melody and repetitive structure of verse that make the song memorable and hummable.

- (p.203) combination of metaphorical and phonological devices – alliteration and consonance:

- (p.208)  what a wonderful world this would be melody, rhyme scheme and balanced structure, symmetrical sound alternations.

Graffiti: antisocial and illegal writings in public places generally about politics; language anonymous, unsolicited, uninfluenced by reaction, repercussion and reward. It is typically short, rushed, careless, handwritten in non standard form. Taken away from their situation and reproduced in print, they lose their edge. Situation-bound nature of language in use.

Popular press: playful use of language: tabloids versus broad sheet

Language play in newspaper headlines: how clear is soap?  The negative side of HIV positive. 

Tabloids: depending upon narrow cultural knowledge; assumes reader’s knowledge of specialized connotational, or metaphorical meanings; coin words/defy conventional grammar.

- The persistent language play that manipulates opinion by weaving fact and opinion is something which tabloids share with comedy, song, graffiti, advertisement and literature.

- Broadsheets use serious language that assumes nothing.

- Language in whatever form is used to serve a purpose:

- Language represents the world

- signifiers (social conventions of relationships to concepts)

- conveying information (ideational)

- establishing relationships (interpersonal)

- In puns, we allow language to take charge through positing structures, focusing attention on form rather than meaning.
Advertising: advertising is all about associations, associating a particular product with a particular firm and an idea of quality; words and thought associations, e.g. jingles, puns… Advertising is characterized by linguistic compression: multiple voices; multiple meanings, e.g. Lorries go; Drills go; Lambs go; Caterpillars go; Car go; P & O (p.225).
In the above advertisement of a ferry company, there are first 4 parallel grammatical sentences of noun-verb that set up a pattern of expectation through phonological echoing; the 5th line stands out: car go as it displays a different structure (singular form as opposed to plural nouns in the above); the punch line of this linguistic game comes in the 6th line P&O (the name of the ferrying company advertised). A good advertisement is what its recipient’s like. 

Conclusion:  We depend upon language for everything that we know about the world and society, for our relationship, for our sense of individual identity. Play with language is something that people find pleasurable. Not only does play with language demonstrate that language is within our control, but it is also a celebration of its infinitive potential and unlimited creating power.
 XV. Fifteenth Tutorial: Book 2: Chapter 7.  An English Canon
A canon: authoritative writings covering the main genres (poetry, fiction and drama) associated with a specific culture. An English canon is the backbone of the English literature and also the symbol of “Englishness”; the culture and national identity. Canonial texts have been important for definitions of what counts as Standard English. They focused on the most important written works.

The canon is by definition exclusive: selected works are included while others are omitted. Who decides this? Arguments and controversies about the canon are as much to do with its social and political functions as with the literary qualities of its contents.

The functions of the Canon:

· To preserve cultural heritage; a bonding force, something that one is brought up knowing

· To organize the history of literature and art: affirming that some works are more valuable than others; ways of ordering our thoughts about the history of literature and art.
· A social construction for particular purposes.

“The great tradition of the national literature” has to be recognized as a construct fashioned by particular people for particular reasons at a certain time.

Genres in English Literature [Genres: particular styles of writings].
- Poetic/Lyric: a text uttered as if in the author’s voice throughout.

- Epic/narrative: a text including the author’s voice, and also characters speaking for themselves.

- Drama: a text in which the characters do all the talking.

-Genres were arranged hierarchically (according to their length) from epic at the top to lyric at the bottom.

- Genre mixing was used to produce new forms such as the lyric ballads of Wordsworth and Coleridge.

- Recently, genres became recognized not as fixed literary types but as changing cultural conventions.

The Traditional English Literature Canon and its development

The traditional canon of English literature is often invoked as an image of a better past, a set of standards from which the British have sadly fallen.

Literature education for upper class boys only in the 18th and early 19th century meant studying classical writings in Greek and Latin. The idea of a specific “English” literature emerged in the 19th century with growing national consciousness and dramatic social change.

With industrialization and the emergence of a growing middle class demanding access to education, the idea of an English base for education became more useful.

Mathew Arnold (a 19th century poet and a school inspector) argued that literature and particularly poetry were able to fill the spiritual and social gap left by the demise of religion; “literature was morally uplifting and would ennoble the minds of the middle and lower classes and bring the nation together”. Arnold identified key writers whom he believed set the standards for all other writings: serious and full of virtues, like Shakespeare, Milton, Dryden, Johnson, Byron and Wordsworth.

Practical criticism is a trend that argued that the selection of the literary works for inclusion in the canon is based on the literary characteristics of the texts themselves. In practical criticism, texts were carefully examined to analyze their language and uncover their meaning. The language of the text was viewed as an independent object of the analysis. Words were examined to see how they contribute to the coherence of the text theme: the use of linguistic devices (including imagery, metaphors, repetition) to mirror the theme.

Leavis (an English thinker) argues that in order to be admitted into the canon, texts had to display particular kinds of moral elegance and “English” qualities. Wordsworth’s poetry demonstrates a deep social and moral consciousness that is ideologically English (therefore, the criterion was not strictly linguistic based.) For Leavis, canons are necessary to organize the past and to provide everlasting standards. For others, they are unnecessary, conservative and excluding new and different forms of creativity. 

Great literature is believed to have a humanizing effect on individuals, and its studying is viewed to ennoble the mind and spirit with the higher values of life.

· It embodies a true non-Latin English use of language.

· It puts the reader with a past golden age.

Texts contain a literary essence which will endure over time. But Literary value can only be appreciated by a small cultural elite whose duty is to guard the English language against foreign influences, degeneration and popular culture.

The concept of a past golden age is in itself very biased since it excluded the experience of women, blacks and working-class people from being represented in its canon. 

 Male Dominance of the Canon: In the past women have had restricted access to education, publication, and writing in general. Women writers had to use male pseudonyms in order to be published, e.g. Mary Evans wrote as George Eliot. There is the need to embrace a new aesthetic (sensitive, elegant) criteria that is able to encompass varied cultural and different gender experiences.
English Dominance of the Canon: Colonial and post colonial writers developed new ways of using the English language and literary forms, that were excluded from the canon because they did not conform to the “English” ideological perspective on history and culture.
- English in the Caribbean focuses on a different subject matter and uses different syntax (African syntax) to express Caribbean experience. The past invoked is not golden but brutal.

- New forms use Indian and Caribbean cultural traditions and folklore (sound and noise, oral performance) to produce a blended distinctive genre.

An Alien Canon?

- Dissatisfaction with the forms and styles within the traditional English canon from the perspective that it substitutes a tiny part for the whole; demeaning as unworthy popular literature, Caribbean, Indian and African writers. 

- Caribbean, Indian and African writers object to white academics who judge African art and literature by European canons; causing their literary works to remain outside the mainstream western canon.

During colonization, English literary tradition, carrying Christian curriculum, was to be passed to the colonies.  Fearing that exposure to the wrong kind of western literature might encourage thoughts of freedom and independence, a selection of the canon with a specific implicit Christian message that would produce obedient subjects was passed to the colonies.

A Canon for a Purpose

The purposes for which a canon is constructed influence how its content is selected, with a view of affecting the reader. The moral world invoked by writers in post-colonies may draw on moral and religious traditions that are different from those in Britain. And the stories these writers have to tell; of slavery, poverty and exploitation may undermine cultural and moral assumptions of the traditional English canon.

Is the canon an important part of cultural and national identity, or an instrument of elitist power? Could English canonial texts retain their authority in the face of competition?

Post-colonial theories (Marxism, feminism and psychoanalysis) argue that communication is not just one way from speaker to listener or from writer to reader, but that there is constant negotiation in how messages are constructed. The same text would have different meanings if it is read in the 17th century or now, in London or Beirut, or at different stages in a person’s life. Thus the relationship between the signifier (the language) and the signified (the meaning) is never stable. Poststructuralist theory (beyond structure) sees readers as having complex dialogues with texts rather than passively receiving meanings. Within this approach, Bakhtin sees a struggle within language between centripetal and centrifugal forces. Centripetal forces pull inwards towards a Standard English authoritative canon; and centrifugal forces pushes outwards towards variation, resistance and writer’s own purposes.

Conceptions of communication have moved from a transmission model that views the text as an autonomous sacred entity (Leavis canon): where meaning is transmitted from the text to the reader, to the poststructuralist dialogic model where meanings are negotiated and constructed and readers have complex dialogues with other people and texts. 

The theoretical shift in viewing texts can be categorized as follows:

	Leavis Canon :

Texts as ideal selections
	Poststructuralist Perspective:

Texts as ideological selections

	Texts as self containing

independent entity
	Texts as social products

	One unchanging meaning waiting to be discovered by the discerning (appreciating) reader
	Meanings are jointly constructed and recreated 

	The canon as fixed and unchanging (exclusive)
	The canon as an expression of continuing social processes (more inclusive criteria)


We all use background cultural knowledge in reading and appreciating texts. Texts depend on specific background cultural knowledge. But which kinds of cultural knowledge are marked as valid and important? These are based on the values of the dominant culture.  There is a need to re-establish a common cultural literary heritage. The very terms which we have been trained to discuss are inadequate; they must be radically redefined for the non-dominant cultures with a view to including more works from non-elitist, feminist and non English selections.     

Canons form an important past of a nation; an attempt to bring people together under a unified cultural identity. However, we need to consider whether canons are totally a unifying force or whether they represent the power and interests of a particular social group. 

Book 2: Chapter 8. A Tongue for Sighing
The spread of English has been viewed from positive and negative perspectives. As a colonial legacy; the English language substituted the tongues of Africa eradicating tribal languages in favour of one dominant language of power and prestige:  “English as a world language which history has forced down our throats”.

Writers’ choices within the varieties of English have significance:

- Identity: by selecting Pidgin and Creole forms of English that are substrate but more widely used in African contexts, the writer identifies himself through his selection as an individual and as a group member

- Context: context of writer; his or her background; context of text; context of audience are reflected in his language choices.
- Change in attitude to the use of the vernacular as a literary medium, and the ways in which writers choose different linguistic strategies as a result of their experiences of English, for achieving their aims and communicating what they want to say.

Identity:  The impact of English as a tool of colonization; colonized people’s language practices and cultural life, which in turn became undervalued in comparison with the “official” language of English. The attitude to a language that is chosen as a means of writing is always political.
The increasing role of English as a “global” language; its use as an international voice for writers to speak to a world-wide audience necessitated its adoption by different writers in different cultural contexts. However, writers give their English the cultural overtones and often the structural features of their own culture and language.

Stuart Hall points out that colonialism left some cultures with no choice but to use a form of English. Tension between the language of the home culture and the “official” language of colonialism, taught at school, leads to the schooling out of the culture of childhood into the values and understandings of an alien superior culture, resulting in resistance and conflict.   

Choice, for writers, mirrors the experience in their home variety of English and produce a great diversity of literary English. For some writers, the adoption of this new language can offer an insight into a hybrid identity brought about by the interaction between the two cultures.

Again, the dialogic and intertextual nature of literature is an underlying theme where texts are entities loaded with negotiated meanings and choices.

Any consideration of which language a writer may choose to write in will involve complex questions about power and culture, about the status of the language in the narrow community and the wider world. 

The choice of language is also a personal issue, a matter of identity and of cultural allegiance. Killan in 1976argues that, “we are all experimentalists (but) we are not attempting to write Anglo-Saxon English”.

There are attempts to use language to reconstruct meanings so that new versions of English become more representative of people’s experience, “a nation language” that embraces gender issues, culture issues, race and linguistic identity in more representative ways.

Language is the identifier of allegiance as well as furious rejection.

History, geography, patterns of language change, new functions for literature, changes to concepts associated with a particular culture, connect languages to societies in ideological and representational exchanges.
12. Specimen FINAL EXAM PAPER & ANSWER NOTES
12.1. Specimen Final Exam Paper 

Time Allotted: 3 hours 
INSTRUCTIONS
1. There are THREE parts in this exam paper: A, B, and C. 

2. You are required to answer THREE QUESTIONS as follows: the compulsory question in Part A, one question from Part B, and one question from Part C.
3. We advise you to devote 10 minutes for reading through the whole paper and making the appropriate selection of questions. 

4. The following table shows the structure of the exam, the marks allotted for each part, and the time you are advised to spend on each question

	PART
	Question No
	Marks
	Minutes

	A
	1
	17
	60

	B
	2
	17

	55



	
	3
	
	

	C
	4
	16

	55

	
	5
	
	

	TOTAL
	
	50
	


5. At the end of the examination, 

-  Make sure that you have answered all required questions

- Edit your answers paying attention to grammar, punctuation, and spelling

- Cross out any notes you make which you do not want to be considered.

PART (A): YOU MUST ANSWER THE QUESTION IN THIS PART
QUESTION 1:  [obligatory]
In paragraph form and using full sentences, define FIVE of the following terms/names. Illustrate your definitions with examples as needed. 
1. Standard English

2. Accommodation Theory

3. Syntax

4. Dialect

5. Matrix language

6. Inflectional morpheme and derivational morpheme

7. It–clefting or left dislocation

8. Received Pronunciation 

PART B: ANSWER EITHER QUESTION 2 OR QUESTION 3

QUESTION 2: Write 400 words 
This question relates to Block One: History of English
The 16th and 17th centuries were times when ideas about nation and a national language came into existence. In Britain, one standardized variety was adopted and promoted. Discuss, with reference to Block One, the development that contributed to the rise of English. 

QUESTION 3: Write 400 words 
This question relates to Block Two: Variation in English
What kinds of origins have been suggested for contemporary variation in English? Illustrate with the use of examples
PART C: ANSWER EITHER QUESTION 4 OR QUESTION 5.

QUESTION 4: Write 400 words. This question relates to Block Three: English in Use
Political rhetoric is a powerful method that displays both eloquence in language and strategic selection and organization of linguistic items to serve the purposes of the speaker in imparting his message. Define, discuss and illustrate the rhetorical devices used by Martin Luther King, the human rights activist (VC1), in the following excerpt:

“ .. One hundred years later the life of the Negro is still sadly crippled by the manacles of segregation and the chains of discrimination. One hundred years later, the Negro lives on a lonely island of poverty in the midst of a vast ocean of material prosperity. One hundred years later, the Negro is still languishing in the corners of American society and finds himself an exile in his own land … I have a dream that one day this nation will rise up and live out the true meaning of its creed … that all men are created equal .. I have a dream that one day the sons of former slaves and the sons of former slave owners will be able to sit down together at a table of brotherhood… I have a dream that my four children will one day live in a nation where they will not be judged by the colour of their skin but by the content of their character… I have a dream today”

QUESTION 5: Write 400 words. This question relates to Block Four: English as Art
 Discuss and illustrate through examples, how structural and linguistic devices such as collocation, iconicity, metaphor, puns and breaking grammar rules contribute to producing an artistic form of English.

12.2. Answer Notes
(Q1): In paragraph form and using full sentences, define FIVE of the following terms/names. Illustrate your definitions with examples as needed. 
1. Standard English

2. The Accommodation Theory

3. Syntax

4. Dialect

5. Matrix language

6. Inflectional morpheme and derivational morpheme

7. It–clefting or left dislocation

8. Received Pronunciation 
ANSWERS: 

1. Standard English: is the ideal and prestigious variety that is taught in schools, used in the media and codified in dictionaries and grammars. It is associated with middle class or educated people. It has a fixed set of rules of spelling and grammar and shows minimal variation across geographical regions.

2. The Accommodation Theory: is a theory concerned with motivations for stylistic variation. Trudgill and Coupland argued that people tend to “converge” towards the speech of their interlocutors to reduce social distance. People also diverge and become less similar linguistically when they wish to increase social distance. This convergence and divergence is motivated by purposes of accommodation or disaccommodation on the part of the interlocutors.

3. Syntax: is the study of word order in a sentence. In English the current word order is SVO. In the Old English period syntax did not follow strict configuration, because English was, at that time, an inflected language.

4. Dialect: a variety of language differing from another at the level of grammar, the lexis used, meaning and pronunciation.

5. Matrix Language: in code switching, Myers-Scotton proposed two distinctions, the matrix language as the language providing the syntactic frames, and the embedded language as the language that supplies word insertions. The embedded language follows the frames of the matrix language.

6. Inflectional morphemes and derivational morphemes: inflectional morphemes are added to the base form of the verb or the noun but do not change the meaning or the word class of the base form, e.g. jump – jumps, cat – cats.

Derivational morphemes are added to the base form and change the original meaning or the word class of the base form, e.g. happy (change in meaning) – unhappy, paint (verb) – painter (noun).

7. It-clefting or left dislocation: A strategy in syntactic ordering to mark the focus of information by moving constituents from their expected position towards the front of a sentence, e.g. It is fish that Joe loves. 

8. Received Pronunciation: RP is the desirable accent held up as a model. It is a social rather than a regional model of pronunciation and is associated with positive implications of good education and social classification. 

(Q2): The 16th and 17th centuries were times when ideas about nation and national language came into existence. In Britain, one standardized variety was adopted and promoted. Discuss, with reference to Block One, the history and development of the English language and the factors that contributed to the rise of English. 

Expected answers should include the following points:
The 16th and 17th centuries were times when ideas about nation state and national language came into existence. The transformation of English into a standard variety was influenced by:

1. External factors:

· Colonization and the need for a language suitable for the empire

· Modernity and its influence on critical thinking and ideas on national identity and language

· The invention of printing

· The growth of economy and social stratification marked by the adoption of standard English for the upper classes

· The Reformation and the breakaway from the Roman Catholic Church and the symbolic adoption of English as the language of the nation instead of Latin

2. Internal factors:

· Standardization, through

- Selection

- Codification

- Implementation 

- Elaboration, 

· Attempts to make English more perfect, through 

- Adding words to it from Greek and Latin

- Introduction of new scientific words and literary terms

- Polysemy

- Eloquence of structures.

(Q3) What kinds of origins have been suggested for contemporary variation in English? Illustrate with the use of examples.
Expected answers should include the following points: (examples may vary)

1. Regional origins for variation:

· Standard English and other regional Englishes, e.g. Irish, Scottish and Tyneside English

· Tag questions structures, use of determiners, e.g. Scottish and Irish

· Accent and grammar variation: progressive, perfective, modal auxiliary verbs (different combinations, different meanings) 

2. Functional variation: Standard English structures and non-standard structures:

· SVO in Standard English

· VSO for emphasis, e.g. was he hungry

· It-clefting and left dislocation strategies in focusing information

3. Social origins of variation

· Gender and accent: Women as conscious of social stratification of accent and endeavour to adopt the prestigious norms

· Social class and accent: Labov and non pre-vocalic (r) in New York (pronunciation of non-prevocalic r in New York is associated with high status and prestige)

4. Variation with respect to the macro context: 

· Situation: degree of formality

· Participants: Allan Bell and Audience Design Theory

· Purposes: Coupland and Trudgill, The accommodation theory
(Q4) Political rhetoric is a powerful method that displays both eloquence in language and strategic selection and organization of linguistic items to serve the purposes of the speaker in imparting his message. Define, discuss and illustrate the rhetorical devices used by Martin Luther King, the human rights activist (VC1), in the following excerpt:
“ .. One hundred years later the life of the Negro is still sadly crippled by the manacles of segregation and the chains of discrimination. One hundred years later, the Negro lives on a lonely island of poverty in the midst of a vast ocean of material prosperity. One hundred years later, the Negro is still languishing in the corners of American society and finds himself an exile in his own land … I have a dream that one day this nation will rise up and live out the true meaning of its creed … that all men are created equal .. I have a dream that one day the sons of former slaves and the sons of former slave owners will be able to sit down together at a table of brotherhood… I have a dream that my four children will one day live in a nation where they will not be judged by the colour of their skin but by the content of their character… I have a dream today”

 Expected answers should include the following points:
Graeco-Roman tradition encouraged people to believe that effective rhetoric could be achieved through the careful structuring of a speech and the use of specific techniques.

Rhetorical devices of the three part list, repetition and contrast pairs are commonly and effectively used by political speakers to emphasize the main points of their message and to elicit and manage audience responses. Non-verbal aspects of political rhetoric include gestures, gaze, proxemics, head movement. Paralinguistic aspects that include pitch, pace and volume. 

The cultural aspect is also a feature in rhetoric. The use of proverbs, parables, and metaphors for life events is common in some societies. Call and response is also a feature of rhetoric and some religious sermons.

Martin Luther King’s speech elicits responses of: 

1. affirmation (audience’s approval of line of argument)

2. commentaries: (I like it; yes it is)  
These occur in response to specific devices.

There are three kinds of rhetorical devices in King’s speech:

1. Three part lists 

2. Using contrasts

3. Repetition of specific phrases to produce call and response; which the audience recognizes as a cue to applaud

 In addition to paralinguistic features and the use of specific rhythmic patterns

Three Part Lists 

A three part list amplifies a concern through the use of three specific components. King underlines the unchanged underprivileged circumstance of the “Negro”, despite the promises that were made in the constitution. The “Negro” is “still crippled by the manacles of segregation and the chains of discrimination”, “lives in an island of poverty”, and “is still languishing in the corners of American society and finds himself an exile in his own land”. 

The three part lists are successful at soliciting audience’s applause because their structure allows the speaker to amplify and strengthen main concerns that are shared between the orator and the audience. 

Another example can be drawn from the listing of the vision that King has for the nation, “to rise up and live the true meaning of its creed.. that all men are created equal”, “the sons of former slaves and the sons of former slave owners will be able to sit down together at a table of brotherhood”, “will not be judged by the color of their skin but by the content of their character”.

This technique involves specific intonational shifts as the speaker presents the three parts of their lists; upward intonation, maintains that pitch through the second part, and then produces a downward intonation on the third item.

Contrasts: A second powerful technique is the use of the contrast pairs. King explicitly illustrates injustice through rhetorical devices using sets of contrasts. In King’s speech, examples are used to amplify the points made on racial discrimination, e.g., “lonely island of poverty in the midst of a vast ocean of material prosperity”, “an exile in his own land”, “slaves and slave owners”, “will not be judged by the colour of their skin but by the content of their character”.

Repetition: specific phrases are repeated to create response. “One hundred years later” and “I have a dream” are phrases that are repeated to produce call and response; which the audience recognizes as a cue to react and applaud.

(Q5): Discuss and illustrate through examples, how structural and linguistic devices such as collocation, iconicity, metaphor, puns and breaking grammar rules contribute to producing an artistic form of English
Expected answers should include the following points (examples may vary):
The use of English to represent a stream of thought which looks strange in written English differentiates literary English from other uses of English. Language as art introduces the linguistic and structural devices that creative writers use. It is a challenge which requires the reader to be “shocked” out of feeling comfortable with the language.

Many authors base their style on the speech rhythms and imagery of their native cultures through conscious selection, arrangement and editing of words and structures that result in intensified use of language. Structural and stylistic devices include the use of the following:
1. Pun: is an artistic use of the language. It is play on different meanings of the same word.

2. Collocation: The association of particular words and phrases that are related in meaning: coffee and table; dining and room.
3. Metaphors: used to highlight particular qualities through direct comparison (metaphoric comparison), sometimes in a surprising way. Metaphors exploit the network of meaning invoked by particular words. 
4.  Simile: explicit comparison through the use of as and like.
5. Iconicity: the relationship of the word with the thing it represents. These are meaning-invoked connotations that reflect the symbolic relationship of the referent to the word. The relationship may be indexical (direct cause and effect; e.g. smoke/fire); iconic (where the words and phrases imitate particular objects or processes; e.g. Wordsworth describes skating on a frozen lake in mid winter, “The shadowy banks…came sweeping through the darkness…the solitary cliffs…wheeled by me”. Onomatopoeia (when a word imitates the sound it represents), e.g. the hissing of a snake, the jingling of bells.
6. Breaking the rules of English: Deliberate breaking of grammar rules for effect. Language has rules for combining sounds and words: syntagmatic (syntactic combinations of words in a sentence; word order) and paradigmatic (substitutions within the same word class) relations. Words have paradigmatic relations with other words which could grammatically and semantically replace them. These syntagmatic and paradigmatic rules are often exploited and broken in literary language. Also, rules governing the sound system (phonology), the writing system (graphology), word structure (morphology) and grammar can all be broken for effect. Some writers make a particular feature of breaking the rules of English writing conventions, morphology and syntax. An American poet e.e.cumming refuses to use upper case letters, Charles Dickens occasionally omits the main verb. Both writers are breaking writing conventions. Also poetic effect is used in literary English and often depends on unusual juxtaposition (arrangement) of words, e.g. Martin Luther King: “seared in the flames of withering injustice”  
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